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Introduction

In this section you wiill:

e learn about the features in this book and how to use them

e gain an overview of the English A: Language and Literature course

* become familiar with the aims and assessment objectives for the course

* find out the format and requirements for the different course assessments
e find guidance on how to use the learner portfolio effectively

* learn how the literary works and non-literary texts you will study in your course
are selected

e become familiar with the key command terms for your study of language
and literature.
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How to use this book

A ‘Getting started’ task will engage you with the theme
Pa per 1 of the unit and uncover what you already know

Texts cover a range of international
contexts

1 Paper 1 Gulded textual analysis (SLHL)

per 1 examination.

about in Paper 1.

Getting started

o ——rr—

1 From Salt,Fat, Acd, Heat  SaminNosrat  Cookbook.
“Anatomy of a perfect  Wendy.

2 grilledcheese sandwich'  MacNaughton  !IUStation

3 The set Text Tom Gauld Cartoon

4 From In Cold Blood Truman Capote  Non-fction/novel
“Wealthy Farmer, 3 OF

s e New York Times  News feature

British Army/ Advertisement

5 Your Army NeedsYou'  gtEh e
P g WeTransfer/ Animated

7 Beautifull Obvlous WeAreCognitive  advertisement

8 From Beneath the Roses  Gregory Crewdson  Photograph

s “Why Wikipedia s so great'  Wikipedia editors  Webpage

10 To my old master’ Jourdon Anderson Personal letter

1 Paper 1: Guided textual analysis (SLIHL)
+ Gain pes
Paper | examination.
° tous
abotin Paper 1.
Getting started
fop— o

o his chapter you will xplore he following texeepes

e S——r

1 From Salt, Fat, Acid, Heat  Samin Nosrat
Wendy

B aied e e Mahoughton  lustation

3 The set Text Tom Gauld Cartoon

a From In Cold Blood. Truman Capote  Non-fictioninovel
“Wealthy Farmer, 3 OF

5 s New York Times  News feature
5 , Bitish Amy

6 Your Army Needs You' 1180 e
p— — WeTransfer/ Animated

Y Eem e WeAreCognitive  advertisement

s From Beneath the Roses  Gregory Crewdson  Photograph

s “Why Wikipeda i 5o great’  Wikipedia editors  Webpage.

10 “To my old master’ Jourdon Anderson Personal letter

1 Paper 1 Guided textual analysis (SL/HL)

adjusting for salt. To get there, you'll need to peel and cut the potatoes.

P
Guiding questions

want to end with n
5o the last step will e frying in hot fat to achieve cispiness. To get there,
make sure the potatoes are tender inside - simmer them in sated water. To
getthere, peel and cut them. There's another recipe.

ot have to respond
directly to the.

that accompany the
texts on Paper 1. But From Salt, Fat, Acid, Heat by Samin Nosrat

RelpYOUSIIUCIUME  Guiding question:
your essay, and bring e

You cant write about
cwntinginthe  TextB

e sbout mm

Wendy MacNaughon, s used

pectof the
mz:‘“mng:mm jivpier
explore i
auaTomy of A GRILER <Hrese sopgmien
THASTY T
MELTY CREFEL, x 3
il gy T EET dugng
. i
- - o THFuy
] 27 T intskaal
=,
e Pt =
Guiding usion:
Planning an answer
et
then b o st e
32

In this section you Clear learning
will explore a variety objectives for
of different text types each section

The assessment and evaluation criteria are
clearly summarised for each component

Paper 2

You will be encouraged to evaluate sample
student responses

You will write and assess your own draft
responses

2 Paper 2: Comparative essay (SL/HL)

o CENEETREEE—
KEY CONCEPT and reality and society | representation
B

“Your face, my “He was
T | G | me/‘mml

Inthe terature bookuhere  wnom bultl | Suwand me flomihe
ou menmay | Anabolite. et hour Gownto the
il have ot Teadsrange  rat uponthe toetopl Of
racarsare oty SaguAnd dres ety
oy gt hen s herd
deyreaiton rois soows  Ouwcous itk wasot
atherpeopleperceve 1 obird | sboutsncanc- haveour . theresjut | iosur,but
o ey Shaifee Gy s1does. one kiidel e iokdme
hrscerspresen. Tl judaing  anyhuman falks Fols’ | lwas beng
e Toraie > oo g, that
et ads batintny s
: countyour magine
eystuggleto oo are the hing, nats
ook ke oreatevers, iy oiner
s chapter conider S fFatir
raper o ourt limen oo
s i for o
presentis ng characters’ Squal
foentn

Looking for question setting patterns

"

lieary works Thret

Paper 2, as well as

e works.

questions and use
a5 partefyour How should you decide which question to answer?
R Puper 2.and you only .

e going 1 ansver,

Kalodgs of  rangs of quoations from both txs,

Paper 2 cxam paper.

2 Paper 2: Comparative essay (SL/HL)

Sample full student essay

This snple ey

King
i alty?
KEY CONCEPT
Cultural attitudes to mental health

You willnoti
Strugale with sheir mental healt, atleas I today’ terms. How useful do
You s 0 3pply yourconemporany understanding of sesaround

T e

st ey s i Wumwmmwm e chavactars eyghe s
ot e

|| rlatonshivs, and xsaiences

inis. i nstance. Okonkne, whose
st ks perpeal far o tose aroond i, pesente Nl 45 & i o

o e b s of el afrus o chow i
vas s o of

section 2

o iskinon's "eeause could na st or Deat and Ducffy M Lazars,

herfore. 25

for

L herfo

e

i , ife e

Canturis”

s’ poinsing tomard ternitsy . Lfe € presented ac sosporany ancd desth,
therefore fabte. i i i

resched) i e o o over again

e o vind ot
v (i i, i,

ol e sugting

bty f v i ondf i o g s ol

o foc,

i e onshize. ic
et
oo o bis face. | hmdhwmmzﬂml—uta»e Vit bis sench vl v

ey sonsss
Ak Shaciog oty indzs of death biog, e

ACTVITY.

choice

prompts. Write at least one sentence which develops each of these ideas. This
S0 el o to evelop fectve anlyicaland evaluaton sl

your reading?

and perspectives?

to explore different possible nterpretations?

This section refers to the seven key
concepts

You will be asked to assign sample
responses with a grade

You will develop your editing and
redrafting skills

© in this web service Cambridge University Press

www.cambridge.org


www.cambridge.org/9781108704960
www.cambridge.org

CAMBRIDGE

Cambridge University Press
978-1-108-70496-0 — English A: Language and Literature for the IB Diploma Exam Preparation and Practice with Digital Access (2 Year)

Nic Amy , David James , David McIntyre
Excerpt
More Information

Introduction

Higher-level essay

3 Higher leve essay section 2
[ e concet commanity

Relevance y? What ol
a

Support for writing L T _ ek o o o An emphasis on

an HL essay on et i e ’ international
bothliteraryand || —  Getting started ot e mindedness

. ™ i et efecte s
non-literary texts S oot throughout

When you are

REFLECT

arch question
for the HL essay, you.
should aim to:

1 sartwitha easier when you have a motivating interest or curiosiy.

of enquiry to
make it specifc to

Stage 4: planning your HL essay
Alerthis rsarch,

Su pport to e s X o st s e
. I 3 ensure that your tion that follows, you - at from her initial
develop aline of T, e e
. nerdy’, thatis, Using the key concepts range of these questions in your HL essay?
e n q u | ry focused, specific
imit e plansing g bring hee snalyss o sharperfocus:
——
e T
. . ey ety AN
e e e e e e i
* Which texts that you have studied come to mind for each concept? e - G . H
e B st Supportin
e e o
Text selection | i ———cononrsons organising your

work

support

Individual oral

Section 4 4 Individual oral

e
Witing short

Organised around
o wenig il e g the five global

Towered up between me an the stars, and sl
Forso it seemed, with purpose of s own .
And measured motio ke a ing thing, Issues
Strode after me. With trembling oar | urned,

And though the sent water stle my way

the texts you are-

for the IO can help
get your ideas
in order, and is also

T Sack o th covert fte wilow e,
Thers et mooring:place left m bark, -
A thousgh he meadons homeward wert, ngrave
ot et - Thatspctal,for many doys, my brain
dork present which, if we do nat Worked with a dim and undetermined sense
When amtating
Develop skills for ot Yow || Mhark g ek, a sl
p ng analysis: be easier if the line Or blank desertion. No familiar shapes
‘spacing is wide. This. Remained, no pleasant images of trees,

both analysis and e e b poo et oo ey e forvovtute " || Ot ooy moclosof gren flds

key images, drawing out from them the poem’s key themes. More focus on

discussion e e g o ke s move ol st

ps— ‘ BT You are encouraged

What do you think of Lars' choice of iterary text for the 102

B AP — 5 P TrTr to reflect on your
s ot learning

Zeynep's work?

P

and his original notes.

Understand how
to talk about a
body of work ey g o e it rors oo

changed over time.

cion texe in cls and vas reading The Pale Vs T How

i the
s, My first text is an extract from The Prelude’ by William Wordsworth, and
made by Greta Thunberg, »

123 132

Exam strategy training tips can be
found throughout the book

© in this web service Cambridge University Press www.cambridge.org



www.cambridge.org/9781108704960
www.cambridge.org

CAMBRIDGE

Cambridge University Press
978-1-108-70496-0 — English A: Language and Literature for the IB Diploma Exam Preparation and Practice with Digital Access (2 Year)
Nic Amy , David James , David McIntyre

Excerpt
More Information

Introduction

Practice papers

Two practice
papers to help you
prepare for the
exam

Paper 1

Your Paper 1 examination will include fivo non-lterary texts. If you are an SL student, you should
‘write about ane of the texts. That is, you have a choice of which text you write about. If you are
an HL student, you must write about bor texts. That i, you have no choice of which text you
write about.

I you are an HL student, and have to write about both texts,itis important to allow roughly
the same amount of time to write about each text. If you are an SL student, and have to write
about only one text, use the 5 minutes' reading time that precedes your examination to begin to
make your selection. Be certain about which text you inend o write about and do not change
your mind.

Each Paper 1 examination paper will ask you to write an analysis of one of the texts (at SL)

or both of the texts (at HL). Also, you will be told that you do ot have to address the guiding
question that accompanies each text. While you need not address the guiding question, you must
still write an analysis that is focused. By addressing the guiding question, you ensure that your
analysis is focused. Tt is best to establish focus by directly responding to the guiding question,as it
provides you with a main argument to develop.

Paper 1: practice paper 2
Text A

Crazy Rich Asians Review

When Nick (Henry Golding) invites his girlfriend Rachel (Constance Wu) to a
wedding in Singapore, she sees it as a chance to meet his family and find out
where he came from. On arrival, Rachel learns Nick has been keeping a little
secret: they're the richest people in the country.

By Oly Richards. Posted 29 Aug 2018

Release Date: 13 Sep 2018

You cannot for a second accuse Crazy Rich Asians of failing to deliver on its
title. Almost every one of its characters has a fat bank account and is not afraid
to show it, as gaudily and fabulously as they possibly can. That title, larky and
campy as it is, is something else, too. It's a statement. The past

five years or so have seen studios finally pulling their finger out when it comes
to putting money behind movies with casts that are predominantly

non-white and there has been a lot of focus on the success of movies with

Paper 1: practice paper 1
Text A

Join the school strike for climate

Some things are worth breaking the rules for.

In towns and cities all over the world, millions of students are marching for
their future and demanding immediate action to address the global climate
crisis. Now the youth have called on the rest of us to join them! There are
thousands of events. Are you in?

Students can't wait to lead

Our house is on fire - let's act like it. If nothing gets done in the next ten
years, we'll be coming of age in a world where salvaging a liveable climate is
close to impossible. That's how late it is, and how little our ‘leaders’ have led.
When you're not doing everything we can to secure a world we can thrive

in for generations, why on Earth should we sit in school? That's why we're
taking to the streets.

renny suny
as Rachel and Nick, a young, attractive couple living in New York, where
both work as professors at NYU. Things are getting serious and when Nick

is due to go to Singapore, where his best friend s getting married, he asks
Rachel to come along. Rachel knows most of Nick’s family is in Singapore.
What she does not realise, until they arrive, is that Nick’s family owns most
of Singapore. He is the heir to the fortune of a real estate dynasty and
something of a national celebrity. As Rachel is introduced to his enormous
extended family she learns that many people don’t want to let the country’s
most eligible bachelor go to some interloper American. Unfortunately, that
group includes Nick’s mother, Eleanor (Michelle Yeoh).

Director Jon M. Chu's CV is an erratic list, taking in two Step Up movies, two
Justin Bieber concert films, the G.1. Joe sequel and Now You See Me 2. What

all those movies have in common is a good amount of dazzle, and he brings
that here. Whether it's a wedding of such ludicrous grandiosity that the aisle is
turned into a babbling brook before the bride makes her (confusingly damp)
entrance, or a family party that resembles a royal gala, he revels in the opulence
of his characters' rarefied lives. And while the past works of cinematographer
Vanja Cernjul don‘t show anything comparably glossy, he does the movie proud.
You never suspect these Asians are merely moderately well off.

Sample HL essays and assessment criteria

6 Sample HL essays with teacher comments.

Sample HL essay 3

i her collection

I her collection, The World's Wi, Duffy examines marital tensions and their

s Lazarus; Allthese
‘depender

themselves. Inessence,

[ ——

who are,

“Pygmal ide’, taking inspir
myth of the sculptor Pygmalion, presents a man courting a woman with
“pebbles and litle things’, graduating to ‘pearls, necklaces and rings’. This
depicts a commonly accepted truth’ that the affections of a woman can
be bought. By pluralising the inducements (necklaces' and rings’), Duffy.
implies the predatory determination of the man to obtain the object of

his desire. The woman remains ‘shtum’ while he runs his ‘cammy hands”
along her dammy” disgust, which

b the woman, wi o
with a perhaps faisely “Haven't seen ple as

| that
or, more likely, is feigning indifference after being jited. The repeated
use of sibilance suggests the words being bitterly spat out. Comparably,

’—\ “Mirs Lazarus’explores the convention at the other end of a relatonship's

different testual techniques J pat notion

S i idon o e
o

“gaunt nun " equating the
d as to resort to

i hasto
auomtons }»* ful sctit ‘thesly light on
the blacksmith's face’ and ‘the shrill eyes of the barmaid" give everyday.

individuals a menacing mien through the clever adjectival use of sly’ and

“shrill, as they both communicate negative connotations. This illustrates
[E——— L

groom in his

belief to

owner, no he may.

[

be. of
trauma’ because, as she puts it, ‘marriage is ... a contract that i .. broken
by death. This supports Duffy's intent to highlight a situation that is not
just unfair, but which makes the point that Mrs Lazarus's opinion is of no

g

6 Assessment criteria for Paper 1, Paper 2 and the 10

Paper 1: Guided textual analysis

Criterion A: Understanding and interpretation

What is assessed?

s et

below.
There is ttle understanding of the surface meaning. The response

seldom appropriate.
,  Thereissome understanding of the surface meaning. The response.
3

that s mainly relevant.
4

with relevant evidence.

and nuanced inferential understanding. The response
with wellselected evidence.

Criterion B: Analysis and evaluation
What is assessed?

Cholces 1 consiuct meaning.

e

below.

1 commentary i descriptive.

2 commentary is mainly descriptive.

168

Mark schemes and assessment criteria can be referred to regularly, to ensure that you understand

the required standard
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Introduction to the English A:

Language and Literature course

IB English A: Language and
Literature - syllabus overview

This book will help you prepare and practise for your IB English A: Language and Literature
examinations. The different assessment components will test what you have learnt and understood
during the course. In preparing for these examinations, it is therefore essential to understand
what you will learn during your course of study. Think of the assessment as the end point of your
learning — an important part of your course, rather than something separate from it.

This introductory section will outline what you will be studying and learning during your course.

How your course is structured

Your course will involve equal study of both literature and language texts. At times, you may
want to separate your study of literary works and language texts. At other times, and perhaps
more frequently, it may be more interesting and productive to think about both literary works
and language texts as examples of ‘language in use’, where language can be thought of as both
practical and aesthetic, often at the same time.

Language is a principal vehicle for human communication. In important ways, it both reflects and
shapes how we experience the world. That makes it so interesting and valuable to study! Studying
language and literature becomes the study of a significant aspect of human existence. During your
course, you will:

e critically consider language texts and literary works
® be encouraged to develop and motivate your own understanding of language and literature
® have your perspective challenged by considering alternative viewpoints

® read closely and for detail, considering the different ways that writers’ choices, text types,
literary forms and context influence meaning

® learn that texts and literary works do not speak for themselves, but rather can be understood
in a variety of ways.

In addition to analysing language and literature, including texts that may contain audio and visual
elements, you will be asked to write and produce your own texts. This creative work will, in turn,
help you understand the imaginative work of others.

The course sets out to teach ideas such as these, and assesses your understanding and skills of
this nature. As you approach your study and examinations, it is helpful to bear in mind the close
relationship between what is taught and what is assessed.

This book is intended to supplement your classroom study, and to guide you towards success in
examinations through support and activities that develop your skills and understanding. While the
book can help you to enhance your potential to do well in examinations, it is not an alternative
to the focused and sustained study that your course requires!
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Introduction

Course requirements

Literary works

Some parts of your course involve the study of language, some the study of literature, and

some the study of both at the same time.The examinations reflect this: some assess your
understanding of either language or literature, and others your understanding of both language and
literature. As you develop your understanding of the course and its assessment, it is important to
remember whether you are being assessed on your understanding of literary works, non-literary
texts or both.

You will study a wide range of literary works, and your understanding of these will be assessed
both during and at the end of your course.Your teacher will choose the literary works you study,
and these choices must adhere to the IB regulations.Your teacher may involve you in this choice.
‘While IB regulations allow flexibility of choice, they ensure that all students study a variety

of literary forms from different places and times. The number of literary works you study will
depend on whether you are a higher-level (HL) or a standard-level (SL) student.

® HL students will study six literary works. At least fwo of these will be in translation
(i.e. translated from a language other than English).

e SL students will study four literary works. At least one of these will be in translation
(i.e. translated from a language other than English).

The literary forms you will study in your course will be taken from the following:
® prose: fiction (e.g. novels)

® prose: non-fiction (e.g. travel writing)

® drama

® poetry.

Non-literary texts

The course gives equal weight to the study of language and literature. Half of your study will
focus on the study of literary works, and the other half will focus on the study of non-literary
texts. The kinds of non-literary text you study will be very wide-ranging, and may include:

* blogs

® clectronic texts

® reports

® photographs

® magazine articles.

In the same way that your literary works will be chosen to represent different places, times and
voices, non-literary texts will be chosen to represent diversity through time and space.

At times, a literary work can be very different from a non-literary text, in terms of language, form
and function. At other times, these differences may be much less obvious, and it may become
challenging to differentiate between the literary and the non-literary. However, you should

see this challenge as a positive one: remember that literary and non-literary texts often share
much in common — this can help you as you approach your examinations. For example, novels
are normally regarded as literary works, while newspaper stories are not. However, newspaper
stories may contain language features that are frequently regarded as literary. Remember that

the distinction between literary and non-literary texts is not absolute; this will help you find
coherence in your studies and build all the skills needed for success in your course.
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In some cases, you will study ‘discrete’ non-literary texts, or texts that are part of a wider ‘body
of work’. If, for example, you study one photograph, this is an example of ‘discrete’ study: by
contrast, if you study 15 photographs taken by the same photographer, this is an example of

a ‘body of work’. In both cases, your study of non-literary texts is intended to increase your
understanding of the different ways that texts establish meaning and effect.

It is important to remember that only those texts studied as part of a wider ‘body of work’ may be
used for the individual oral (I0) examination and, for some students, the higher-level (HL) essay.

How your course is organised

There is no single way for teachers to organise your course of study. Teachers will organise
courses differently, including the selection of literary works and non-literary texts, depending on

a variety of factors that reflect the student population, and the social and cultural circumstances of
your school. Teachers are given a good degree of freedom to construct interesting and engaging
courses, but they must also adhere to IB regulations. They are guided by the five key organising
principles (areas of exploration, concepts, theory of knowledge, approaches to learning, and
accountability) discussed in the rest of this subsection.

Areas of exploration

There are three areas of exploration:
® readers, writers, texts

® time and space

® intertextuality — connecting texts.

Teachers can decide how to build these areas of exploration into your course of study. Broadly
speaking, the areas of exploration should inform the teaching of all the texts that you study,
whether literary or non-literary, and each area of exploration should be given equal attention in
your course as a whole. At times, your teacher may focus on one area of exploration and give less
attention to the others.

It is important to understand that these areas of exploration are not directly assessed. However,
they do provide you with a useful ‘thinking tool” around which you can develop your ideas,
expand your understanding and make connections across your course.

‘What does each area of exploration mean?

Readers, writers, texts

This area of exploration emphasises the fextual. It involves the close study of language and
structure, including the choices that writers make.

Time and space

This area of exploration emphasises the contextual. Writers and readers are influenced by the
time and place in which they write or read, and contextual factors include the social, cultural,
economic, political and personal circumstances that may influence the choices that writers (and
publishers) make, and the ways in which texts are read and understood.
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Intertextuality — connecting texts

This final area of exploration emphasises the infertextual; that is, the relationships that exist
between literary works or texts. For example, it is possible to read and enjoy Jean Rhys’s novel
Wide Sargasso Sea (1966) without further knowledge of its writing and production history.
However, if you also know that Rhys’s novel builds on an earlier novel — Charlotte Bronté’s
Jane Eyre (1847) — in effect, critically responding to, or ‘writing back’ to, Bronté’s novel, your
understanding and appreciation of Rhys’s novel is enhanced.

Concepts

As in other IB courses you will study, and like the ‘areas of exploration’, concepts work as an
organising tool for your study of language and literature. Seven concepts inform the structure and
organisation of this course. These are:

® identity

e culture

® creativity

® communication
® perspective

e transformation
® representation.

The concepts interact with the areas of exploration. At different times, the concepts will ‘run
through’ the areas of exploration, providing a further tool with which to think about your study
of literary works and non-literary texts. Like the areas of exploration, concepts are not directly
assessed. Again, however, you should regard concepts as powerful cognitive tools to enhance your
understanding of works and texts.

Concepts are an aspect of other IB courses, and working with concepts will therefore help you
make interdisciplinary connections between the English A: Language and Literature course and
other IB subjects, studies in the IB core and the wider world. How you work with concepts
will depend on your teacher and your school. Some teachers will choose to use the concepts to
construct enquiry-type questions, to help scaffold your study.

Theory of knowledge (TOK)

At different times during the English A: Language and Literature course, you, your teacher,

or your fellow students will make, or be encouraged to make, connections to TOK. It may be
tempting to see such connections as interesting but nothing to do with assessment. However, the
opposite is true: TOK helps you develop skills of critical and lateral thinking. This is not explicitly
measured in the assessment criteria. However, it is measured implicitly. Students who demonstrate
critical thinking will be rewarded for this in examinations. For example, in language and literature,
this might be demonstrated by an ability to read a text from different perspectives.

As in other subjects, language and literature provides examples of more general concerns that are
relevant to assessment in TOK.
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Approaches to learning (ATL)

Schools and teachers will differ in how they promote and support the development of ATL
skills. ATL skills include communication, self~-management and research skills. The development
of such skills is lifelong, and your ability to demonstrate these skills is important to citizenship
and academic success. You will need to manage your time purposefully, and to express your ideas
clearly, succinctly and in an appropriate academic register.

As you move through your course, it will be helpful to reflect on how you are managing your
independent study, and how your different linguistic skills are developing. If, for example, you
find it difficult to keep pace with your studies or you find it challenging to express your ideas in
writing, you should consider why this is and, in discussion with your teacher, put in place a plan
to make improvements.

Accountability

Teachers of English A: Language and Literature will offer you, to a greater or lesser extent,
freedom to make choices. As discussed under the ATL heading above, one important choice you
must make is how you manage your studies and time. A further aspect of this is academic honesty.
This includes a range of things. For example, your teacher will alert you if the course does not
allow you to use the same literary work in two assessment components. Also, academic honesty
means that you must produce your own independent work, and that you must not plagiarise by
claiming that the work of others is your own.

Issues around academic honesty can sometimes seem scary, but they need not be. If you work
with honest intent and consult your teacher where you are in doubt, issues around academic
honesty are nothing to be afraid of.
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Syllabus aims and assessment
objectives

Syllabus aims

As a student, there 1s no requirement for you to have a detailed understanding of the course aims
for English A: Language and Literature. However, having a broad sense of the aims of the course
can help you understand, and put into context, what you are learning and why you are learning it.

The course has eight aims.You will:

1 study a wide range of literary works, non-literary texts and other media (e.g. moving film,
audio, visual texts, etc.), which will come from a variety of times, places and cultures

2 develop productive and receptive skills, including writing, reading, speaking, listening, viewing,
presenting and performing

3 develop skills that enable you to analyse and critically evaluate a wide range of text types

4 develop an understanding of the formal and aesthetic qualities of texts, showing appreciation
of how they may be understood in a variety of ways

5 develop an understanding of texts and their relationship to cultural contexts, and local and
global issues

6 develop an understanding of the relationship between language and literature and the other
academic disciplines you are studying

7 develop an ability to collaborate confidently and creatively with others

8 develop an interest in and enjoyment of language and literature that you will carry over the
course of your life.

Assessment objectives

As with the course aims, it is not expected that you will have a detailed knowledge of the
assessment objectives. However, the better you understand what you will be assessed on, and why
and how you will be assessed, the higher your chances of success in your examinations.

The examinations that you will take are informed by key assessment objectives, and these
objectives form the basis for the marking criteria in all assessment components. There are three
assessment objectives:

1 Knowledge, understanding and interpretation
In working with a range of texts, this objective requires you to demonstrate an understanding of:
® how meaning is produced and received

¢ the ways in which context influences how meaning is produced and received.

2 Analysis and evaluation

In working with a range of texts, this objective involves an ability to demonstrate how language
and style contribute to meaning.You will critically engage with texts to show an appreciation of
the relationships within and between texts. This objective also requires you to show how language
and literature comment more broadly on human concerns.

3 Communication

This objective is about how you express your ideas. Most often, communication will be in
formal academic contexts, and involve an ability to express your ideas clearly, accurately and
appropriately in both speaking and writing.
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