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PREFACE

The first edition of this book appeared back in 2003. That seems, and indeed is, a
long time ago - the same year as the invasion of Iraq and the release of the final
film in the Lord of the Rings trilogy. Those events seem historically remote now and
second language writing has moved on too. While I was pleased with the original
version of this book, I didn’t expect it to be still available 15 years later so I wel-
come this opportunity to update it and the support of Rebecca Taylor at CUP for
pushing the project along.

Some things haven’t changed, of course. Writing remains among the most
important skills that second language students need to develop and the ability
to teach it is still central to the expertise of a good language teacher. What we
know about writing and how we might best teach it also remains much the same,
but the field has certainly changed. Research has extended what we know about
how people use new electronic genres and identified the features of specialised
discourses, both of which have enriched writing instruction. English has also con-
tinued to expand its influence into more corners of the planet and writing to
establish itself as a key metric in the life chances of millions of people around
the world: a measure of educational success, academic competence, professional
advancement and institutional recognition.

Teachers, too, it seems to me, have realised the importance of research and of
the need to innovate their practices and embrace new ones, turning to a range
of electronic, online and social media resources as well as making greater use of
corpora and what the web has to offer. The field is becoming more profession-
alised with teachers gaining higher degrees and other qualifications and more
schools and countries requiring teachers to be qualified, ensuring that stand-
ards increase. The days of gap-year travellers earning food money for teaching in
Macau or Venezuela are numbered. Teachers are also finding themselves working
in new contexts, both at home and in far-flung parts of the world as, for now, the
spread of English marches relentlessly on. We find ourselves teaching not only in
state schools, private language institutes and universities around the world, but
also in migrant reception camps, new arrival centres, corporate training divisions,
evening classes for second-generation migrants, TV studios and prisons. All these
contexts present us with different challenges and opportunities, but thanks to
the web and research, there is a developing sense of community, experience and
research to draw on.
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xiv Preface

So, second language writing has changed considerably over 15 years and this edi-
tion attempts to bring things up to date, offering a synthesis of theory, research and
practice to help teachers of language become teachers of writing. This book, like the
first edition, is written for practising teachers and teachers in training who have
little or no experience of teaching writing to students from non-English-speaking
backgrounds. More specifically, it attempts to meet the needs of teachers who are
teaching or are about to teach students who speak English as a second or foreign lan-
guage in the contexts mentioned above. I have tried to pull together the theory and
practice of teaching writing to present an accessible and practical introduction to the
subject without assuming any prior theoretical knowledge or experience of teaching.

The book is founded on the premise that an effective teacher is one who is able to
make informed choices about the methods, materials and procedures to use in the
classroom based on a clear understanding of the current attitudes and practices in
his or her profession. A strong teacher is a reflective teacher; and reflection requires
the knowledge to relate classroom activities to relevant research and theory. The
book’s practical approach towards second language writing attempts to provide
a basis for this kind of reflection and understanding. In the text the reader will
find a clear stance towards teaching writing which emphasises the view that writ-
ing involves composing skills and knowledge about texts, contexts and readers. It
helps to develop the idea that writers not only need realistic strategies for drafting
and revising, but also a clear understanding of genre to structure their writing
experiences according to the demands and constraints of particular contexts. This
emphasis on strategy, language and context is followed throughout the book.

As I mentioned above, I recognise the range of teaching situations in which
teachers work and the fact we find students with different motivations, proficien-
cies, language backgrounds and needs in those classes. But to see the teaching of
second language writing as a coherent endeavour, the text also treats these con-
texts and students as similar in many ways by systematically setting out the key
issues and principles of classroom teaching. This means addressing topics such as
assessing needs, designing syllabuses, writing materials, developing tasks, using
technology, giving feedback and evaluating writing. In this way I hope to pro-
vide teachers with the resources to plan, implement and evaluate a programme of
writing instruction in any teaching situation in which they may find themselves.

As you read this book you will be asked to engage with the ideas presented in a
number of ways. Reflection tasks occur regularly through the chapters and pro-
vide an opportunity for you to think about your own views on a topic and poten-
tial needs as a writing teacher. In addition, each chapter concludes with a series of
Discussion Questions and Activities which go beyond the immediate situa-
tion to encourage you to think about and apply some of the ideas. In this edition I
have also included a short list of further readings for those interested in going a
bit deeper into a topic, and a glossary of many of the key terms used in the book to
help you avoid getting lost in a lot of new concepts. I hope you enjoy the book and
find it useful in your journey to becoming a teacher of second language writing.
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