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models-based practice, 171–2
moderation, 222, 234
Moro reflexes, 40, 43
mortality, 102, 104, 106
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definition, 37
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parachute reflexes, 41
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pedagogical approaches, 188
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definition, 159, 188
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performance, 160, 161, 171
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student-centred, 177
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perceptual motor interventions, 78
Perceptual Motor Program (PMP), 78
performance
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product versus process, 225
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performance pedagogy, 160, 161, 171
personal development, 11
Personal Development, Health and Physical Education 
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personal and social capability, 24, 132
physical activity
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gender differences, 142
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curriculum, 10
definition, 1
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and students with disabilities, 145–6
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preparedness of, 59
specialist, 59

physical literacy, 25–6
Physical, Personal and Social Learning Health and 

Physical Education, 11
physiotherapists, 80
planning documents, 187
play

definition, 14, 17
importance of, 48–9
and motor development, 45

play practice, 175
play stations, 53–4
playgrounds, 81–2
policies, 115
portfolios of work, 221, 226
post-impact decisions, 164
postural reflexes, 41
posture, 77
practice approaches, 167
pregnancy, 107
pre-impact decisions, 164
pre-judgements in assessment, 232
pre-service teacher education (PSTE) programs, 11
preventative health agenda, 122
primary school generalist teachers, 13
primitive reflexive phase, 38–41
private providers, 15
problem-solving approaches, 169–70
process assessment, 225
process-oriented interventions for DCD, 78–9

product assessment, 225
professional development, 94
proficiency barrier, 52
profiles, 221
protective factors, 101
proximity error, 234

reciprocal approaches, 168
recording, 221
reflection, 188, 200, 209
reflexive phase of motor development, 38–42
reliability, 218, 227–8
religion, 93, 150–3
research, 98–9, 192
risk assessments, 200
risk behaviours, 106
risk factors, 101, 126
role models, 144, 147, 150, 152
rudimentary phase of motor development, 44–9

safe environments, 49, 143
safety, 200–1
salutogenesis, 89, 91
scenarios, building, 14
schools

and communities, 149
and curriculum, 11
health promoting, 96–7
outsourcing health and physical education, 15
transition from home, 75

self-assessment, 215
self-awareness, 23
self-esteem, 76
self-management, 23
Sense of Coherence, 91
sensory information, 52
sensory integration, 43
severity error, 234
sexual bias, 144
sexual health, 93, 106
smartboards, 28
social determinants of health, 97–8
social interactions, 147
social issues, 74–6, 81–2
social justice, 15, 17, 31, 116
social media, 23, 28, 117
software, 29
SOLO Taxonomy, 196
sport

assessment, 233
definition, 10, 17
and ethical understanding, 23

Sport Education model, 173–4
Sports Education in Physical Education Program 

(SEPEP), 147, 174
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stakeholders, 214
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strengths-based approach, 90–2, 122
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student-centred pedagogy, 177
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ages, 13
Asian, 151
Muslim, 151, 152
overweight or obese, 101, 104, 105, 153–5
see also Aboriginal and Torres Strait Islander students

students with Developmental Coordination Disorder (DCD)
academic issues, 76–7
behavioural issues, 73–4
effects on development, 73
and games, 81–2, 83
identifying, 71–3, 84
in the playground, 81–2
interventions, 78–81
and physical education, 81–3
social and emotional issues, 74–6, 81–2
teaching strategies, 77, 82–3
testing, 73

students with disabilities
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described, 144, 145
inclusion, 144, 145, 146–8
and information and communication technology 

(ICT), 29–30
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physical education programs, 145–6
social interactions, 147

subjective assessment, 222
subjective warrant, 12
summative assessment, 216
sun-safe behaviours, 103, 119, 122
swimming, 57
swimming reflex, 42
symmetrical tonic neck reflex (STNR), 40

tactile system, 43
task approaches, 166–7
task cards, 166
task-oriented interventions for DCD, 79–80
taxonomies, 195–6
teacher biography, 12–14, 17
Teacher Education Students (TESs), 1, 12
teachers

confidence in content, 123
early childhood, 46
full-time physical education, 35
generalist, 13, 35, 59
generalist/specialists, 35–6
perceptions and expectations of students, 138
personal views, 93
preparedness of, 59
specialist, 59

Teaching Games for Understanding (TGfU), 174–5
Teaching Personal and Social Responsibility (TPSR), 24, 

172–3

teaching programs
collaboration, 188–9
context, 193–4
cross-curriculum priorities, 201
described, 186, 191
developmentally appropriate, 120–2
educative purpose, 186
elements, 191
equity, 196
general capabilities, 201
integrating information and communication 

technology (ICT), 202
learning objectives, 194–6
planning elements, 187–8
rationale, 192–3
resources, 197
scope and sequence, 197–8
unit plans, 198–200
see also health education programs; lesson structure; 

physical education programs 
teaching styles, 164, 170, 188

see also instructional approaches
team sports see games
tonic neck reflexes, 40
top-down interventions for DCD, 79–80
toys, 45
Traditional Indigenous Games (TIG), 149, 150
transitions, 75, 76
transport accidents, 102, 104
TREE approach, 145–6
tummy time, 47

unit plans, 198–200
United Nations Convention on the Rights of the Child, 

10
United Nations Educational, Scientific and Cultural 

Organization (UNESCO), 109
units of work

assessment, 218, 221
context, 193–4
described, 186, 191, 198
focus of inquiry, 199
rationale, 93, 192
scope, 121

validity, 218, 227, 228
vestibular system, 43

weight, 101, 104, 105, 154
wellbeing, 11, 90, 96
World Health Organization (WHO), 89, 109

Y charts, 122
young people, health of, 101–2, 103–7
YouTube, 29
Yulunga (Indigenous games resource), 150, 201
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