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  disadvantage     210–19 
  defi cit discourses     210–13  
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  disengagement     100  ,   149–50  
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  Aboriginal education     190–203  
  educational practices     212  
  engaging parents in     101  
  holistic and inclusive education     90  
  Individual Education Plan     168  
  keep everything     263  ,   268  ,   272–3  
  national education goals and directions 

development     88–9  
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  reforms: early adolescent needs     53   
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  groups/grouping     164–5 

  group activities     137  
  managing behaviour, individual/group 

contexts     133–50   
  growth spurts     43    
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  how students learn     269  
  key learning areas     76  ,   92–3  
  Leaders of Learning     97  
  learning activities     108–10  ,   117–18  
  learning continuum     93  
  the learning experience     74  
  learning intent     109  
  learning techniques and expectations, 

presentations of     57–8  
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Mathematics     97   

   Melbourne Declaration on Educational Goals for 
Young People      89–91 

  Commitment to Action     90  
  focus: holistic and inclusive education     90  
  goals for schooling     89  ,   94–5  
  middle school learners, disengagement of     100  
  National Goals for Schooling in the Twenty-

First Century (Adelaide Declaration)     89  , 
  96  ,   249–50  

  principles     90   
  menarche     42  
  mentors/mentoring     12  ,   31  
  middle schooling    

  concepts     52–63  
  middle school learners     100  
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School Leadership (NIQTSL)     249  
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  Native Institution     202  
  needs    
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  common needs     167  
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  Authentic Pedagogy     74  
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teacher     5–7  
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  origins and defi nitions     7  
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  pedagogical skills     5  
  planning for     106–26  
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  personal action     25–9  
  personal resources     25–9  
  personal wellbeing     28–9  
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  personal philosophy of teaching     262–7  
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process model     107  
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  digital portfolios     263  
  forms of     265  
  importance of refl ection in shaping     14  
  preparing     267–275  
  professional portfolios defi nition     262    
  as refl ective practice     264–7  
  ‘shape-shifting portfolio people’     265–6  
  in teacher education     263–4  
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  positive attitude     235–6  
  practical refl ection     70  
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  managing     262–275  
  pedagogical practices     9  
  portfolios as refl ective practice     264–7  
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  252–3  ,   269  
  recognition as ‘profi cient’     270–1  
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  technological practice     178–9   
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  pre-assessment     167  
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  working effectively with others     231–6   
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  profession    
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  professional standards     4–6  ,   156–7  
  professionalism     242–57 
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  Programme for International Student 
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  programs    
  teacher preparation programs     3  
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  Protection policies     202  
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  psychomotor objectives (Bloom’s)     109–11  
  psychosocial development theory     46–7  
  psychosocial developmental domain     40   

  in adolescence     41–2  ,   46–7   
  puberty     40 
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  focus questions and strategies     75–9  
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  benefi ts from questioning     119  
  characteristics of effective 
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  encouraging student responsiveness     123  
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  processes     122  
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  question types     121–2  
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  registration     247  ,   250  
  relationships    

  ACARA–education authorities 
relationship     100–1  
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  role of non-Aboriginal parents in students 

accessing     202   
  schools    

  as knowledge production sites     181–2  
  professional experiences in     226–36  
  school commencement age     99  
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  Graduate Teaching Standards     263  
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standards   
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Mathematics     97  

  states    
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  Australian Curriculum incorporation     95  
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  interstate student movement     99  ,   100  
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  Storying     199–201      
  stress     25  
  students    
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  student engagement     9–10  
  successful engagement with     229–31  
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  wellbeing     28–9  ,   96   

   Students First  [review report]     101  
  summative (activity time)     115–16  
  support    
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  preparing     167  

Cambridge University Press
978-1-107-46180-2 - Learning to Teach in the Secondary School
Edited by Noelene L Weatherby-Fell
Index
More information

www.cambridge.org© in this web service Cambridge University Press

http://www.cambridge.org/9781107461802
http://www.cambridge.org
http://www.cambridge.org


290 Index

  from school community     30–1  
  social support     55–7  
  support networks     55–7  ,   235–6  
  supporting beginning teachers     76–81  
  supporting refl ecting on effective 

teaching     81–2  
  supporting transition     53  
  supportive, shared learning 

environments     163   
  sustainability     94  
  syllabus     89    

  tactical ignoring strategy     147  
  tasks     161  ,   166  ,   167  
  teacher preparation    
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  importance of     22–3  
  teacher quality and effectiveness, 
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  teachers    

  attributes     183  
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  resilient teachers, aspects     24–5  
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  positive difference     72  
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teaching     115–16  
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  Teaching Australia       249–50  
  technical refl ection     70  
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with     180–3  
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  A–E reporting system and grade allocation     100  
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  Australian Curriculum incorporation     95  
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  school commencement age variations     99   

  texts     167    
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Study (TIMSS) [Video Study]     13  
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  time management     28–9  ,   235–6  
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  students with special circumstances     60–1  
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  wait-time     122–3  
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  confl uence between     192–3  ,   200  
  different ways of viewing the world     193–9     

  young people    
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