
280

       Index    

  ABCD of Disruptive Behaviour     149–50  
  abilities (professional)     29  
  Aboriginal and Torres Strait Islander people/

students     190–203 
  Aboriginal–non-Aboriginal people, cultural 

differences     191  
  colonisation     201–2    
  embedding Aboriginal perspectives in 

curriculum     190  ,   202–3  
  histories and cultures     94  
  strategies for teaching     270   

  Aboriginal education     190–203 
   case studies      190  ,   192  
  historical underpinnings     201–2   

  academic support     57–60 
   case study      59   

  academic transitioning focus     63  
  Academy, The     196–7  
  ACARA      see  Australian Curriculum and 

Reporting Authority  
  achievement     116 

  providing information regarding     116–17   
  activities (teaching and learning)     108–10  , 

  115–16  ,   117–18  
  adolescence     40 

  cognitive development     41–2  ,   44–5  
  early adolescence     52–4  
  physical development     41–3    
  psychosocial development     41–2  ,   46–7   

  adolescents    
  adult-like concerns development     44  
  developing adolescents     40–7  
  growth spurts/height and weight     43  
  increased daydreaming     46–7  
  infl uences     53  
  milestones     40  ,   41–2  
  needs, reforms responding to     53  

  relevant psychosocial development stages     46  
  risk-taking behaviour     45  
  secondary sex characteristics and menarche   

  42  ,   43  
  social support and networks     55–7   

  adulthood     40  
  affective objectives (Bloom’s)     109–11  
  agency     25–9    
  Aggression (ABCD component)     149–50  
  agreement     147  
  algorithm     181  
  anger     215  
  APIEI planning process model     107  
  apps (application software)     174  ,   175–7  ,   183–5 

  My Standards app     257  
  negotiating, questions for     177–83  
  new apps, cycle     179  
  origin (history)     177–8  ,   179  
  pace of change associated with     176–7  
  teacher attributes     183  
  technological, pedagogical content 

knowledge (TPACK)     179   
  Arts, The     95  
  Asia     94  
  assessment     114–17 

  alignment with planning     106–26  
   for, of  and  as  learning     116  
  formative assessment     164  
  NAPLAN     96–8      
  national assessment and reporting     96  
  peer assessment     116  
  PISA     96  
  pre-assessment     167  
  self-assessment     116  
  student learning improvement role     115–17   

  assimilation policies     202  
  assistive technologies     162  

Cambridge University Press
978-1-107-46180-2 - Learning to Teach in the Secondary School
Edited by Noelene L Weatherby-Fell
Index
More information

www.cambridge.org© in this web service Cambridge University Press

http://www.cambridge.org/9781107461802
http://www.cambridge.org
http://www.cambridge.org


Index 281

  astronomy     182  
  attitude (positive)     235–6  
  attrition     22–3  
  Australian Curriculum     156  ,   174 

  ACARA-led Foundation Year to Year 12     92  
  areas     95  
  criticisms     95–6  
  cross-curricula priorities     94–5  
  curriculum review     101  
  delivery     99  
  embedding Aboriginal perspectives in   

  190  ,   202–3  
  features     92–5  
  fi nancial implications     100  
  general capabilities     93–4  
  Humanities and Social Sciences 

Framework     95  
  Indigenisation of curriculum     195  
  introduction     95–6  
  learning areas     92–3  
  national approach, implications     98–101  
  personal and social capability     22  
  quality curriculum; clear learning 

objectives     164  
  secondary considerations     87–101  
  states/territories incorporation of     95  
  student diversity     94–5  
  ‘universal design’     166   

  Australian Curriculum, Assessment and 
Reporting Authority (ACARA)     91–2 

  responsibilities     92  ,   98  
  role of     100–1   

  Australian Government Review 
(curriculum)     101  

  Australian Institute for Teaching and School 
Leadership (AITSL)     176  ,   249–50   

  Professional Standards     4–6  ,   23  ,   156–7  , 
  176  ,   267–8  

  resources     4  ,   264   
  Australian National Assessment Program 

(NAP)     96  
  Australian Professional Standards for Graduate 

Teachers     232  ,   234  
  Australian Professional Standards for Teachers 

(Standards)     4–6  ,   23  ,   74  ,   156–7  ,   247–57  , 
  268–71 

  background     247–50  
  characteristics acknowledged     247  
  domains     252–4  ,   269–71  
  draft Standards     250  
  framework     252–4  
  portfolios demonstrating Standards     5  
  professional engagement     254  ,   269  

  professional knowledge     252–3  ,   269  
  professional practice     252–3  ,   269  
  professionalism underpinning     242–57  
  purposes     251  
  resources supporting use     255–7  
  Standard 1 elements     269–70  
  structure     251–2  
  using     255   

   Australia’s teachers: An agenda for the next decade  
[publication]     247–8  

  Authentic Pedagogy     74  
  autonomy     12 

  principal autonomy     101     

  backward mapping/backward design     98  ,   114  
  beginning teachers     5  ,   76–81  ,   106–26  
  behaviour    

  ABCD of Disruptive Behaviour     149–50  
  challenging behaviour, responding to     149–50  
  disruptive behaviours, tactics     145–6  
  expert teachers’ behaviour     4  
  gender-based behaviour     144  
  misbehaviour      see  misbehaviour  
  primary and secondary behaviours     144–6  
  risk-taking behaviour     45  
  student behaviour, managing     133–50   

  beliefs     73–4  ,   133  
  Bloom’s Taxonomy     109–11  ,   123–5  
  boosters     175–7  
  Brickwall, metaphor     196–7  
  bringing their own devices (BYOD)     184  
  bullying     56  
  burnout     28    

  calling out     138  
  capability/capabilities     22  ,   93–4  
  care     214  ,   217–19 

  approaching disadvantage with     210–19  
  through journeying     217–19   

  career development     262  
  challenges     21  ,   23–4 

  personal and contextual challenges     23   
  children, developing     40–7  
  choice     147–8  
  chorus questions     138  
   Class Act, A: Inquiry into the Status of the Teaching 

Profession  [report]     248  
   Classroom Behaviour  [publication]     137  
   Classroom Management: Engaging students in 

learning  [publication]     134  
  classrooms    

  classroom rules     134    
  fl exible grouping and ways of working     164–5  

Cambridge University Press
978-1-107-46180-2 - Learning to Teach in the Secondary School
Edited by Noelene L Weatherby-Fell
Index
More information

www.cambridge.org© in this web service Cambridge University Press

http://www.cambridge.org/9781107461802
http://www.cambridge.org
http://www.cambridge.org


282 Index

  inclusive classrooms     155–68  
  logistics     136  
  positive classroom environments     57–8  
  seating plans     137  
  sensibility to ‘the digital’ in secondary 

classrooms     174–85  
  ‘stand behind the chair’ technique     136  
  students entering and exiting     135–6   

  co-existence     197  
  cognitive developmental domain     40   

  in adolescence     41–2  ,   44–5   
  cognitive objectives (Bloom’s)     109–11  
  colonisation     201–2    
  colour blindness     193  
  communication     116–17 

  effective communication     114   
  community     30–1  ,   229–31 

  caring professional community     30–1   
  competencies     29  ,   89  
  complementary skills     180–3  
  concrete operational thought     44  
  conditions of care     217–19  
  confi dence     26  
  Confrontation (ABCD component)     149–50  
  constructive alignment     111–14  
  constructive feedback     234–5  
  content knowledge     5  
  content management systems     179  ,   180  
  continuous improvement     245–6  
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  disadvantage     210–19 
  defi cit discourses     210–13  
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  disengagement     100  ,   149–50  
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  Aboriginal education     190–203  
  educational practices     212  
  engaging parents in     101  
  holistic and inclusive education     90  
  Individual Education Plan     168  
  keep everything     263  ,   268  ,   272–3  
  national education goals and directions 

development     88–9  
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  groups/grouping     164–5 

  group activities     137  
  managing behaviour, individual/group 

contexts     133–50   
  growth spurts     43    
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Mathematics     97   

   Melbourne Declaration on Educational Goals for 
Young People      89–91 

  Commitment to Action     90  
  focus: holistic and inclusive education     90  
  goals for schooling     89  ,   94–5  
  middle school learners, disengagement of     100  
  National Goals for Schooling in the Twenty-

First Century (Adelaide Declaration)     89  , 
  96  ,   249–50  

  principles     90   
  menarche     42  
  mentors/mentoring     12  ,   31  
  middle schooling    

  concepts     52–63  
  middle school learners     100  
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  national learning priorities     90–1  
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  Native Institution     202  
  needs    
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  common needs     167  
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  Authentic Pedagogy     74  
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  personal action     25–9  
  personal resources     25–9  
  personal wellbeing     28–9  
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  lesson planning     106–14  
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  ‘Plan–Implement–Evaluate’ (PIE) model     107  
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  unit planning     166   

  portfolios     234 
  breadth and depth of knowledge into     265  
  clarifying theoretical framework step     267–71    
  collecting evidence     268  ,   272–3  ,   275  
  connecting, selecting and annotating 

evidence     268  ,   273–4  
  connecting and summarising collection   

  268  ,   275–6  
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  digital portfolios     263  
  forms of     265  
  importance of refl ection in shaping     14  
  preparing     267–275  
  professional portfolios defi nition     262    
  as refl ective practice     264–7  
  ‘shape-shifting portfolio people’     265–6  
  in teacher education     263–4  
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  managing     262–275  
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  252–3  ,   269  
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  technological practice     178–9   

  practicums (‘pracs’)      see  professional 
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  working effectively with others     231–6   
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  professional standards     4–6  ,   156–7  
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  Programme for International Student 
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  programs    
  teacher preparation programs     3  
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  Protection policies     202  
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  psychomotor objectives (Bloom’s)     109–11  
  psychosocial development theory     46–7  
  psychosocial developmental domain     40   

  in adolescence     41–2  ,   46–7   
  puberty     40 
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  focus questions and strategies     75–9  
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  benefi ts from questioning     119  
  characteristics of effective 
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  encouraging student responsiveness     123  
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  processes     122  
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  question types     121–2  
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  defi nition     21–2  
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  role of non-Aboriginal parents in students 

accessing     202   
  schools    

  as knowledge production sites     181–2  
  professional experiences in     226–36  
  school commencement age     99  
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  Graduate Teaching Standards     263  
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standards   
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Mathematics     97  

  states    
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  Australian Curriculum incorporation     95  
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  resource costs (Australian Curriculum)     100  
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  Storying     199–201      
  stress     25  
  students    
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  student engagement     9–10  
  successful engagement with     229–31  
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  wellbeing     28–9  ,   96   

   Students First  [review report]     101  
  summative (activity time)     115–16  
  support    
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  preparing     167  

Cambridge University Press
978-1-107-46180-2 - Learning to Teach in the Secondary School
Edited by Noelene L Weatherby-Fell
Index
More information

www.cambridge.org© in this web service Cambridge University Press

http://www.cambridge.org/9781107461802
http://www.cambridge.org
http://www.cambridge.org


290 Index

  from school community     30–1  
  social support     55–7  
  support networks     55–7  ,   235–6  
  supporting beginning teachers     76–81  
  supporting refl ecting on effective 

teaching     81–2  
  supporting transition     53  
  supportive, shared learning 

environments     163   
  sustainability     94  
  syllabus     89    

  tactical ignoring strategy     147  
  tasks     161  ,   166  ,   167  
  teacher preparation    
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  importance of     22–3  
  teacher quality and effectiveness, 
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  literature focus on  process      70  
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  resilient teachers, aspects     24–5  
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  positive difference     72  
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Curriculum     87–101  
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  Teaching Australia       249–50  
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  attitudes towards     175–7  
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with     180–3  
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  A–E reporting system and grade allocation     100  
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  Australian Curriculum incorporation     95  
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  school commencement age variations     99   

  texts     167    
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Study (TIMSS) [Video Study]     13  
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  students with special circumstances     60–1  
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  wait-time     122–3  
  walking alongside (journeying 

element)     218  
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