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Teacher Expertise in the Global South

�ere are many expert teachers working in the global South and we can learn a great deal 

from them. Neither of these claims should be surprising, yet to date, there has been almost no 

research conducted on expert teachers working in Southern contexts. Instead, the huge sums 

of money invested in attempting to improve teacher quality in the South have frequently been 

directed towards introducing exogenous practices or interventions that may be culturally 

inappropriate, practically infeasible and ultimately unsustainable – o�en failing as a result. 

In this pioneering book, Jason Anderson provides an authoritative overview of the practices, 

cognition and professionalism of expert teachers working in low-income contexts. By drawing 

upon both systematic reviews of teacher expertise and e�ectiveness research, and his own 

�eldwork in India, he argues that without an understanding of expert teachers working in all 

contexts worldwide, we cannot truly understand expertise itself.

Jason Anderson is a multiple-award winning teacher educator, educational consultant, 

academic and author who has worked in language teaching and mainstream education in over 

30 countries worldwide, particularly in the global South, for organisations including UNICEF, 

the British Council and national ministries of education.
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