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confusion, 170
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feeling stupid, 390
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overwhelming, 41

panic, 174

performance anxiety, 26

presentations, 320

self-doubt, 390

self-esteem, 322

social anxiety, 34, 343, 347
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215
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learning goals, 226

making plans and writing guides, 

206
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mind mapping software, 209
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212
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213
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208
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using mind maps, 204
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writing several drafts, 204

essay writing di�culties, 199–201

fear of writing, 199
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structuring writing, 200

essay writing techniques, 198

acronyms, 241

avoiding plagiarism, 205, 240

behavioural goals, 226

citations, 239

common conventions, 239

conforming to academic style in 

writing, 239–241

contractions, 241

critical appraisals, 236

critical introduction example, 235

criticisms and comments, 232

demonstrating criticality, 234–239

descriptive versus critical writing, 

234

designating proofreaders, 232

developing critical appraisal skills, 

237–239
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�ning key terms and terminology, 

241

�rst person, 241

�rst sentence of paragraph, 230

handheld recording devices, 224
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multisensory methods, 219–221

online tools, 224

paraphrasing, 240

the PEC method, 230–232

presenting an argument, 229

proofreading, 220, 227

reading aloud, 220

reasonable adjustments, 233

referencing, 206
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speech to text software, 223

spell checker in Word, 223
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thesis statement, 229

use of technology, 50

using own words, 240

using quotations, 240

using quotes, 231

using subheadings, 227–229

using technology, 223–224

word count target, 217
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anxiety, 278, 279

fear of failure, 279

misreading questions, 279

retention and retrieval, 278

time constraints, 275

exam techniques, 306–317
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auditory perception, 316

breaking up questions, 295, 307, 312
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decision-making skills, 314

demonstrating knowledge, 313

dividing time amongst questions, 

295
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essay style exams, 295, 307–309

exam timetable, 306
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identifying information, 311

incomplete answers, 308, 312

index cards, 312

locating relevant topics, 311

maximising marks, 306

mindfulness, 306

multiple choice exams, 313–315

open book exams, 310–312

PEC method, 308, 312

practising past papers, 316

problem solving questions, 294

process of elimination, 315

review stage, 308

selecting questions, 312

time management, 305, 309, 313

time schedule, 307

using mind maps, 307

verbalisation, 316

George Mandler, 39

Grant, David, 4

Hulme & Snowling, 7

inequalities of exams, 23

interview techniques, 374–385

asking questions, 385

behavioural interviews, 378–379

breaking down the problem, 380
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challenge action result, 378
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critical thinking ability, 381

DACR/S, 381

disclosing dyslexia, 376–378

drawing on experiences, 384

Equality Act (2010), 377

evaluating information, 381

evidence, 382

examples, 383

group interviews, 375

identifying issues, 381

matching examples, 384

practice, 380

problem/emotion focused coping, 

379

reasonable adjustments, 377

research, 382

self-awareness, 376

STAR method, 382

types of cases, 380

unstructured interviews, 381–384

Latham & Seijits (2016), 225

magnocellular system, 9–11

visual transient, 9

McDougall, Hulme, Ellis and Monk, 28

Mealey and Host, 12

memory di�culties, 166–174

anxiety, 172, 173

the central executive system, 168

debate and discussion, 171

de�cits, 168

de�cits in phonology, 168

impeding exam performance, 172

interrupting others, 171

peed of visual processing, 169

phonological store, 168

recalling facts and information, 167

recalling information, 170

remembering chunks of information 

from reading, 169

retrieval, 167

short term memory, 166, 193

working memory and processing 

speed, 169

working memory de�cit,  

166, 173

memory techniques, 164, 178–182

alarms and mobile phones and 

watches, 193

associating with fragrances, 182

auditory reminders, 193

chunking, categorising, synthesising 

and organising, 185

chunking and categorising 

information, 165, 185

Dictaphones and recording devices, 

192

digital clocks and calendars, 194

encoding information, 166, 189

four stages of memory, 188–191

highlight keywords and image 

association, 180

interactivity, 190

linking to daily routine, 179

linking to physical place, 180

locator devices, 194

making connections, 189

memory joggers, 179

memory palaces, 178

metacognitive awareness, 165

mind mapping software, 192

mnemonics, 178

motor and sensory skills, 184

multisensory methods, 182–185

online resources, 193

overlearning, 190

recall, 190, 191

reciting, 191

retaining information, 189

selectivity, 189

song and rhyme, 183

speech to text software, 192

interview techniques (cont.)
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taking in, processing,  

absorbing, 188

taking in information, 188

technology and assistive technology, 

191–195

touch, visualisation and physical 

experience, 182

tracker apps, 194

using dance and dance movements, 

177

using digital devices, 191

using kinaesthetic strengths, 179, 

183

using mind maps, 184, 190

using mnemonics, 183

using motor skills, 183

using natural ability, 181

using odour cues, 182

using physicality, 175

using prompts, 191, 193

using repetition, 184

using sense of smell, 181

using senses, emotions and  

patterns, 181

using short-term memory, 185

verbalisation, 171, 176, 179, 192

virtual assistants, 195

visual, 176

visual images, 192

visual memory triggers, 165

visual, physical and spatial, 179

memory types, 175–178

episodic memory, 165, 175

metamemory, 177

procedural memory, 177

prospective memory, 176

semantic memory, 176

subjective memory, 177

metacognition, 63

cognitive functioning, 64

metacognitive awareness, 64

VAK questionnaire, 64

visual auditory kineaesthetic, 63

visual strengths, 64

Mortimore and Crozier, 13

Nelson, Lindstrom and Foels, 22, 173

Neumann, Oberhauser and Kornmeier, 

181

note taking di�culties

auditory processing speed, 74

lectures too long, 77

processing problems, 76

short term memory de�cits, 76

note taking techniques, 74

abbreviations, 80

active learning methods, 75, 78–88

assistive technology, 75

coloured pens, 98

computer generated mind map, 102

concept maps, 94

creating abbreviations, 90

creating audio recordings, 110

creating questions, 80

creating visual vocabulary, 95

developing background knowledge, 

112

Dragon speech to text software, 112

four quarter method, 95

hearing it aloud, 109

identifying connections, 93

internet search engines, 112

interpretive methods, 92

kinaesthetic strengths, 106

linear thinkers, 102

long-term memory, 87

making meaningful purpose, 81

metacognition, 76

metacognitive awareness, 113–115

metacognitive knowledge, 113

mind map method, 99, 114

multisensory methods, 107–110

multisensory techniques, 85

the outline method, 97
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practical methods, 104–107

Q notes method, 80, 82

reading aloud, 115

recall, 85

recording, 79

re-listening, 79

remembering images, 114

repertoire of tools, 114

rethinking your paper, 94

revision source, 83, 85

seeing connections, 99

shortening words, 90

sketchnoting, 93

Sonocent audio notetaker, 111

spider diagrams, 108

stationary coloured cards, 106

stationary coloured pens, 75, 104

stationary gel ink pens, 105

stationary red pens, 105

technology, 110–113

technology to supplement learning, 

112

tra�c light system, 106

translating into own words, 108

two-column method, 85

unnecessary verbs, 89

using abbreviations, 83, 89

using drawing, 92

using lecture capture service, 109

using Livescribe Echo  

smartpen, 111

using motor skills, 108

using shorthand and symbols, 75

using symbols, 86

verbalising and teaching it, 108

visual memory, 93

visual memory joggers, 95

visuals, 104

organisation techniques

alarm reminders, 51

breaking down work into steps, 

41–45, 71

colour coding, 52, 54, 56, 61

control, 48

creativity, 58

developing systems, 47

goals, 38, 45, 58, 67

hints and tips, 46

lecture notes, 61

metacognition, 62–65

multisensory techniques, 53–60

online schedules, 50

physical, 45

planning, 38–41, 46, 55

pop up reminders, 51

practical things, 60–62

preventing procrastination, 63

reasoning, 45

speech to text software, 50

starting assignments early, 51

stationary A4 �les/plastic wallets, 61

stationary folders, 60

stationary highlighter pens, 62

stationary post-it notes, 60

stationary sketch pads, 62

technology, 49–53

timetables, 56

timetabling, 46

to do lists, 57

using Excel, 52

verbalisation, 50

visual indicators, 53

visual posters, 53

weekly calendars, 55

yearly academic calendars, 53

phonology, 6–7

graphemes, 6

phoneme awareness, 6

phonological de�cit, 6–7

phonological representations, 25

presentation di�culties, 319

note taking techniques (cont.)
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anxiety, 326

avoidance, 321

fear of exposure, 322

feeling judged, 321

panic, 320

presentation techniques, 319, 322–339

asking audience, 341

asking questions, 327

attention grabbing, 327

clari�cation, 340

conclusions, 328

creating slides, 330

creating visual slides, 325

dealing with audience questions, 

339–342

dealing with questions, 334

developing a script, 325, 326

drawing pictures, 329

editing, 325, 359

engaging audience, 338

evidence, 328

fonts, 332

honesty, 341

identifying tasks, 323

increasing interactiveness, 337

interpreting questions, 340

introductions, 327

kinaesthetic experience, 337

memory joggers, 329

note taking, 324

ordering content, 327

orienting audience, 330

outlining talk, 324

passion, 338

pausing, 340

picking enjoyable topic, 337

planning, 323

PowerPoint, 330

practising, 325

putting into threes, 341

rehersal, 332

rehersal and video record, 334

research, 324

resilience, 27

stimulating sentences, 328

testing things to say, 359

timing, 332

timing and practice, 358

understanding aims, 323

using a chat room, 336

using activities, 335

using bulleted lists, 331

using colour, 332

using images, 328

using props, 336

using record cards, 327

using screenshots, 335

using visual images, 329

visual strengths, 329

Wi-Fi access, 335

public speaking techniques, 356–374

active listener, 362, 363

adaption to the audience, 374

Adaption to the occasion, 373

answering why, 369

anticipate audience responses, 360

appropriate language, 366

asking questions, 362

being speci�c, 367

clarifying concepts, 366

considering audience, 366

de�ne describe demonstrate, 367

developing rapport, 364

drama societies, 359

drawing emphasis, 371

engaging audience, 366, 369

establishing relationships, 361

forms of public speaking, 365–374

general informal conversation, 363

humour, 361

initiating conversation, 364

inserting anecdotes, 374

interaction, 361

joining speaking organisations, 359
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open-ended questions, 364

pausing, 360

persuasive speech, 368

practice, 360

preparation, 360, 373

providing evidence, 370

reducing anxiety, 359

re�ective listening, 364

rehearsal, 373

repeating, 364

rhetorical questions, 371

rule of three, 370

show don’t tell, 367

speaking to actuate, 371

speaking to entertain, 372

speaking to persuade, 368

terminology words, 366

time frame, 374

using ethos, 372

using images, 367

using pathos, 372

using rhetorical devices, 370

Putnam (2015), 254

Ramus and Szenkovits, 7, 25

reading di�culties

anger, 122

anxiety, 117, 120, 123

fear of reading aloud, 122

frustration, 121

length, 121

negative experiences, 120

not remembering reading, 122

overwhelmed, 117

overwhelming, 146

repeatedly rereading, 123

screen reading, 157

skipping words, 155

slower reading speeds, 118

spending longer on reading, 120

stress, 118

visual di�culties, 157

visual strain, 10

reading techniques, 124–150

abstracts of articles, 144

alleviating scotopic sensitivity, 156

auditory description, 149

changing fonts, 157

characterising, 161

ClaroRead, 157

colorimetry test, 158

coloured overlays, 10, 157

conclusions and introductions, 144

converting readings to audio, 160

criticality, 150

developing critical and analytical 

thinking, 150–155

enumerations, 139

evaluating evidence, 135, 151, 153, 

154

evaluating information, 150

extracting relevant information, 125

�nd function, 162

�rst paragraphs, 138

�rst sentences, 139, 143

Google, 144

hearing it and seeing it, 160

highlighting, 132, 140

improving scanning technique, 140

improving skimming, 140

interacting with text, 155

key information, 140

key reading, 131

making questions, 124, 125, 132, 135

making summaries, 125, 132, 

302–306

metacognitive awareness, 119, 

158–159

multisensory methods, 119

PASS reading strategy, 124–129

PASS strategy, 118

practical approaches, 118

predicting, 124

public speaking techniques (cont.)
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previewing, 124

printing papers, 155

proper nouns, 139

Q notes method, 145

Read and Write literacy support 

software, 162

reading aloud, 143

reading slowly, 132

reciting, 133, 136

relaxing distraction techniques, 119

relevancy, 137, 144, 146, 147

rereading, 133, 135, 140

reviewing, 133, 136

scanning, 140

skimming, 137

skimming and scanning techniques, 

137–144

SQ3R reading strategy, 129–137

SQ3R strategy, 118

stationary post-it notes, 156

survey, 131

synthesizing information, 125

terms and keywords, 132

text to speech software, 162

tinted glasses, 158

typographical cues, 139

understanding concepts, 162

using indexes, 141

using movement whilst reading, 160

using multisensory methods, 

159–161

using online encyclopaedia, 162

using online thesauruses, 161

using practical and favourite things, 

155–158

using rulers, 155

using selectivity, 144–150

using technology, 119, 161–163

visualisation and personalising the 

reading, 160

yellow paper, 158

your own interpretation, 148

revision di�culties, 276–278

de�cits in organisational stage, 277

processing, 277

revision techniques, 276, 279–288

active learning, 292

active recall, 298

auditory and kinaesthetic, 303

being creative, 280

chanting, 286

colourful posters, 302

condensing information, 297, 303

condensing to key words, 293

consolidating learning, 290

counterproductive, 277

creating colourful posters, 284

creating list of topics, 284

creating own dictionary of terms, 285

creating questions, 283, 291–294

creating visual diagrams/�ow charts 

in sketch pads, 283

developing quizzes, 291

explaining your topic, 286

forgetting curve, 298

Gestalt principle, 301

identifying what you need to know, 

281

kinaesthetic, 301

long term memory, 288

making summaries, 302–306

memory triggers, 287

mnemonics, 287

movement, 294

multisensory methods, 299–302

planning revision, 288–291

practicing past papers, 294

recording revision notes, 283

repetition, 285, 287

revision timetable, 290

rewriting in own words, 285

searching for answers, 284

setting a purpose, 289, 292

spaced repetition, 298
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testing each other, 286

to do list, 289

translating, 285

turning into own language, 281

turning into rhythm and rap, 286

turning learning objectives to 

questions, 293

using a study buddy, 285

using coloured �ash cards, 283

using dyslexia support tutor, 286

using learning outcomes, 283

using mind maps, 282, 287, 301, 303

using past exam papers, 284

using Post-It notes, 282

using review cycle, 287

verbalisation, 286, 293

visual/audio, 301

visual reminders, 297

Sako (2016), 32, 33, 347

seminar discussion di�culties, 345

anxiety, 348

articulation, 345

convoluted language, 346

embarrassment, 346

interrupting others, 30

phonological di�culties, 343

retention, 347

seminar discussions and debates, 

27–30

social anxiety, 343, 347

speed of speech, 29

withdrawal, 348

word �nding, 345

seminar discussion techniques, 344, 

349–354

alternative interpretation question, 

353

alternative perspective, 352

asking questions, 352

being the �rst to speak, 357

capturing articulation, 354

capturing ideas, 355

clari�cation question, 353

critical thinking, 351

drawing pictures, 356

generating discussion, 351

highlighting articles, 351

jotting down keywords, 355

method of asking questions, 351

multisensory methods, 354–356

pre-discussion, 351

preparation, 349

pre-seminar reading, 350

research, 349

using bullet points, 350

using notes, 350

using recording devices, 354

visual memory joggers, 355

spelling di�culties

British Dyslexia Association, 249

irregular words, 256

mishearing sounds, 271

order of letters, 249

phonological, 249

phonological processing and 

memory, 245

visual-sequential, 270

spelling techniques, 246, 250–265

analogies, 269

assistive technology, 273

breaking word into di�erent sounds, 

272

chunking the word, 257

comparing, 258

copying, 262–264

cover copy compare and sounding 

out, 255

cranium, 253

developing vocabulary, 265

Google dictionary, 273

hand movements/�nger tracing, 268

highlighting spelling errors, 272

revision techniques (cont.)
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highlighting syllables, 271

identifying the mistake, 261

look say cover write check method, 

259–261

memorise, 258

memory joggers, 257

memory triggers, 267

metacognitive awareness, 269–272

metacognitive knowledge, 270

metacognitive strategy knowledge, 

270, 271

mnemonic rhymes, 254

multisensory, 255, 265

nonsense words, 268

Orton–Gillingham approach, 

266–269

over copy compare and sounding 

out, 257

phoneme to grapheme sequence 

mappings, 263

pronouncing di�erent sounds, 268

quirky and bizarre phrases, 254

rainbow writing, 263

reading, 259

repeating, 258

repetition, 259, 262

replacing with synonym of word, 261

saying word as it is spelt, 256

self-report, 252

sounding out words, 255

spellchecker in Word, 272

spellchecker reliance, 272

spelling games, 253

substituting, 261

understanding semantic meaning, 

265

using coloured cards, 268

using mnemonics, 253

using sound cards, 267

using study buddy, 267

using technology, 272–273

visual checking, 252

visualisation, 262

visualisation of objects, 257

words in context, 265, 269

writing in the air, 267

strengths in visual memory, 174

visual-spatial memory, 174

wellbeing. See emotional di�culties/

emotional coping techniques

working memory, 8
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