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Introductory Remarks

After spending some thirty years studying
human intelligence, I decided to write a
book. Why? It must be that I have some-
thing new to say.

Well, I do and I do not. Virtually every-
thing that could be said about human intel-
ligence has been said. It is or isn’t impor-
tant, it is or isn't evaluated by the tests, it
is or isn’t genetically based, and on and on.
This book does not say anything that has
not already been said. It could not. What
it does do is attempt to bring up to date
the information on the various conflicting
views. My contribution is to moderate these
views, because I do not think that any of
the extreme statements that have been made
can be supported.

There is a saying that has been traced back
to the days of classic Greece;

The fox knows many little things; the hedge-
hog knows one big thing.

It is not entirely clear what that means,
but some philosophers have interpreted it as
saying that some people summarize issues
with detailed, nuanced views, while others
make bold, simple statements. [ am a fox. I

think the field of human intelligence has had
far too many hedgehogs. There are major
individual differences in cognitive power;
these differences have important implica-
tions for human behavior; they do not have
a single cause, nor do they ever act outside
of the context of the current problem. We
need to understand intelligence in its full
complexity.

Intellectual foxes have a problem. They
are more likely to be right than intellectual
hedgehogs (there is actually data on this!),
but they are less likely to be believed (there
is data on this, too). Nevertheless, being a
fox, there is nothing I can do but try to locate
the burrows of as many intellectual hedge-
hogs as I can, and try to dig them out. Itis my
nature, and that is what I have tried to do.
Complete intellectual objectivity is impossi-
ble to achieve. I have tried to present as fair
a picture as I can of a much-studied, much-
debated topic. The result is a book that may
sometimes be difficult to read, but I hope
that it is a comprehensive presentation.

Any effort of this sort is impossible unless
you receive support. My first and greatest

xiii
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Xiv INTRODUCTORY REMARKS

debt is to my wife, Mary Lou Hunt, who
has put up with years of papers scattered all
over the house, a somewhat grumpy hus-
band, and mutterings as I uncovered the
tracks of one or another of those intellec-
tual hedgehogs.

My second debt is to Cambridge Univer-
sity Press, which put up with my being late,
late, late, but let me persevere. I also owe
a special debt to Jeanie Lee, for her sub-
stantial assistance in ensuring that permis-
sions for reproduction were obtained. Too
many books on intelligence wave words at
the reader about what the data said. Thanks
in no small part to Ms. Lee’s assistance, this
book will often let the reader see what actu-
ally was found.

I owe favors to colleagues around the
world who were willing to read pre-
publication versions. Special thanks go to

Tom Bouchard Jr., who engaged me in lively
e-mail discussions over virtually every chap-
ter; to two of my sons, Alan and Steven, who
discussed and commented on different top-
ics (very different — Alan’s a biophysicist and
Steve an industrial-organizational psycholo-
gist); to Wendy Johnson of the University
of Edinburgh for her comments on genet-
ics; and to Diane Halpern, for comments
on the introductory chapters. Naturally, I
am responsible for everything in the final
product!

And I suppose I owe an apology to all
those authors whose works I should have
read but did not. All I can say is that
life is short and there are an awful lot of
you.

Bellevue, Washington
April 2010
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