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The Fifth Edition of Interchange
Interchange, the world’s favorite English course, has a long tradition of 

teaching students how to speak coni dently. Millions of people all over the 

world attest to its effectiveness. 

What Makes Interchange Special?
Jack C. Richards’ communicative methodology: Rei ned over years and in countless 

classrooms, the Interchange approach is rooted in solid pedagogy.

Flexible units: Instructors can change the order of the activities in each unit, keeping 

lessons fresh and students engaged. Additional photocopiable activities and a full video 

program give teachers even more freedom to make Interchange their own.

Students speak right from the start: The solid research and winning content give 

students the coni dence to speak early and often. 

What’s New in the Fifth Edition?
50% new content: Readings, listenings, conversations, and Snapshots have been updated 

throughout the books. 

Improved exercises for listenings and readings: We listened to teachers’ requests for 

greater variety in the activities that accompany the listenings and readings.

New digital tools: Self-study for every student available online. An online workbook with 

fun games.
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Every unit in Interchange Fifth Edition contains two cycles, each of which 

has a speciic topic, grammar point, and function. The units in Level 2 

contain a variety of exercises, including a Snapshot, Conversation, 

Perspectives, Grammar focus, Pronunciation, Discussion (or Speaking), 

Word power, Listening, Writing, Reading, and Interchange activity. The 

sequence of these exercises differs from unit to unit. Here is a sample unit 

from Level 2.

Cycle 1 (Exercises 1–7)
Topic: holidays and special occasions

Grammar: relative clauses of time

Function: describe celebrations and annual events

Student’s Book overview

 Discuss holidays and special occasions  
 Describe celebrations, annual events, and customs

Time to celebrate!8

SNAPSHOT1

Do you celebrate these or similar holidays in your country?

What other special days do you have?

What’s your favorite holiday or festival?

WORD POWER Ways to celebrate

A Which word or phrase is not usually paired with each verb? 

Put a line through it. Then compare with a partner.

1. eat candy sweets a mask

2. give presents a celebration money

3. go to decorations a wedding a party

4. have a picnic beach meal

5. play games candles music

6. send cards fl owers a barbecue

7. visit relatives food close friends

8. watch a birthday a parade fi reworks

9. wear costumes invitations traditional clothes

B PAIR WORK Do you do any of the things in part A as part of a cultural or family 

celebration? When? Tell your partner.

2

Day of the Dead
November 2nd

Mexicans make 

playful skeleton 

sculptures and bake 

pan de muerto – 

bread of the dead.

Chinese New Year
January or February

Chinese people 
celebrate the lunar new 
year with fi reworks and 
dragon dances.

Thanksgiving
November

In the United States, 
families get together, 
have a traditional 
meal, and give thanks 
for life and health.

HOLIDAYS AND FESTIVALS

Saint Patrick’s Day
March 17th

People of Irish 
background wear green 
to celebrate their culture 
with parades, dancing, 
parties, and special foods.

50

Word power
• Presents vocabulary related to the 

unit topic

• Provides practice with collocations 

and categorizing vocabulary

• Promotes freer, more personalized 

practice

Snapshot
•  Introduces the unit or cycle topic

•  Presents vocabulary for discussing 

the topic

•  Uses real-world information

• Provides personalized guided 

discussion questions
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PERSPECTIVES Favorite celebrations

A Listen to these comments about special days of the year. Match them to the correct pictures.

3

B PAIR WORK What do you like about each celebration in part A?

GRAMMAR FOCUS

Relative clauses of time

Mother’s Day is a day

February 14th is the day

New Year’s Eve is a night

when my kids make pancakes for me.

when people give cards to the ones they love.

when I have fun with my friends.

GRAMMAR PLUS see page 139

A How much do you know about these times? Complete the sentences in column A 

with information from column B. Then compare with a partner.

A B

1. Mother’s Day is a day when   a. people sometimes play tricks on friends.

2. New Year’s Eve is a night when   b. people celebrate their mothers.

3. April Fools’ Day is a day when   c. many people like to go to the beach.

4. Valentine’s Day is a day when   d. people in many countries honor workers.

5. Labor Day is a day when   e. people express their love to someone.

6. Summer is a time when   f. people have parties with family and friends.

B Complete these sentences with your own information. Then compare with a partner.

Winter is the season . . . Children’s Day is a day . . .

Birthdays are days . . . July and August are the months . . .

Spring is the time of year . . . A wedding anniversary is a time . . .

4

   1. “My favorite 

celebration is Mother’s Day. 

It’s a day when my husband 

and my kids make pancakes 

for me – just like I used to 

make for my mom – and I get 

to have breakfast in bed.”

  3. “New Year’s Eve is a 

night when I have fun with my 

friends. We usually have a big 

party. We stay up all night and 

then go out for breakfast in the 

morning.”

a cb

  2. “February 14th is the 

day when people give cards 

and presents to the ones they 

love. I’m really looking forward 

to Valentine’s Day! I already 

have a gift for my boyfriend.”

51Time to celebrate!

LISTENING Time for Carnival!5

Carnival in Brazil

A Listen to Vanessa talk about her trip to Carnival 

in Brazil. Write three facts about Carnival that she 

mentions.

B Listen again and answer these questions about 

Vanessa’s experience.

Why did she have to book her hotel six months early?

What happened when Vanessa got lost?

What was her favorite thing about Carnival? Why?

C PAIR WORK Think of another famous celebration that 

is similar to Carnival. Describe it to the class. They will 

try to guess the celebration.

SPEAKING Favorite holidays

A PAIR WORK Choose your three favorite holidays. Tell your 

partner why you like each one.

A: I really like Independence Day.

B: What do you like about it?

A: It’s a day when we watch parades and i reworks.

B: Do you do anything special?

A: We usually have a barbecue. My father makes burgers, 

and my mother makes her special potato salad.

B CLASS ACTIVITY Take a class vote. What are the most 

popular holidays in your class?

WRITING An online entry

A Write an entry for a travel website about a festival or 

celebration where you live. When is it? How do people 

celebrate it? What should a visitor see and do?

6

7

B PAIR WORK Read your partner’s entry. What do you like 

about it? Can you suggest anything to improve it?

Obon is an annual event when Japanese 

people commemorate their ancestors. 

They visit and clean the graves of their 

dead relatives. People put candles in 

lanterns and l oat them on rivers. There 

are neighborhood dances at parks, 

gardens, and . . . read more

52 Unit 8

Perspectives
• Provides structured listening and 

speaking practice 

• Introduces the meaning and use 

of the cycle’s grammar, useful 

expressions, and discourse

• Presents people’s opinions and 

experiences about a topic

Grammar focus
• Includes audio recordings of 

the grammar

• Provides controlled grammar 

practice in realistic contexts, such 

as short conversations

• Provides freer, more personalized 

speaking practice

Listening
• Provides pre-listening focus tasks or 

questions

• Develops a variety of listening skills, such as 

listening for main ideas and details

• Includes post-listening speaking tasks

Speaking
• Provides communicative tasks that help 

develop oral luency

• Includes pair work, group work, and class 

activities

Writing
• Provides a model writing sample

• Develops skills in writing different texts, 

such as blogs and email messages 

• Reinforces the vocabulary and grammar in 

the cycle or unit
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GRAMMAR FOCUS

Adverbial clauses of time

When women get married,

After the groom arrives,

Before the wedding,

they usually wear a brightly colored sari.

the bride and groom exchange garlands of fl owers.

the bride’s female relatives usually have a party to celebrate.

GRAMMAR PLUS see page 139

A What do you know about wedding customs in North America? 

Complete these sentences with the information below.

1. Before a man and woman get married, they usually  
2. When a couple gets engaged, the man often  
3. Right after a couple gets engaged, they usually  
4. When a woman gets married, she usually  
5. When guests go to a wedding, they almost always  
6. Right after a couple gets married, they usually  

a. wears a long white dress and a veil. d. gives the woman an engagement ring.

b. go on a short trip called a “honeymoon.” e. begin to plan the wedding.

c. give the bride and groom gifts or some money. f. date each other for a year or more.

B PAIR WORK What happens when people get married in your country? 

Tell your partner by completing the statements in part A with your own 

information. Pay attention to stress and rhythm.

INTERCHANGE 8 It’s worth celebrating.

How do your classmates celebrate special occasions? Go to Interchange 8 on page 122.

SPEAKING My personal traditions

A GROUP WORK How do you usually celebrate the dates below? Share your personal traditions with 

your classmates.

your birthday New Year’s Eve your country’s national day your favorite holiday

A: On my birthday, I always wear new 

clothes, and I often have a party. 

What about you?

B: I usually celebrate my birthday with my 

family. We have a special meal and 

some relatives come over.

C: I used to celebrate my birthday at home, 

but now I usually go out with friends.

B CLASS ACTIVITY Tell the class the most 

interesting traditions you talked about in 

your group. Do you share any common 

traditions? Did you use to celebrate those 

dates the same way when you were younger?

 10

 11

 12

54 Unit 8

CONVERSATION A traditional wedding

A Listen and practice.

ANUSHA Yes. We had the ceremony in India.

ANUSHA Yes. It’s a sari, actually. In India, when women get 

married, they usually wear a brightly colored sari, 

not a white dress.

ANUSHA Well, in some traditions, after the groom arrives, 

the bride and groom exchange garlands of 

fl owers. We did that. But we didn’t do some 

other traditional things.

ANUSHA Well, before the wedding, the bride’s female 

relatives usually have a party to celebrate. But 

I’m an only child, and I don’t have any female 

cousins, so we skipped that.

ANUSHA Oh, no, we did that part. My mom stole them!

JULIA Is this a picture from your wedding, Anusha?

JULIA And was this your wedding dress?

JULIA It’s beautiful! So, what are weddings like in India?

JULIA Oh? Like what?

JULIA That makes sense. You know, I have heard about 

this one tradition . . . When the groom takes off 

his shoes, the bride’s sisters steal them! I guess 

you didn’t do that, either?

B Listen to the rest of the conversation. 

What does Anusha say about her wedding reception?

PRONUNCIATION Stress and rhythm

A Listen and practice. Notice how stressed words and syllables occur with a regular rhythm.

       

When women get married, they usually wear a brightly colored sari.

B Listen to the stress and rhythm in these sentences. Then practice them.

1. After the groom arrives, the bride and groom exchange garlands of fl owers.

2. Before the wedding, the bride’s female relatives usually have a party to celebrate.

3. When the groom takes off his shoes, the bride’s sisters steal them.

8

9

53Time to celebrate!

Grammar focus
• Presents examples from the 

previous conversation

• Provides controlled grammar 

practice in realistic contexts, such 

as short conversations

Speaking
• Provides communicative tasks that 

help develop oral luency

• Recycles grammar and vocabulary 

in the cycle

• Includes pair work, group work, 

and class activities

Cycle 2 (Exercises 8–13)
Topic: weddings and traditions

Grammar: adverbial clauses of time

Function: describe customs

Conversation
• Provides structured listening and 

speaking practice

• Introduces the meaning and 

use of Cycle 2 grammar, useful 

expressions, and discourse

• Uses pictures to set the scene and 

illustrate new vocabulary

Pronunciation
• Provides controlled practice in 

recognizing and producing sounds 

linked to the cycle grammar

• Promotes extended or personalized 

pronunciation practice
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READING

A Skim the article. Which of these phrases could be a title for this article?

The best New Year’s resolutions New Year’s traditions around the world

How to host a New Year’s Eve party

 13

It’s midnight on New Year’s Eve. 

Clocks are striking twelve as 

people welcome in the coming 

year and say goodbye to the old. 

It’s a time when people wish for 

good luck in the future and forget 

bad things in the past. Around 

the world, people do different 

things to help their wishes 

come true. Some of them might 

surprise you.

Food is often central to New 

Year’s customs. In Ireland, they 

hit the walls and doors of their 

houses with loaves of bread. 

They hope this will make good 

luck enter the house and bad 

luck leave it. The Spanish and 

the Mexicans eat twelve grapes 

in twelve seconds – one for luck 

B Read the article. Check (✓) True or False for each statement about New Year’s customs. 

Then correct each false statement.

True False

1. In Ireland, people eat loaves of bread for 
good luck.

2. They eat apples for good luck in Spain.

3. In China, people change the color of 
their doors.

4. In Colombia, they burn a doll with old 
things inside.

5. In Germany, people watch Dinner for One 
because it’s about New Year’s Eve. 

C What do the underlined words in the article refer to? Write the correct word.

1. them  
2. this  

3. one  
4. They  

5. they  

D What do people in your country do for the New Year? What is your favorite New Year’s tradition?

in each of the coming months. 

Eating grapes so fast isn’t easy, 

but it’s fun and often messy! 

Colors are important, too. 

Brazilians, for example, choose 

their clothes very carefully – for 

peace they wear white, yellow 

might bring success, and red 

means love is in the air! The 

Chinese believe red brings good 

luck, so they like to dress in this 

color, too. They also paint the 

front door of their 

houses red and give 

family members 

and friends red 

envelopes containing money.

Some people destroy things on 

New Year’s Eve because they 

want to forget the past. In Ecuador 

and Colombia, people make a 

dummy and i ll it with sawdust, 

newspaper, or old clothes. They 

dress it, put a mask on it, and 

name it after someone famous or a 

friend or family member. Then they 

burn it.

And some customs have no reason 

at all; they just develop over time. 

On New Year’s Eve in Germany, 

several TV stations show a short 

black-and-white movie called 

Dinner for One. It’s a comedy in 

English, starring English actors. 

Nobody knows why they do this, 

not even the Germans!

Out with the 

THE NEW

Old, In with

55Time to celebrate!

1 Relative clauses of time   page 51 

■  Relative clauses with when describe the word time or a noun that refers to a period of 

time, such as day, night, month, and year.

 Combine the two sentences using when.

1. Thanksgiving is a holiday. Entire families get together.

 Thanksgiving is a holiday when entire families get together.
2. It’s a wonderful time. People give thanks for the good things in their lives.

  
3. It’s a day. Everyone eats much more than usual.

  
4. I remember one particular year. The whole family came to our house.

  
5. That year was very cold. It snowed all Thanksgiving day.

  
6. I remember another thing about that Thanksgiving. My brother and I baked eight pies.

  

2 Adverbial clauses of time   page 54

■  An adverbial clause of time can come before or after the main clause. When it comes 

before the main clause, use a comma. When it comes after the main clause, don’t use 

a comma: When Ginny and Tom met, they both lived in San Juan. BUT: Ginny and Tom 

met when they both lived in San Juan.

■  The words couple and family are collective nouns. They are usually used with singular 

verbs: When a couple gets married, they often receive gifts. (NOT: When a couple get 

married, they often receive gifts.)

 Combine the two sentences using the adverb in parentheses. Write one sentence with the adverbial 

clause before the main clause and another with the adverbial clause after the main clause.

1. Students complete their courses. A school holds a graduation ceremony. (after)

a. After students complete their courses, a school holds a graduation ceremony.
b. A school holds a graduation ceremony after students complete their courses.

2. Students gather to put on robes and special hats. The ceremony starts. (before)

a.  
b.  

3. Music plays. The students walk in a line to their seats. (when)

a.  
b.  

4. School ofi cials and teachers make speeches. Students get their diplomas. (after)

a.  
b.  

5. The ceremony is i nished. Students throw their hats into the air and cheer. (when)

a.  
b.  

UNIT 8

139Unit 8 Grammar plus

It’s worth celebrating.

A CLASS ACTIVITY How do your classmates celebrate special occasions? 

Go around the class and ask the questions below. If someone answers “yes,” 

write down his or her name. Ask for more information and take notes. 

INTERCHANGE 8

A: Have you ever given someone a surprise party?

B: Yes. Once we gave my co-worker a surprise party on his birthday.

A: How was it?

B: It was great. He never suspected that we were planning it, so he was really surprised. 

And he was very happy that we got his favorite cake!

B PAIR WORK Compare your information with a partner.

Question Name Notes

1. Have you ever given someone a surprise 

party?

2. What’s the best gift you have ever 

received?

3.  Do you ever wear traditional clothes?

4. Have you bought l owers for someone 

special recently?

5. Do you like to watch parades?

6 Does your family have big get-

togethers?

7. Has someone given you money recently 

as a gift?

8. Will you celebrate your next birthday 

with a party?

9. Do you ever give friends birthday 

presents?

 10. What’s your favorite time of the year?

 11. Do you ever celebrate a holiday with 

i reworks?

122 INTERCHANGE 8

Reading
• Presents a variety of text types

• Introduces the text with a  

pre-reading task

• Develops a variety of reading 

skills, such as reading for main 

ideas, reading for details, and 

inferencing

• Promotes discussion that involves 

personalization and analysis

Interchange activity
• Expands on the unit topic, vocabulary, and grammar

• Provides opportunities to consolidate new language 

in a creative or fun way

• Promotes luency with communicative activities such 

as discussions, information gaps, and games

In the back of the book

Grammar plus
• Explores the unit grammar in greater depth 

• Practices the grammar with controlled 

exercises

• Can be done in class or assigned as 

homework
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Online Self-study overview
Interchange Fifth Edition online Self-study provides 

students with hundreds of additional exercises to practice 

the language taught in the Student’s Book on their own, 

in the classroom, or in the lab.

Interactive exercises
Hundreds of interactive exercises 

provide hours of additional:

• vocabulary practice

• grammar practice

• listening practice

• speaking practice

• reading practice

The complete Interchange 

video program
The entire Interchange video program for this level is 

included online with exercises that allow the students 

to watch and check comprehension themselves.
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Online Workbook overview
The Interchange Fifth Edition Online Workbook provides additional 

activities to reinforce what is presented in the corresponding Student’s 

Book. Each Online Workbook includes:

• A variety of interactive activities which correspond to each Student’s 

Book lesson, allowing students to interact with workbook material in a 

fresh, lively way.

• Instant feedback for hundreds of activities, challenging students to 

focus on areas for improvement.

• Simple tools for teachers to monitor students’ progress such as scores, 

attendance, and time spent online, providing instant information.

The Interchange Fifth Edition Online Workbooks can be purchased in 

two ways:

• as an institutional subscription,

• as part of a Student’s Book with Online Workbook Pack.

Games
• Fun, interactive, 

self-scoring activities in the 

Online Workbooks offer a 

fresh change of pace.
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Workbook overview

10 I like working with people.
Choose the correct responses.

1. A: I enjoy working in sales.

 B:  

 • Well, I can.  • Neither do I.  • So do I.

2. A: I like working the night shift.

 B:  

 • Well, I don’t.  • Neither do I.  • Neither am I.

3. A: I can’t stand getting to work late.

 B:  

 • I can’t.  • Neither can I.  • Well, I do.

4. A: I’m interested in using my language skills.

 B:  

 • So am I.  • Oh, I don’t.  • Oh, I don’t mind.

Complete the sentences with the words and phrases in the box. 
Use gerunds.

 commute  start her own business ✓  work under pressure

 learn languages  use a laptop  work with a team

1. Elena enjoys being a journalist. She has to write a 

news story by 4:00 P.M. every day, but she doesn’t 

mind working under pressure  .

2. Takiko is a novelist. He writes all his books by hand 

because he hates   .

3. Sarah usually works alone all day, but she enjoys 

  , too.

4. Jennifer works for a large company, but she’s 

interested in   .

5. Pablo has to use Portuguese and Japanese at work, but 

he’s not very good at   .

6. Annie has to drive to work every day, but she 

doesn’t like   .

1

2

55

Job ads on the Internet

A Read these job listings. Match the job titles in the box with the listings below.

 
  � ight attendant     journalist     language teacher     stockbroker

6

B What key word(s) in each job ad helped you i nd the answers in part A?

1.  

2.  

3.  

4.  

C Which job would be the best for you? The worst? Number them from 1 (the best) to 4 (the worst) and 

give reasons. List your special experience, preferences, or personal traits.

Job Reason

  language teacher  

  journalist  

  � ight attendant  

  stockbroker  

JOBSEARCH

� nd a job

1. Are you hardworking? Do you enjoy using computers? Do you like learning about world 

news? This job is for you. Must be good at working under pressure. Some evening and 

weekend work.

2. Must be well organized, energetic, able to make decisions quickly, and good with 

numbers. Applicants must be level-headed and able to take responsibility for handling 

other people’s money. No weekend work, but some evening work required.

3. No previous experience necessary, but applicant must be willing to work long hours. 

Successful applicant will also be punctual and reliable. Excellent position for someone 

who enjoys traveling.

4. Have you studied a foreign language? You may be the right person for this position. 

Applicants should be comfortable speaking in front of a group and they should be able 

to communicate well with others.

57I like working with people.

Read what these people say about themselves. Then look at the 
jobs in the box. Choose a job each person should do and a job 
each person should avoid. Write sentences using because.

 accountant  detective  lawyer ✓  nurse  salesperson

 carpenter  factory worker  marine biologist  model ✓  social worker

7

1. (make a good / could never) Alan would probably make a good social

worker because he enjoys helping people. He could never be a nurse

because he can’t stand working nights and weekends.

2. (could / couldn’t)  

 

 

3. (would make a good / would make a bad)  

 

 

4. (could be / wouldn’t make a good)  

 

 

5. (would make a good / wouldn’t want to be)  

 

 

Alan

I enjoy helping people, but I can’t stand working nights and weekends.

I really like doing things with my hands. I also enjoy working with wood. I don’t 

enjoy working in the same place every day, and I hate being in noisy places.

I’m really interested in meeting people, and I enjoy wearing different clothes 

every day. I’m not so good at organizing my time, and I don’t like to argue.

I’m really good at selling things. I also love helping people. 

But I’m not so good at solving problems.

I love the outdoors and I’m very interested in the sea. I don’t like sitting in 

an of� ce all day, and I’m not good with numbers.

Olivia

Ha-joon

Eddie

Margo

58 Unit 10

Grammar
• Reinforces the unit grammar through 

controlled practice

Vocabulary
• Provides vocabulary practice based on 

the unit topic

Writing
• Promotes freer, more personalized 

practice

• Reinforces the vocabulary and 

grammar in the unit

Reading
• Gives additional reading practice 

based on the theme of the unit

• Introduces the text with a 

pre-reading task

• Reinforces reading skills used in the 

Student’s Book

Interchange Fifth Edition provides students with additional opportunities to 

practice the language taught in the Student’s Book outside of the classroom 

by using the Workbook that accompanies each level.
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Complete Assessment Program

Teacher’s Edition overview

5  LISTENING

Learning Objective: listen for speci� c information in a 

passage about an international celebration

A [CD 2, Track 14]

• Books closed. Find out what the class knows about 

Carnival in Brazil. Write their ideas on the board. 

• Set the scene. A woman went to Brazil and is talking 

about her experiences there. Play the audio program. 

Ss listen to � nd out three facts that she mentions. 

Audio script 

See page T-173. 

Possible Answers

Carnival is a big party or celebration in Brazil in 
late February or early March. 
Carnival lasts for four days. 
People celebrate Carnival all over Brazil, but the 
most famous party is in Rio de Janeiro. 
Hotels � ll up really quickly. 
There are colorful decorations all over the city. 
For the parade, people work on the costumes and 
practice the samba dances for months as part of a 
competition.

B [CD 2, Track 15] 

• Books open. Focus Ss’ attention on the picture and 

questions. Ss listen for the answers and take notes. 

They should write only key words and phrases.

• Play the audio program again. Ss listen, take notes, 

and compare answers with a partner. 

Answers

She had to book her hotel six months early 
because hotels � ll up really quickly.
When Vanessa got lost, she didn’t even have to 
ask for directions. People came up and offered to 
help her.
Her favorite thing about Carnival was the parade 
because the costumes and the dancing were 
amazing. There were people dancing everywhere. 

Option: Ask Ss to share other information about 

Carnival with the class. 

C Pair work

• Have Ss think of another celebration in pairs and 

write down some information to tell the class. Give 

pairs � ve minutes to think of the information. 

6  SPEAKING

Learning Objectives: discuss holidays using relative 

clauses of time; ask follow-up questions

A Pair work

• Write these discussion topics on the board: 

date   origin   activities   place
special food and drink   things we give/receive
what you like about it   what else people do

• Elicit questions (e.g., What’s the food like?).

• As Ss work, go around the class and write down 

errors. Then go over them at the end of the activity. 

• Option: Have each S prepare a short presentation. 

When each S � nishes, encourage the rest of the class 

to ask follow-up questions. In large classes, Ss can 

give their presentations in groups. 

 To practice questions and answers about holidays, 

play Ask the Right Question – download it from 

the website. Prepare different statements about 

holidays and celebrations (e.g., Valentine’s Day is 

on February 14. Halloween is a day when children 

wear costumes.). 

B Class activity

• Have Ss write a holiday that they discussed on the 

board. If it is already there, don’t write it again. 

• Explain the task. In pairs or groups, Ss rate each 

holiday on the list and award points out of three 

(1 = not interesting, 2 = OK, 3 = excellent). 

• Read the holidays on the board and ask each pair 

or group to tell you how many points they gave the 

holiday. Have a S write the points on the board and 

then count the totals at the end of the activity. Which 

holiday was most popular? Elicit reasons. 

7  WRITING

Learning Objective: write a paragraph for a travel 

website using relative clauses of time

A
• Explain the task. Then read the example paragraph. 

Point out that Ss should use the discussion topics 

from Exercise 6 to get ideas. 

• Ss use their notes to write a � rst draft. Go around the 

class and give help as needed. 

B Pair work

• Ss exchange paragraphs with a partner and ask 

follow-up questions. Then they work individually to 

revise their drafts. 

End of Cycle 1 

See the Supplementary Resources chart at the 

beginning of this unit for additional teaching materials 

and student activities related to this Cycle. 

Time to celebrate! T-52

Teaching notes
• Learning objectives for each exercise

• Step-by-step lesson plans 

• Audio scripts

• Answers and Vocabulary deinitions

• Stimulating and fun Games to review or practice 

skills such as grammar and vocabulary

• Alternative ways to present and review exercises 

in the Fresh ideas

• Tips that promote teacher training and 

development

• Options for alternative presentations or 

expansions

• Suggestions for further practice in other 

Interchange Fifth Edition components 

and online

• Suggestions for regular assessment using 

quizzes and tests

The Teacher’s Editions provide complete support for teachers who are using 

Interchange Fifth Edition. They contain Supplementary Resources Overview 

charts to help teachers plan their lessons (for more information see page xx), 

Language summaries, Workbook answer keys, Audio scripts, Fresh ideas, and 

Games. They also include detailed teaching notes for the units and Progress 

checks in the Student’s Books.

The complete assessment program contains oral and 

written quizzes and tests. It includes PDF and Microsoft 

Word versions of all quizzes, mid-term and inal tests, 

the placement test program, audio, audio scripts, and 

answer keys.
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Presentation Plus overview
Interchange Presentation Plus is a complete classroom presentation 

package, combining the contents of the Student’s Book, the class 

audio, and the video program for each level of the series into a 

convenient one-stop presentation solution. It can be used with 

all types of interactive whiteboards or with just a projector and a 

computer to present Interchange core materials in the classroom in 

a lively and engaging way.

Presentation Plus simplii es several of the teaching tasks that take 

place in the classroom.

You can use Presentation Plus to display the answers for the 

exercises in an uncomplicated way, zoom in on a page to more 

efi ciently focus students’ attention on an activity or image, and 

even annotate pages for future lessons.
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Video program overview

Go online for offers a variety of materials to assist with your teaching of the series. Here you will 

ind practical articles, correlations, language summaries, overviews of supplementary materials, 

ideas for games and extra activities, as well as a number of downloadable worksheets for 

projects and extra practice of vocabulary, grammar, listening, writing, and speaking.

Unit 3                               Project Worksheet 

Interchange Intro Teacher’s Resource Worksheets © Cambridge University Press 2017 Photocopiable 

WHERE ARE YOU FROM? 

Plan 

Imagine that you will visit a classmate’s hometown. Write questions that you want to ask your  

classmate about his or her town, family, and friends. Then find a photo of your family or friends  

in your hometown. A partner will ask you questions about the photo. 

What  ? 

Where  ? 

Who  ? 

How  ? 

  ? 

  ? 

  ? 

Prepare 

PAIR WORK  Share your pictures with your partner. Then take turns asking and  

answering questions. Write your partner’s answers. 

Present 

CLASS ACTIVITY  Put your partner’s picture on the map. Then describe your partner’s  

hometown and the people in the photo. Give at least three pieces of information about  

the city or town and the people. 
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Unit 1 Supplementary Resources Overview

After the following 

SB exercises

You can use these materials 

in class

Your students can use these materials 

outside the classroom

C
Y

C
L
E

 1

1 Snapshot

2 Conversation  SS Unit 1 Speaking 1–2

3 Grammar Focus  SB Unit 1 Grammar plus, Focus 1

 SS Unit 1 Grammar 1

 GAME Sentence Runner (Past tense 1)

 GAME Say the Word (Past tense 2)

4 Listening

5 Speaking TSS Unit 1 Extra Worksheet  WB Unit 1 exercises 1–4

C
Y

C
L
E

 2

6 Word Power  SS Unit 1 Vocabulary 1–2

7 Perspectives

8 Grammar Focus  SB Unit 1 Grammar plus, Focus 2

 SS Unit 1 Grammar 2

 GAME Speak or Swim (Used to 1) 

 GAME Sentence Stacker (Used to 2)

9 Pronunciation TSS Unit 1 Vocabulary Worksheet

TSS Unit 1 Grammar Worksheet

TSS Unit 1 Listening Worksheet

10 Speaking

11 Writing TSS Unit 1 Writing Worksheet

12 Interchange 1

13 Reading TSS Unit 1 Project Worksheet

VID Unit 1

VRB Unit 1

 SS Unit 1 Reading 1–2

 SS Unit 1 Listening 1–3

 SS Unit 1 Video 1–3

 WB Unit 1 exercises 5–10

Key GAME: Online Game SB: Student’s Book SS: Self-study DVD-ROM TSS: Teacher Support Site 

 VID: Video DVD VRB: Video Resource Book WB: Online Workbook/Workbook

Supplementary 

Resources 

Overviews
Indicate all the activities 

available in the various 

ancillary components 

that can be used after 

each exercise in the 

Student’s Book units for 

extra practice, review, 

and assessment.

Downloadable 

worksheets
• Offer extra speaking 

opportunities

• Provide guidance for 

projects and extra 

practice of grammar, 

vocabulary, listening, 

and writing

The Interchange Video Program 

is designed to complement the 

Student’s Books. Each video provides 

further practice related to the topics, 

language, and vocabulary introduced 

in the corresponding unit of the 

Student’s Book.

PROGRAM COMPONENTS
Video

The sixteen videos in each level’s video 

program complement Units 1 through 16 of 

the corresponding Student’s Book. There 

are a variety of genres: dramatized stories, 

documentaries, interviews, proiles, and 

travelogues.

Video Resource Book

The Video Resource Book contains the 

following:

• engaging photocopiable worksheets for 

students

• detailed teaching notes for teachers

• answer keys for the student worksheets

• complete video transcripts

TEACHING A TYPICAL VIDEO SEQUENCE
The worksheets and teaching notes for each video are 

organized into four sections: Preview, Watch the video, 

Follow-up, and Language close-up. The unit-by-unit teaching 

notes in the Video Resource Book give detailed suggestions 

for teaching each unit.

Preview

The Preview activities build on each other to provide students 

with relevant background information and key vocabulary that 

will assist them in better understanding the video.

Watch the video

The carefully sequenced Watch the video activities irst help 

students focus on gist and then guide them in identifying 

important details and language. These tasks also prepare 

them for Follow-up speaking activities.

Follow-up

The Follow-up speaking activities encourage students to 

extend and personalize information by voicing their opinions 

or carrying out communicative tasks.

Language close-up

Students inish with the Language closeup, examining and 

practicing the particular language structures and functions 

presented in the video.
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Introduction to the CEFR

CEFR Council of Europe Cambridge ESOL IELTS TOEFL iBT TOEIC

Interchange

Level Intro A1 Breakthrough 120+

Level 1 A2 Waystage 225+

Level 2

B1 Threshold KET (Key English 

Test)

4.0–5.0 57–86 550+

Level 3 PET (Preliminary 

English Test)

Passages

Level 1 B2 Vantage FCE (First Certiicate 

in English)

5.5–6.5 87–109 785+

Level 2 C1 Effective Operational 

Eficiency

CAE (Certiicate in 

Advanced English)

7.0–8.0 110–120 490+ (Listening)

445+ (Reading)

Introduction to the Common European Framework of Reference (CEFR)
The overall aim of the Council of Europe’s 

Common European Framework of Reference

(CEFR) is to provide objective criteria for 

describing and assessing language proiciency 

in an internationally comparable manner. The 

Council of Europe’s work on the deinition 

of appropriate learning objectives for adult 

language learners dates back to the ’70s. The 

inluential Threshold series (J. A. van Ek and J. 

L. M. Trim, Cambridge University Press, 1991) 

provides a detailed description in functional, 

notional, grammatical, and sociocultural terms, 

of what a language user needs to be able to do 

in order to communicate effectively in the sort 

of situations commonly encountered in everyday 

life. Three levels of proiciency are identiied, 

called Waystage, Threshold, and Vantage (roughly 

corresponding to Elementary, Intermediate, and 

Upper Intermediate).

The Threshold series was followed in 2001 by the 

publication of the Common European Framework 

of Reference, which describes six levels of 

communicative ability in terms of competences 

or “can do” statements: A1 (Breakthrough), 

A2 (Waystage), B1 (Threshold), B2 (Vantage), 

C1 (Effective Operational Proiciency), and C2 

(Mastery). Based on the CEFR descriptors, the 

Council of Europe also developed the European 

Language Portfolio, a document that enables 

learners to assess their language ability and to 

keep an internationally recognized record of their 

language learning experience.

Source: http://www.cambridgeesol.org/about/standards/cefr.html

Interchange Fifth Edition and the Common European 

Framework of Reference
The table below shows how Interchange Fifth Edition correlates with the Council of  

Europe’s levels and with some major international examinations.
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Essential teaching tips
Classroom management 
Error correction

• During controlled practice accuracy activities, 

correct students’ wrong use of the target 

language right away, either by correcting the 

error yourself or, whenever possible, having 

the student identify and / or correct the 

error. This way, the focus is on accuracy, and 

students can internalize the correct forms, 

meaning, and use of the language.

• During oral luency activities, go around the 

room and take notes on errors you hear. Do 

not interrupt students. Instead, take notes of 

their errors in the use of target language and 

write these errors on the board. Encourage 

students to correct them irst. Be sure to point 

out and praise students for language used 

correctly as well.

Grouping students

It is good to have students work in a variety of 

settings: individually, in pairs, in groups and as 

a class. This creates a more student-centered 

environment and increases student talking time.

• The easiest and quickest way to put students 

in pairs is to have two students sitting close to 

one another work together. This is good for 

when students need to have a quick discussion 

or check answers.

• To ensure students don’t always work with the 

same partner and / or for longer activities, 

pair students by name, e.g., Maria work with 

Javier.

• One way to put students in groups is to give 

them a number from 1 to 4, and then have all 

number 1s work together, all number 2s work 

together, and so forth.

Instructions

• Give short instructions and model the activity 

for the students.

• Check your instructions, but avoid asking, 

Do you understand? Instead ask concept 

questions such as, Are you going to speak or 

write when you do this activity?

Monitoring

• Make sure you go around the room and check 

that the students are doing the activity and 

offer help as necessary.

• Monitor closely during controlled practice, 

but don’t make yourself too accessible during 

luency activities; otherwise, students may rely 

on you to answer questions rather than focus 

on communicating their ideas to their partner 

or group.

Teaching lower-level students
• Teach the Classroom Language on page xxiii 

and put useful language up in the classroom, 

so the students get used to using English.

• Don’t rush. Make sure all the students have 

had enough time to practice the material.

• Do a lot of repetition and drilling of the new 

target language.

• Encourage students to practice and review 

target language by doing activities in the 

Workbook and Self-study.

• Elicit answers from your students and involve 

them in the learning process. Even though 

they are beginners, they may have a passive 

knowledge of English. Find out what they 

already know by asking them questions.

• Use the optional activities within the Teaching 

Notes and the Supplementary Resources 

Overview charts at the beginning of each unit 

in this Teacher’s Edition to add variety to your 

lessons.

Teaching reading and listening

• Reading and Listening texts are meant to 

help the students become better readers / 

listeners, not to test them. Explain to your 

students why they need to read or listen to a 

text several times.

• Adapt the reading speed to the purpose 

of the reading. When the students read for 

gist, encourage them to read quickly. When 

students read for detail, give them more time.
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Classroom Language  Student questions

Can I borrow your . . . ?

Who wants to go fi rst?

I’ll go fi rst.
Whose turn is it?

It’s your turn.

Let’s change roles and do it again.

OK.

Ready?

Yes, I am. 

No, not yet.

Which role are you 

going to take?

I’ll be Student A.
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Unit 1 Supplementary Resources Overview

After the following 

SB exercises

You can use these materials 

in class

Your students can use these materials 

outside the classroom

C
Y

C
L
E

 1

 1 Snapshot

 2 Conversation  SS Unit 1 Speaking 1–2

 3 Grammar Focus  SB Unit 1 Grammar plus, Focus 1

 SS Unit 1 Grammar 1

 GAME Sentence Runner (Past tense 1)

 GAME Say the Word (Past tense 2)

 4 Listening

 5 Speaking TSS Unit 1 Extra Worksheet  WB Unit 1 exercises 1–4

C
Y

C
L
E

 2

 6 Word Power  SS Unit 1 Vocabulary 1–2

 7 Perspectives

 8 Grammar Focus  SB Unit 1 Grammar plus, Focus 2

 SS Unit 1 Grammar 2

 GAME Speak or Swim (Used to 1) 

 GAME Sentence Stacker (Used to 2)

 9 Pronunciation TSS Unit 1 Vocabulary Worksheet

TSS Unit 1 Grammar Worksheet

TSS Unit 1 Listening Worksheet

 10 Speaking

 11 Writing TSS Unit 1 Writing Worksheet

 12 Interchange 1

 13 Reading TSS Unit 1 Project Worksheet

VID Unit 1

VRB Unit 1

 SS Unit 1 Reading 1–2

 SS Unit 1 Listening 1–3

 SS Unit 1 Video 1–3

 WB Unit 1 exercises 5–10

Key GAME: Online Game SB: Student’s Book SS: Online Self-study TSS: Teacher Support Site 

 VID: Video DVD VRB: Video Resource Book WB: Online Workbook/Workbook
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