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PREFACE TO STUDENTS

This textbook is the first in a series of three books. It is designed for both undergraduate and graduate students of
Modern Standard Arabic (MSA), spanning the beginner and lower-intermediate levels. The textbook underwent three
rounds of peer reviewing by thirty-one university teachers of Arabic in Europe and North America.

The objective of the textbook is to equip you with effective reading and listening strategies to comprehend writ-
ten and spoken short and medium-length texts. It also aims for you to produce the target language accurately,
meaningfully, and appropriately in face-to-face interactions and short written texts. The outcome, therefore, is
that you shall acquire both fluency and accuracy in MSA and familiarity with one variety of spoken Arabic,
namely Egyptian Colloquial Arabic (ECA).

Arabic has two varieties: the spoken and the written variety. The spoken variety is used by native speakers in
their daily life activities and encompasses the various dialects of the twenty or so Arabic-speaking countries. The
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8. Design Your Own Syllabus

Completion of the twelve chapters requires approximately 130 classroom hours in addition to approximately 260 hours of
homework/preparation outside of class. These estimations are based on our pilot testing of the materials with our classes
that meet five times weekly per semester for fifty minutes at the beginner level. In the pilot testing, students were required
to do all drills and exercises in the present textbook and grammar reference.

As for chapters 1-6, we assigned exercises for the students to complete at home and others for the teacher to lead in
class. However, in the daily homework schedule, students were only required to complete the odd numbered items of
the essential exercises at home, with the remainder to be finished in class.

In each of chapters 7-12, we provide intensive and extensive reading and listening, along with instruction on con-
nectors, culture, and the relevant grammar points. Those materials are considered essential and cannot be avoided in
the learning process. We also provide more than one exercise to focus on vocabulary learning, writing, and speaking
skills. Below are examples for the breakdown of the usual number of hours needed to accomplish the required tasks
for chapters 1-6 and 7-12.

Chapter Class hours Homework Chapter Class hours Homework
hours hours
1 12 7 15 30
2 12 8 15 30
3 6 12 9 15 30
4 10 20 10 15 30
5 12 11 15 30
6 6 12 12 15 30
Total 40 80 Total 90 180
Chapter 4 is longer than other units because it | The class hours do not include the teaching
includes the emphatic letters and their sound. | of ECA. Two hours per chapter of ECA can
be added to class hours and four hours to the
homework hours.

Of course, because different students learn in different ways, the “one-size-fits-all” approach is not suitable for language
teaching. Throughout our varied teaching experience, very few of our courses have comprised a set of students that
may be described as homogenous. By and large, language teachers know that students come to the task of learning a
language with individual differences and interests. This diversity spans age, personal identity, language aptitude, learn-
ing style and strategy, cultural background, and motivation. Each of those aspects has an impact on the way a student
learns a foreign language (Dornyei, 2005; Dornyei & Skehan, 2003; Robinson, 2002; Skehan, 1989). Motivation, for
example, may be classified into intrinsic/integrative and extrinsic/instrumental; research has shown that, all else being
equal, those with intrinsic motivation will outperform those with extrinsic motivation. Given the variation of student
traits, there will always be variability in the time required to complete homework and, by the same token, in the time a
teacher requires to accomplish in-class activities.

The tables above are merely examples; your curriculum, therefore, should be realistic and differentiated to meet the indi-
vidual needs of your unique class and the expectations of your students. That is to say, we hope that teachers using this
textbook will adapt it to the needs of their students and the objectives of their lessons.

There are many ways in which you can use this textbook to meet the needs and expectations of your class. You might
reduce the number of items in the drills by assigning the odd numbers for students to do at home and leave the even
numbers for classroom practice, or you might choose certain drills or exercises that achieve similar goals in less time. You
can then set aside other drills or exercises for revision before quizzes and exams, or keep them up your sleeve in case you
run out of material during a class session. You could also dedicate particular drills or exercises for self-study, if some
students encounter difficulties. As for the writing activities, you might consider keeping the same exercise but changing
the instructions. For example, if the instruction in the textbook asks students to write seventy words, you might reduce
them to fifty or increase them to eighty, if your class includes highly proficient students.
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6.3. Egyptian Colloquial Arabic

The present textbook contains an introduction to ECA. The materials also accompany recordings and dialogues made
by native Egyptian speakers to enrich the students’ exposure to the spoken language in its natural context and speed.
The activities enable students to produce ECA meaningfully and appropriately and effectively in face-to-face daily
interactions. The ECA materials can be found in the companion website www.cambridge.org/yalla.

Asin the MSA components, the ECA content is guided by the communicative approach that underlies the organization
and structure. Each chapter includes pedagogical tasks. For example, following the grammar explanation, the lessons
contain controlled drills, listening, and reading comprehension exercises that are designed to encourage students
to perform a target task outside the classroom (Brown, 1994). Moreover, the chapters include expressions that are
commonly used in the natural environment by native speakers in their daily-life conversation.

7. The Companion Website: www.cambridge.org/yalla
7.1. Audio and Video Recordings

The textbook is accompanied by audio and video recordings, each of which covers several chapters. Starting from
chapters 1 to 6, the video recordings are divided into sections. For example, one section includes videos showing how
Arabic letters are written and connected in different positions in words and another exhibits how unfamiliar letters
(e.g., w2, &, and (p) are pronounced with various short vowels. The audio recordings, on the other hand, provide
students with aural exercises related to dictation, minimal pairs, reading of meaningful sentences, short monologues,
and dialogues.

Similarly, the video and audio recordings from chapters 7 to 12 are divided into several sections. For example, one section
focuses on syllables and stress, allowing the student to repeat the word and pay attention to its sound while another reads
the main text, which assists beginning students in developing their reading fluency.

Furthermore, where vocabulary is embedded in sentences in different meaningful contexts, audio is provided to
help students strengthen their knowledge of the new terms. The textbook also offers two sections with intensive and
extensive listening, which can be used as models for carrying out a parallel speaking task.

These video and audio recordings are used as an aid for learning letter shapes and sounds as well as orthographic and
articulation rules. These pedagogical tools lead to better vocabulary learning, provide students with samples of natural
language use, and help them carry out parallel speaking tasks.

Grammar points appear in the audio recordings only when they have indispensable phonological properties. For instance,
one audio recording presents sentences containing the Arabic idafa’ with a feminine noun as one of its constituents. This
is vital because students need to notice how the feminine marker (¢a’ marbita’) is pronounced when a feminine noun
occupies an initial or medial position in this construction. For example, “the car of the woman” in unvoweled Arabic text
is said sayyarat al-mar’a’ 3 |,4) &)lw. In this phrase, which contains two feminine nouns, the feminine marker of the first
word is pronounced as & ¢ because it occupies an initial position, whereas it is pronounced as & / in the last word. This
receptive training, comprising examples of the target structure, promotes the acquisition of the phonological property of
the idafa’ construction.

7.2. Mini Projects

In addition to the audio and video recording, the companion website www.cambridge.org/yalla includes mini projects.
The mini projects require students to work individually, in pairs, or in small groups to accomplish several tasks outside
the classroom. These activities help students assimilate new vocabulary and grammar, through reading, listening,
writing, and speaking.

7.3. Answer Key

The answer key is a separate text, provided as a resource for instructors, that contains the answers for the content of
the main textbook and the grammar reference.
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Intensive Listening

Intensive listening consists of contrived aural or visualized texts and can be found on the audio or video recording in
the companion website www.cambridge.org/yalla. The recordings feature one or two short monologues or dialogues
in which people talk about their families or the cities where they live, for example. The purpose of these segments is
to reinforce knowledge of the vocabulary and grammar by exposing them to students in different environments. The
listening exercise is followed by a fill-in-the-blank exercise or information questions that teach students to scan the
listening materials selectively for specific information. The topic in the listening segment matches that of the main
reading text. Planning a series of different activities on a single theme helps move a class from short idea-building
conversations to more involved discussion in which students have more freedom to express themselves and build their
spoken confidence.

Extensive Listening

Learners are exposed to spoken material with naturally occurring features of conversation, such as hesitations, fillers,
false starts, overlaps, background noise, voice echoing, etc. The recordings feature a two-to-three-minute dialogue in
which interlocutors talk about a topic matching that of the main text. Unlike intensive listening, extensive listening
expects learners to develop a global understanding of the spoken language. Its purpose is to expose learners to samples
of natural language use and help them carry out a parallel speaking task describing their own family or city, for example.

Four Grammar Points

Based on our extensive teaching experience, we know that students frequently encounter difficulty and miss crucial
nuances related to grammatical concepts. This can be attributed to the fact that students often approach learning such
concepts in a foreign language with predetermined hypotheses or come to incorrect conclusions, due to their limited
knowledge of Arabic linguistics (DeKeyser, 1995). Therefore, we have included, in each chapter, four grammar points
related to the main text that provide students with negative evidence to their predetermined hypotheses and guide
them to the discovery and extraction of grammar rules inductively from examples. These examples employ words from
the same chapter or from previous chapters, giving students additional exposure to the newly and previously learned
vocabulary.

We encourage teachers to include the guided discovery section of each grammar point as a part of students’ homework
and ask them to answer the questions before they consult the grammar reference. In the subsequent class, teachers
should allocate five to seven minutes for collaborative dyadic discussion about the concept based on the questions
provided in the guided discovery. Because the task is cognitively and linguistically demanding, we encourage teachers
to allow students to use their L1 (i.e., first language) and to then provide five minutes of feedback before they turn
to the exercises in the grammar reference. The purpose of this stage is to confirm or refute the hypotheses which are
formulated consciously by the learner at the declarative task.

Writing Activities

Writing is presented systematically and reflects real-life communication. After each reading and/or listening task,
students must write a follow-up short essay about the topic at hand. Students are asked to write and compare essays,
write and reply to letters, create dialogues to perform before their classmates, or keep diaries. Writing tasks help
students use the vocabulary creatively, reinforce the newly learned grammar, and encourage them to use connectors
effectively.

Speaking Activities

This textbook encompasses a wide range of communication-oriented activities, such as role-playing and interviews,
whose objective is to help students use the language productively and the grammatical structures accurately. These
exercises encourage students to recognize the spoken form of the vocabulary in an artificial environment, so they
gradually use the language meaningfully and appropriately outside the classroom.

6.2. Grammar Reference and Practice

Students are given explicit explanations of a grammar point in English followed by mechanical and production exercises
that make use of the vocabulary assigned in each chapter, allowing students additional opportunities to recycle the
vocabulary. Grammar exercises take the form of sentences with blanks, along with the basic form of the verb that needs
to be inflected or derived, as well as sentences in the students’ first language which they must translate by implementing
the grammar points for that particular lesson.
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suit the context. Students must pay attention to both the meaning of the sentence and be aware which part of
speech appears to be missing from the text in order to identify an appropriate word from a multiple-choice ques-
tion item. These exercises are designed to strengthen the knowledge of previously learned words and reinforce the
learning of new vocabulary. Moreover, they give students an opportunity to meet and use new words in different
meaning-focused contexts.

Culture

Because language learning involves not only knowledge of grammar, phonology, and lexis but also of certain
features and characteristics of the culture in which the language is used, this textbook integrates cultural content.
This offers students opportunities to practise vocabulary and the four language skills and to acquire sufficient
knowledge of the cultural contexts in which they may engage with native speakers. Exposure to cultural content
encourages students to widen their horizons and gain information about the language milieu (Young & Sachdeyv,
2011). The cultural component is present in writing and listening exercises, some of which require students to
compare their culture with that of the Arab world.

Each chapter includes a distinct culture section that begins with an explanation in English of the appropriate
behaviour in a given cultural context, followed by a dialogue, in Arabic, exemplifying that behaviour. Students
are asked to rehearse the dialogue with a partner or create a similar one to be performed in class, helping them
acquire cultural sensitivities and common courtesy expressions.

Connectors

In each chapter, the textbook dedicates a section for learning the high-frequency Arabic connectors whose func-
tion is to connect sentences of equivalent status (coordination) such as (=8 «o3 «9) or sentences of which one part
is dependent on another (subordination) such as (Jie S «J3S (] 48L5YL).

Connectors are introduced at this early stage to help students become familiar with those that match their level
of proficiency and facilitate their use. This encourages students to produce coherent and cohesive written texts
and become competent speakers of Arabic.

Each section begins with an explanation of the meaning of the given connector and how it is used to connect words,
sentences, clauses, or paragraphs. The connector is then presented to students through various contextual senten-
ces with their English translations. Some sections in the textbook then ask students to produce sentences using the
given connector. For example, in chapter 7, students are asked to write as many sentences as they can to compare
the family of the main character in the intensive reading text to their family, using the newly learned vocabulary and
connectors .. ... Lsl. This exercise provides students with opportunities to use the connector appropriately and
produce grammatically acceptable sentences.

Everyday Vocabulary

This section includes useful words from daily life, extracted from the reading text, for students to memorize and use
productively in writing or speaking. These words are related to vocabulary that native speakers use in their daily life
to describe such things as the weather, countries, nationalities, numbers, clothes, colours, etc. Students memorize the
words and the questions used to elicit them as formulaic language. The words are accompanied with pictures and
students are required to match words related to a theme with these pictures. Students are then given feedback on their
answers by means of an additional listening exercise. This section is designed to expand students’ vocabulary and help
increase their speaking capabilities.

Extensive Reading

The extensive reading aims to further recycle the vocabulary by placing it in a different context (here, again, some key
words are glossed in a margin on the same line in which they appear). A secondary purpose of these readings is to
facilitate the conditions of incidental vocabulary learning (Laufer & Rozovski-Roitblat, 2011). The extensive reading
closely mirrors the topic of the main reading text and is followed by questions that may consist of multiple choice,
retrospective recall, or comprehension questions. The latter are aimed at ensuring that students have gained a global
understanding of the text.
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The selected words and useful expressions are incorporated in a simple conversation of about fifty seconds and short
written dialogues (greetings, introducing oneself and family members, etc.). The purpose of listening and reading
is to expose learners to samples of natural language use and help them carry out a parallel simple speaking task.

Beginner students often encounter difficulty in learning and reading words that do not have meaning, such as
function words that exist for grammatical purposes. To understand the use and meaning of such words — like
possessive pronouns, for example — and to learn how to produce them in sentences that meet the native speaker’s
expectation, we provide students with a simplified explanation of the relevant grammar points at this early stage.
Later grammar lessons will focus on each of these function words in greater detail. At this early phase, we again
use transliteration to help students read and memorize formulaic expressions and to help them conduct conver-
sation using letters that they have not yet learned to read in Arabic.

6. Programme and Outcomes for Chapters 7-12

6.1. Overview

Chapters 7-12 focus on the four major language skills: reading, listening, writing, and speaking. These chapters
emphasize the development of effective reading and listening strategies to help students comprehend the content
of short semi-authentic texts and produce level-appropriate written texts. Moreover, they provide students with
opportunities to produce the language accurately and appropriately in face-to-face interactions. The chapters also
focus on essential grammar features, such as the nominal sentence, idafa’, possessive pronouns, verb tenses and
moods of the present tense, and negation particles.

Because the organization and sequencing of this textbook follows a communicative approach, each chapter
includes target tasks for students to perform beyond the classroom. The pedagogical tasks within each chapter are
designed to help students successfully accomplish these tasks (Brown, 1994). Each chapter contains the following:

Intensive Reading

The intensive reading is the main text wherein the new vocabulary, grammar, and culture are introduced. It pre-
sents a contrived specific topic, such as the meaning of Arabic names, the Arabic home, and traditional food in
the Arab world. The text is meant to help students grasp the meaning and concept of each relevant word, notice
the grammar points and discourse of the text, and learn about a certain aspect of Arab culture. New vocabulary
is set in boldface and glossed in the margin on the same line as it is introduced. This not only draws attention to
the new words but also provides students three opportunities to meet them; that is, the student first encounters the
word in the text, consults the gloss, and finally looks back at it in the text to see how the meaning fits the context
(Watanabe, 1997).

The reading is followed by seven-to-eight content-based comprehension questions to encourage students to apply
bothlower-and higher-orderlearningskills. Forexample, some questionsinvite students to use the target vocabulary
and scan the text for specific information (lower-order learning) while others encourage them to demonstrate a
global or detailed understanding of the text and compare/contrast several pieces of information (higher-order
learning) (Krathwohl, 2002).

Word Syllable and Stress

The intensive reading text is followed by a section focusing on word syllables and stress. The words in this section
are those presented in the intensive reading and are here given in a table. Students are instructed to divide the
words into syllables and underline the stressed syllable. This exercise further exposes students to the new vocabu-
lary and helps produce intelligible speech since, the sooner students are trained to stress the relevant syllable,
the sooner their spoken Arabic will become intelligible. This is consistent with Halpern (2009), who concluded
that knowing word syllables and word stress can help students identify words when listening, remember the pro-
nunciation of new words, pronounce new words clearly, and, most importantly, gain confidence in speaking and
reading.

Mechanical and Close Exercises on New Vocabulary

Each intensive text is followed by two exercises on the target vocabulary. The first asks students to match words in
different columns to form coherent sentences. The second is a close-reading passage which simulates the intensive
reading and listening texts. In the close-reading exercise, students are required to fill in the blanks with words that
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5.3. Writing Exercises

The subsequent section of each unit prompts students to practise the shape and writing of letters in different pos-
itions (isolated, initial, medial, and final). Each unit then provides an exercise that contains words in translitera-
tion and asks students to write the equivalent in Arabic script. The transliteration, used only in the preliminary
chapters, offers cognitive correspondence to the way a word sounds and helps students grasp the pronunciation
of the Arabic letters. In our experience, beginning students inevitably transliterate words on their own, as they
have no other way of recording and remembering them. So, we have determined that it is more helpful to provide
an accurate transliteration to teach the alphabet (see the transliteration scheme introduced in the first unit of
chapter 1).

Additionally, each unit contains exercises dedicated to recognizing and connecting letters, with their English
equivalents provided. By connecting the individual letters and seeing the resulting words, students begin to
understand how the Arabic script works and become accustomed to seeing and recognizing words as shapes.
Research has concluded that learners’ ability to look at print or to notice the unique features of each letter
embedded in a word is important in the reading process (Fountas & Pinnell, 1999).

Near the end of each unit, there is a writing exercise that instructs students to write meaningful sentences using
the words to which they were previously exposed. The aim of this exercise is to help students obtain a solid grasp
of the script, see how the words look when embedded in sentences, and read the sentences aloud. Reading senten-
ces aloud is important because it prompts students to sound-out words on their own and develop phonological
awareness at an early stage.

5.4. Listening Drills

Each unit also provides listening drills in which students are instructed to provide a missing letter, add appropri-
ate diacritic marks, or simply repeat letters, syllables, words, or sentences. Some drills are in the form of minimal
pairs in which students are instructed to differentiate between two words that differ only in one sound. These
drills help students pronounce words accurately. Larsen-Freeman (2003) lends support to mechanical drills as a
means of learning language and forming habits in that “the more often something is repeated, the stronger the
habit and the greater the learning.”

5.5. Short Reading Text and Dialogue

Throughout the first six chapters, students are introduced to reading and listening exercises in the form of dia-
logues dealing with a meaningful and contrived short text. The running words in the reading and listening texts
integrate words learned in the given chapter or previous chapters to reinforce retention. Students are required
to read the texts aloud to practise pronunciation and comprehension. Students are also expected to listen to the
conversations while reading the script of the dialogue, write a similar script, and then role-play in pairs. The aim
of these exercises is to help students read confidently, develop a solid grasp of the script, see and understand
words in different contexts and modes, accumulate meaningful words in their lexicon, process words together to
determine the meaning of full sentences, and memorize formulaic phrases.

The reading and listening exercises in chapters 1-6 tell the story of two characters (Fathi and Lidia) who meet in
an Arabic chatroom. Through the story, students will be able to talk about themselves and their family members
and hold simple conversations on familiar topics including the weather, their hobbies, and interests. All exercis-
es in these six chapters are based on useful and communicative language and will help students use Arabic in
real-life situations at an early stage.

5.6. Useful Words and Expressions

Near the end of each unit, we have listed select high-frequency vocabulary items. These come from different
word classes (e.g., verbs, nouns, prepositions, question words, etc.) and are introduced gradually in manageable
amounts starting from chapter 1. There are also a number of reinforcement exercises in the form of translation
and matching English to Arabic. These exercises provide students with opportunities to produce and iterate the
newly learned vocabulary.

We have also included useful expressions, such as idiomatic phrases and frozen expressions, in each unit to help
students use the language for meaningful communication and provide a foundation for rule-based competence
in the future.
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Our teaching experience has shown that students who first acquire a solid grounding in MSA, and then go on
to acquire a dialect, are in much less danger of confusing the two varieties. Our belief is congruent with current
research on diglossia in Arabic television conducted by Alshamrani (2012), which concluded that integrating
dialect into language programmes is more appropriate for advanced students who have already mastered MSA.

Our belief is also in agreement with Alhawary (2013), who held that learners of Arabic encounter challenges at
their early stages of language learning when, among other things, they must grasp new orthographic and sound
systems. Even learning colloquial vocabulary items involves many knowledge aspects and would be inefficient
if pursued at the early stages, when learners have not yet developed a working knowledge of Arabic. Thus,
Alhawary (2013) concludes: “Incorporating, different variation of sounds and information related to dialects and
registers from the beginning, would increase the burden for learner who would be faced with too much input to
comprehend and proceduralize.”

Therefore, our textbook begins with MSA and maintains it as the primary focus throughout the twelve chapters. ECA
is offered in this textbook as a separate curriculum. That is, ECA is not integrated within the MSA curriculum but,
rather, is presented through its own vocabulary, exercises, simple grammar explanations, readings, listening dialogues,
and speaking and writing activities. We suggest that students be exposed to our ECA textbook after having completed
lesson 8 in our MSA textbook. With this strategy, students are exposed to ECA after they have mastered orthographic
and articulation rules and are able to read, write, and speak at the lower-introductory level. The ECA materials can
be found in the companion website www.cambridge.org/yalla.

We have chosen to teach only ECA for several reasons including the fact that there are more speakers
of Egyptian Arabic than speakers of all the other dialects combined. Additionally, ECA is widely understood due
to its use in art (films, songs) and most instructors can use and teach it even if it is not their own dialect. More-
over, it is the dialectical variety of one of the authors, who can thereby provide methodologically sound materials
based on his extensive teaching experience. Indeed, Alhawary (2013) reckons that “unless the teaching of a given
dialect is done methodically, allowing for the full range of regional variations (which may be quite extensive) to
be explored, the learning of a given dialect would remain quite limited.” Alhawary (2013) also added, “providing
more than one variety in a single textbook would lead to pidginization,” that is, in the case of Arabic, “learning
a hybrid language variety of Arabic not spoken by native speakers.” We are planning to develop course materials
for other dialects in the future.

5. Programme and Outcomes for Chapters 1-6

5.1. Overview

The first six chapters focus on the shapes and the sounds of the Arabic alphabet, with the aim of helping students
read, write, and produce simple Arabic sentences. These chapters provide learners with opportunities to memor-
ize formulaic phrases, common expressions, and sentences at an early stage. Learning ready-made sentences has
a positive impact on learners because it helps them cope with simple conversations before having learned basic
grammar rules, boosting their confidence (Wood, 2006).

The words that are introduced in the drills and exercises of these chapters are intended merely for reading and
writing practice. That is to say, the words in those chapters are used only to help practise pronouncing, writing,
and reading sentences of a full Arabic text with familiar sounds they have learned so far. However, some students
may want to know the meaning of the words they write or read; therefore, we have provided the English equivalent.

Near the end of each unit, we set a number of high-frequency words for students to memorize in order to
expand their vocabulary from the beginning of their learning journey. By the end of chapter 6, students will have
accumulated around 400 high-frequency words. These words belong to different parts of speech and shall serve
as the sight words in the reading and listening.

5.2. Letter Drawing and Pronunciation

Each of the six preliminary chapters consists of three to four units dealing with several Arabic letters. For
example, the four units in chapter 2 focus on the letters mim ¢, lam o, ta’ marbita' s, hamza' ., and "alif madda'
1. The selection of letters for each unit is deliberate, allowing us to introduce meaningful, rather than made-up,
words. Moreover, we chose to group together letters with similar formation or features for more efficient and
easier apprehension by students. Each unit begins with a short English explanation and audiovisual illustration
of the way a letter is drawn and pronounced.

xiii
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Each step is designed to ensure that students have repeated exposure to words and that the various aspects of
knowing a word are met and fulfilled (Laufer, 2005). In fact, a student must encounter and repeat a word eight to
sixteen times for it to be learned (Nation, 2013). Thus, this textbook aims for frequent exposure, helping students
move vocabulary from receptive to productive knowledge (Nation, 2013).

4.2. A New Approach to Grammar

The textbook uses guided discovery of the form and meaning of grammatical structures so that students uncover
grammar independently, with only the materials provided. Students are guided step-by-step towards the discovery of
grammatical features, becoming aware of each structure, and developing an explicit representation of it in their minds.
As they continue to notice the structure in subsequent input, this recognition eventually leads to acquisition of the
form and fully automated use. A comprehensive analysis of 164 studies across various educational domains and age
groups found that students who experienced enhanced discovery fared better than those who experienced traditional
explicit instruction (Alfieri, Brooks, & Tenenbaum, 2011).

We encourage teachers to include the guided discovery section of each grammar point as a part of students’
homework and ask them to answer the questions before they consult the grammar reference. In the subsequent
class, teachers should allocate five to seven minutes for collaborative dyadic discussion about the concept based
on the questions provided in the guided discovery. Because the task is cognitively and linguistically demanding,
we encourage teachers to allow students to use their L1 (i.e., native language) and to then provide five minutes of
feedback before they turn to the exercises in the grammar reference. The purpose of this stage is to confirm or
refute the hypotheses, which are formulated consciously by the learner at the declarative task.

4.3. Grammar Reference

Our textbook includes a grammar reference section to which students are repeatedly directed as they progress
through the book. This section draws on common points between the student’s mother tongue and Arabic gram-
mar to make assimilation easier. For each grammatical structure, we offer students a full explanation from the
outset, while specifying how much the student needs to know at each chapter. Alhawary (2013) lends support to
our approach by saying “to eliminate students’ erroneous hypotheses, a textbook should provide learners with clear
and transparent input” (also see our discussion below in the “Four Grammar Points” section). The grammar will
be recycled as students advance, with new points being added progressively and students instructed to refer to the
grammar reference to note how each additional piece fits into the puzzle. Each section of the grammar reference
also includes several controlled, semi-controlled, and free practices, which are designed to reinforce and produce the
grammar point at hand.

4.4. Contrived and Semi-Authentic Materials

Our book includes a wide selection of contrived reading and listening materials. The materials are designed and
employed to introduce students to new vocabulary, grammar structures, and provide students with additional
exposure to previous vocabulary. Such material is beneficial to beginner and intermediate students because it
makes the reading and listening accessible, enabling students to notice new grammatical structures and develop
vocabulary. Because these materials are readily comprehensible to students, teachers can employ them as a model
for productive skills (Nation, 2013).

The textbook also includes a few level-appropriate authentic materials, such as short newspaper articles. Expo-
sure to this kind of material causes students to feel immersed in the language and its culture, thereby encouraging
them to apply higher-order learning skills as they extract information and knowledge directly from the materials
(Nematollahi & Maghsoudi, 2015).

4.5. Modern Standard Arabic (MSA) and Egyptian Colloquial Arabic (ECA)

MSA is understood universally throughout the Arab world and is essential for comprehension of written
Arabic. It can be used as a common ground in situations where multiple dialects are present. Our line of
thought is congruent with Alhawary (2013), who asserted that “the choice of teaching MSA is not unrealistic
since it represents the formal or the semiformal formal spoken Arabic that Arabs, especially from different
or far-apart of the region, use when communicating with each other, and since productive skills in MSA are
required, as MSA has its communicative complementary distribution with dialects...in almost all countries in
the Arab world.” Moreover, most Arabic students in North America and Europe seek academic and profes-
sional applications of Arabic (e.g., journalism, politics, philosophy, and history) and therefore have a greater
need for MSA.

xii
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PREFACE TO TEACHERS

This textbook is the first in a series of three books. It is designed for both undergraduate and graduate students
of Modern Standard Arabic (MSA), spanning the beginner and lower-intermediate levels. The textbook under-
went three rounds of peer reviewing by thirty-one university teachers of Arabic in Europe and North America.

1. Objectives

The objective of the textbook is to equip students with effective reading and listening strategies to comprehend
written and spoken short texts. This textbook also aims to help students produce the target language accurate-
ly, meaningfully, and appropriately in face-to-face interactions and medium-length written texts. The outcome,
therefore, is that students shall acquire both fluency and accuracy in MSA and familiarity with one variety of
spoken Arabic, namely Egyptian Colloquial Arabic (ECA).

The didactic method pursued in this textbook is informed by recent developments in second-language acquisition
theory, research findings, and the authors’ extensive teaching experience. For example, the pedagogical tasks in each
chapter provide students with ample exposure to comprehensible input, as well as the opportunities to notice both
grammatical features in the language and produce meaningful and accurate output (Izumi, 2002; Schmidt, 1990;
Van Patten, 1990). These tasks contain level-appropriate reading and listening materials, a balanced variety of task-
types, and motivating production exercises.

2. Teaching Approach

The communicative approach underlies the organization and sequencing of this textbook. The pedagogical tasks
within each chapter are designed to prepare students to perform a certain target task beyond the classroom
environment (Brown, 1994). The benefit is that learners practise using the target language in the classroom, while
also preparing to use it outside the formal setting.

3. Teaching Method

The teaching method and syllabus structure of the textbook require students to read the materials and complete
some exercises before class. In other words, we employ a flipped classroom model and expect that students come to
class well-prepared, with all homework carefully completed, and ready to participate fully in all classroom activities.

In class, instructors verify that students have understood the materials or grammatical structures by executing
a concept-checking activity (e.g., reviewing the questions in the grammar section of the textbook). If students
have successfully accomplished the in-class controlled exercise, then the instructors proceed to activate that
knowledge by completing further exercises in the unit or chapter, which students ought to have studied before
class. If not, they then dedicate ten to fifteen minutes at the beginning of the session to explaining the concept,
and then progress to the additional exercises.

This method, which is widely used in universities across the US and Canada, has proven to be successful and effective
because it offers students time to read and internalize the materials at home, at their pace, and to prepare questions
on challenging concepts, which may also be helpful to their less proficient or reticent peers. Moreover, this approach
saves class time, which can be dedicated to in-class production activities, thereby accelerating the learning process.

4. Features and Innovations of Qur Textbook
4.1. Vocabulary

The proposed textbook attends closely to second-language vocabulary acquisition theory. Newly introduced
words are first presented in a meaningful text (i.e., the intensive reading) where they are enhanced by bold-
facing, making them easier to notice and acquire by seeing how they are used in a sentence. Students then
encounter the words several times in different contexts and modes (i.e., listening, writing, and speaking) in the
chapter and in subsequent chapters, such as in the intensive and extensive reading and listening. Students are
first instructed to deliberately study the vocabulary in a section that focuses on syllables and stress. The vocabu-
lary is then reinforced through a matching mechanical exercise and a meaningful close-reading passage. Finally,
students are encouraged to use the new vocabulary productively in writing and speaking activities.
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Yalla
Part One

Based on the latest teaching techniques, Yallais a comprehensive introduction to Modern Standard
Arabic (MSA), helping students to acquire fluency and accuracy in the language. It is split into two vol-
umes that support students as they advance through their understanding: the first for beginners, and
the second for intermediate learners. The textbook focuses on the four major language skills — reading,
listening, writing, and speaking — and emphasizes the development of effective learning strategies.
Each chapter includes a wide selection of materials that introduce new vocabulary and grammar struc-
tures whilst reinforcing previous material. Communication-oriented activities such as role-playing and
interviews enable accurate and productive language use, while writing is presented systematically and
reflects real-life communication. Each volume also includes a grammar reference section, which makes
assimilation easier by drawing on common points between the student’s knowledge of English and of
Arabic.

Shokry Gohar is a senior faculty lecturer and the Arabic Language Program Director at McGill
University. He has taught Arabic in various institutes and language instruction environments in Egypt,
the USA, and Canada since 1992.

David Nancekivell is a faculty lecturer in the Arabic language at McGill University. He has an extensive
career in both the learning and the teaching of languages spanning more than thirty years, and has
taught Arabic in Lebanon, the USA, and Canada.
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