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Welcome to face2face!

face2face is a general English course for adults and young
adults who want to learn to communicate quickly and
effectively in today’s world.

face2face is based on the communicative approach and
it combines the best in current methodology with special
new features designed to make learning and teaching
easier.

The face2face syllabus integrates the learning of new
language with skills development and places equal
emphasis on vocabulary and grammar.

face2face mainly uses a guided discovery approach to
learning, first allowing students to check what they know;,
then helping them to work out the rules for themselves
through carefully structured examples and concept
questions.

All new language is included in the interactive Language
Summaries in the back of the face2face Student’s Book and
is regularly recycled and reviewed.

There is a strong focus on listening and speaking
throughout face2face.

\
At Advanced level, face2face has authentic listening texts
which help students to understand natural spoken English
in context and there are numerous opportunities for
communicative, personalised speaking practice. The Real
World lesson (lesson C) in each unit focuses either on the
functional language students need for day-to-day life or
on integrated reading and listening tasks which provide
a stimulus for spoken and written communication.

The face2face Students Book provides approximately 80
hours of core teaching material, which can be extended to
120 hours with the photocopiable resources and extra ideas
in this Teacher’s Book. Each self-contained lesson is easily
teachable off the page with minimal preparation.

The vocabulary selection in face2face has been informed
by the Cambridge International Corpus and the Cambridge
Learner Corpus.

face2face is fully compatible with the Common European
Framework of Reference for Languages (CEF) and gives
students regular opportunities to evaluate their progress.
face2face Advanced covers C1 (see pl5).

J

face2face Advanced Components

Student’s Book with free CD-ROM

The Student’s Book provides 30 lessons in 10 thematically
linked units. Each unit also contains a Review, Accurate
Writing and Preview section to revise and consolidate
students’ knowledge of grammar and vocabulary, and help
students become better writers.

The free CD-ROM is an invaluable resource for students,
with over 200 exercises in all language areas, plus video,
recording and playback capability, a fully searchable Grammar
Reference section, a link to the Cambridge Advanced Learner’
Dictionary, all the sounds in English, customisable My
Activities and My Test sections, and Progress sections where
students evaluate their own progress. Help students to get the
most out of the CD-ROM by giving them the photocopiable
instructions on pl1-pl4.

Class Audio CDs

The three Class Audio CDs contain all the listening material
for the Student’s Book, including conversations, drills, songs
and the listening sections of the Progress Tests for units 5
and 10.

Workbook

The Workbook provides further practice of all language
presented in the Student’s Book. It also includes a 30-page
Reading and Writing Portfolio based on the Common European
Framework of Reference for Languages, which can be used
either for homework or for extra work in class.

Teacher’s Book

This Teacher’s Book includes Teaching Tips for Advanced
Classes, Teaching Notes and photocopiable materials: 33 Class
Activities, 10 Vocabulary Plus and 10 Help with Listening
worksheets, and 10 Progress Tests.

Website

Visit the face2face website www.cambridge.org/elt/face2face
for downloadable activities, sample materials and more
information about how face2face covers the language areas
specified by the CEE
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The face2face Approach

Listening

A typical listening activity in face2face Advanced checks
understanding of gist and then asks questions about specific
details. In other activities students guess the meanings of
words or phrases from the context and interpret the speaker’s
attitudes. The authentic recordings in every unit expose
students to natural connected speech and a range of accents.

The 10 Help with Listening worksheets in this Teacher’s Book
use authentic recordings from the Student’s Book, and focus
on how fluent speakers of English structure their discourse
in a variety of genres.

For Teaching Tips on Listening, see p20.

Speaking
All the lessons in face2face Advanced and the Class Activities

worksheet provide students with numerous speaking
opportunities, which focus on both accuracy and fluency.

Even at advanced level, students may need time to formulate
their ideas before they speak. Therefore this preparation stage
is incorporated into the Get ready ... Get it right! activities at
the end of each A and B lesson.

For Teaching Tips on Speaking, see p20.

Reading

In the face2face Advanced Students Book, there is a wide
range of authentic texts covering a variety of genres. As well
as developing the reading skills of skimming and scanning,
there are activities which focus on other sub-skills such as
interpretation of attitude, and awareness of text structure.

For classes that require more practice, there is the 30-page
Reading and Writing Portfolio in the face2face Advanced
Workbook. This section contains 10 stand-alone lessons, one
for each unit of the Student’s Book, which are designed for
students to do at home or in class. The topics and content

of these lessons are based closely on the CEF reading and
writing competences for level C1. At the end of this section
there is a list of ‘can do’ statements that allows students to
track their progress.

For Teaching Tips on Reading, see p21.

Writing
face2face Advanced recognises the importance of accuracy

in writing, and includes sections which focus on spelling,
punctuation and the accurate use of discourse markers.

For students who need more practice of writing skills, there
is the Reading and Writing Portfolio and the Accurate Writing
exercises in the face2face Advanced Workbook.

For Teaching Tips on Writing, see p21.

Vocabulary

There is lexical input in most lessons, all of which is
consolidated for student reference in the interactive Language
Summaries in the back of the Student’s Book. The areas of
vocabulary include: collocations, sentence stems (e.g. There’s

no way I'd ...), connotation, informal and formal language,
phrasal verbs and phrasal nouns (e.g. go down with, onset),
word building, fixed and semi-fixed phrases (e.g. hit and miss,
in phases).

When students meet a new vocabulary area, they are often
asked to tick the words they know before doing a matching
exercise or checking in the Language Summaries. This is
usually followed by communicative practice of the new
vocabulary. They are also encouraged to deduce the meaning
of new words, either from the context or from the prefix,
suffix, etc. In addition, each unit in face2face Advanced
includes at least one Help with Vocabulary section, designed
to guide students towards a better understanding of the
lexical systems of English. The information in these sections
is in the Language Summaries for students to refer to.

For longer courses and/or more able students, this Teacher’s
Book also contains one Vocabulary Plus worksheet for each
unit. These worksheets introduce and practise new
vocabulary that is not included in the Student’s Book.

For Teaching Tips on Vocabulary, see p22.

Grammar

Examples of the new grammar are taken from the listening
and reading texts in the lesson and there is a strong focus on
appropriacy of language in both spoken and written contexts.

In most of the Help with Grammar sections there is a guided
discovery approach to grammar in which students work out
the rules before checking their answers in the Language

Summaries. However, at Advanced level, because some of the
grammatical rules are so complex, we sometimes use a more
deductive approach where students are given the rule before
they look at examples and practise the new grammar forms.

For Teaching Tips on Grammar, see p22.

Real World

At this level, students need to think about the subtleties of
effective communication in more depth. Therefore, some
units practise strategies such as paraphrasing, ways of being
tactful, etc., whereas other units focus on developing fluency
by encouraging students to react personally to topics which
they have read and heard about.

Reviewing and Recycling

face2face Advanced includes Preview sections designed to
give students an opportunity to test themselves on areas of
grammar and vocabulary which they have probably already
studied, before they go on to explore new aspects of that
particular language area.

Opportunities for review are also provided in the Quick
Review sections at the beginning of lessons, the
comprehensive Review sections at the end of each unit,

the 10 photocopiable Progress Tests and three of the Class
Activities worksheets in this Teacher’s Book.

For Teaching Tips on Reviewing and Recycling, see p23.
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(e

The Student’s Book

Menu boxes list

the language taught
and reviewed in
each lesson.

Lessons A and B in each unit
introduce and practise new
language and develop
Advanced skills.

(Help with Grammar sections combine both\
inductive and deductive approaches to
grammar. Either the rules of form and use
are given or students are encouraged to
work them out for themselves before
checking their answers in the interactive
Language Summary for the unit.

N

/

4 Civilised

4A Society and the media Y
Vocabulary news collocations.

Grammar phrases referring to
the future
Review euphemisms

QUICK REVIEW s e e
Make a list of six euphemisms (getting on a bit, etc.]. Wk in pairs, Swap lists,
Take tums to make sentences with phrases from your partner’s list.

Vocabulary News collocations

a) Match the verbs in A 10 the
words/phrases in B, Check in [TE)

The cost of an average family holidsy
o abeoad b Beely i increase under cument
government plans. The Depariment of

pl27. Transpoet propesals smenged Bt Me height

of the holiday soason, when mor than five
A B milion pecplt & month fly bom British
read publicity . drports. The Department s looking for ways

in which aviation can mest its foll dimate
change costs’. However, this decision

2 How miNh time do you spend each day warching,
reading, INening to or discussing news stories?

b} Fill in the gaps with a word

s t); b) Check the nNankng of these words/phrases,

1 Do you ever read
magazines? If so, which ones?
Which celebritics in your country
actually pablicity?

3 What type of news regularky
receives a lat of in
VORF country?

4 What's the katest story 10

the front page of the
newspaper you read?

Do you knaw of any famaus people

who have a

newspaper for libel?

Do newspapers in your country

afien storics about

TV celebrities?

a bigging device \go through the réof ke something
aliwsuit 2 defindNt  a spouse

"

€} Read news items. 1=4\hen match four of these headlines io the
news tems. Which headlNe docs ot belong to any of the stores?

a) New airport ‘green’ tax disNp be introduced

b Driving age 8018 rise

¢ Sale of bugging devices about N go through rool

d) Mew TV boss o the vienge of axNg reality TV shows
#) Diry cleaner’s 1 fce lawsuit aver (Nir of trousers

d) Read news items 14 again, Then
own words,

plete these sentences in your

-

1 &) The government is bringing in @ new Nport tax because .
b) Parcrs will be upset abowt it becawse

a) The Chungs' stary is extraordinary becaus,...

"

€} Work in pairs. Ask and answer b} Judge Pe;

asing his case on

the questions in 18). Ask follow-up 3 &) The government is increasing the legal drivin)
questions. b) Another new restriction to be introduced is
‘\ 4 a) Judge Benini concluded that the 22 defendants wie ..

5] The current law in Ialy on invasion of privacy is

an

0 ‘Work in groups. Discuss these questions.

1 What measures are being taken in your
counry to fight global wanning?
What would happen in your country if a dry
cleaner’s lost or dansaged an item of chothing?
At what age do you think peole should be
allowed o drive? Give reasons.,
4+ What legitimate reasons, if any. are there for

using bugging devices?

"

[2) An immigant fenily fom becr dound! The fansily heve T

——, Scunh Korea fire wonn i been living with this legal Help with Grammar
} business seven years ago and  nightmase for over two years.
believed they bad found their — and they ane unlilely 8o stay

Amezican docam. Howowr, i Amarica if they lose their See Preview, p3s.

the Chungs, who own 8 dry  case. Much of Judge Pearon's #
cleaner’s in Washingson, s  lwssit mests on two signs ©
{ being sucd for $65 million by that Cussom Cleamers had ¢
Roy Pesson, a District of oo it walle Sstisbaction
b Columbis judge. The fudgs & peeed and Same Day
suing the Chung family over  Servioe'. Pearson claims the
a missing pair of trousers, s amount to frad
desgite the act that they wore

) Change headlines aj-e} in 2¢) ino
sentences by adding the correct form of

be and using an anticle where necessary.

A new airpart ‘green’ tax is due to be introduced.

P w Many newspaper headlines are not
wrilien as comyplele sentences,

b) Look at the wordsphrases in pink in

| headlines ad—c) and in blae in pews stories
1=4. Which group of words/phrases tells us:
that something is ready 10 happen
probably in the near future?

the speaker or writers opinion of how
certain they are that this will happen?

€} Look again at the wordsiphrases in pink
and Bliie. Which phrase is followed by
verhsing (or noun)? What verh form follows
the other phrases?

©)

The government has anncenced
mew  messures  aimed  at
mducing the mamber of road
deaths. The minimum legal
driving age is shortly to rise and
ministers are proposing that
leamer drivers shoud undergo 3
training period of no less than
12 months; a measure which
they clam is certsin bo reduce
the mamber of accidents caused
by young drivers. The same
proposal, to be publshed this
autun, will also recommend 3

. roakohol Emit for mewly

% qualified drivers of any age for a
year after they pass therr test.

"

TP & duc to bs ususally uscd when we are
talking about a particular time: Bullding work
s de tor start in March

) Check in pl2i.

@ ¥l in the gaps with shese prompts. Use the
correct Torm of the verh.

From now on peophe in Maly would be wise
Dot 10 use their cars for “secret meetings’.
Acconding to & judge’s raling yestenday,
marticd people can now lepally b theis
spouse’s car if they believe their husband ce
T it 5y being unia il When 23 o these Interest rates reset to.fise. by a hall a
bugging devices were rocently found by pencent.

sntbriw verge | tum back  due / retire
about / sign  settle for

police, the people imvolved were changed 2 Liverpools chiel of police alier
with imvasion of privacy’. However, 40 years of service.
Loy Beninl, o jolge i Bresef, rplind 3 Everests youngest climbers because

that installing bugging devices in a car

“wark ot & eriminal offeee”, Fle pointed

out that the lew Sorbadding bugging oaly

“| spplics 10 homes. Many fear the judges

| ruling is bound 88 resslt in an increased wse
of thess deviees.

of poor weather condirions.
The singer, Migs. a new recording
ibeal for £10 million
The Workers' Union

1 10% pay rise

There are practice
activities immediately
after the presentation
of vocabulary to help
consolidate the new

language. Student’s Book.

Students can learn and
check the meaning of new
vocabulary in the interactive
Language Summary for the
unit in the back of the

Reduced sample pages from face2face Advanced Student’s Book
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The Student’s Book
Quick Reviews at the beginning of
each lesson recycle previously learned
language and get the class off to a lively,
student-centred start.
aa

o 8) Complete the sentences with the words in brackess and the
mames of countries, people, etc. that you know or know of,

1 .. (likely / win) their next match agains ..
Brazi is (ikely to win the next match against England.
o ) wery well this

4 get) marrbed da o
)

retire) in the ple of years.
.. (certain / do) something amazing with hisher life

P

b) Work in pairs. Choose five of the sentences in Ga). Take
turns 1o tell each other your semences. Ask follow-up
questions.

Listening

@ ) Make a lst o what you think are the most popular TV
programmes in your country. Tick the enes you watch,
b) Work in pairs. Compare lisis. If you are from the same
country, do you agree? If you're from different countries, are
the programmes similar?

0 ) Readl this news extract, What types of TV programme are
likely 1o replace carrent reality TV shows on Channel 13,
and why?

MW TV E03S 0N THE VETIK: OF AN RENLTTY. TV SHINES

THE NEW HEAD of Channel 13, Milkcent Davies, is about to make major
changes to programming schedules,

“We belisve pecple are ready for a change — a mave away from the
resd formiskas of reeality T Dur research shows that viewers would like
1o 562 A refum to moe fact-based programmes — documentaries of
widiife fims, for example. They would also ke more drama, more
comedy and Bis (= what we intend 10 offer.”

b) (T Listen 1o Sue and Dan discussing ielevision
programmes. Answer these questions.

1 Whal programmes docs Suc like and why?
+ Why docsnt Dan like the same programmes?
3 What programmes docs Dan like?

) Work in pairs, Who said the following, Sue or Dan?

s innellectually bankrupt and irs just rsbhish
And actually sometimes you need 1o keep in tauch with the
youth of tod.

dan't you? And they Hlie this son of thing
1ts fun to sce people owtside their normal environment, testing
themselves.

4 1's there to create conflics. 6 1o sce the worst in people
8 Theres enough sport on TV a8 it i, i85 on all the time.
& What about some costume drama?

7 What | want is some good comedy for me 1o relax

) Listen again. Check your answers 1o 8¢).

0 a) Look at these quotes from B4.1. Match
the wordsiphirases in bold in 1-5 to
caninigs mie);

1 irs poking fun a1 peaple

2 sa reality TV is fine by me

3 they know what they're letting
tves in for

a bix dull

I scem ridiculous T
ection
unpleasant situation they're

r ed in
d) everyone likes different things
#) not interesting

b} Wha do you agree with mare, Sue or
Dan? Why?

o a) Look a1 these sentences. Think of
reasons why you sgree or disagree with
them
v The Intemet will replace television as the

main fc

Feople wont go to the cinema 1o watch

films but will simply download films

o their mobile phones or computers.

ent® will continue 1o

of home entertxinment

L ated ©

grow on the Interne
4 CDs and DVDs will
will sl be ai e
cos by singers, bands,

orchestras, etc.
People will continuc 10 buy boaks and
prarics will sill exist.

produsce ar § '

b} Work in groups. Discde statements
in 10}

¢ Tell the class your conclusions.

A

4B Cities and technology | sy wsmem

Grammar future in the past
Review phrases referming to

QUICK REVIEW s e e i
Work in groups. Talk about stories that are in the news. Try to use -
future phrases like set to, due to, about to, on the verge of, etc. Tell the
class about the most interesting news item you discussed.
Reading and 0 #) Look at sentences 1-5 and try and predict the missing information about
Vocabulary the development of eities.
T 1 Originally humans didn't stay in one place because
o Work in pairs. Tell each 2 ‘Trade and education began 1o develop once people

other abour cities thar you
particularly like and why,
Say when and why you
wvisited them.

3 Some cities didnt survive |
4 In the 1800s many people fron
s People in the country and in cities

niryside came 1o cities because
lived longer due 1o ..

b} Reead the article about how and why citkes developed. Were your ideas in
23) correct?

-goes to

- il
m cities, Human history wi

of the activity.

Get ready ... Get it right! sections are
structured communicative speaking tasks that
focus on both accuracy and fluency. The Get
ready ... stage provides the opportunity for
students to plan the language and content of
what they are going to say before Getting it
right! when they do the communicative stage

~

J

New language is
introduced in context
in authentic listening
or reading texts.

Reduced sample pages from face2face Advanced Student’s Book
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The Student’s Book

The Pair and Group Work section
on p108—p116 of the Student’s Book
provides further communicative

speaking practice activities.

3]

o

A

©

©

4B

) Read the anticle again. Whalis the link between
these numbsers?
#) 11,000 and 120,000
e 50%
¥ anel 75%

I} Work in groups. Make a list pf possible benefits
and possible problerns of havids most of the workds
population living in cities. \\lvh list is longer?

Work in groups, Group A < pl08. Group B < pll1.

We often avoid repeating the ssme woeds (particularly
nauns, adjectives, verbs and adverbs) so that what we say
or write sounds less repetitive and mare interesting,

A huge number of immigaants arrive every year. To process
this [arge number of peaple, the government

) Look at the underlined words in the article. Make
six dilferent groups of two or three words which show
how the writer avoids repetition.

1 humans man people

b) Check in {753 p127.

TIP & 1Mot all pear synonyms are interchangeable in all
contexts. These are some of the reasons why

Tormality: kid and child have the same meaning but
kid is more informal. How are the kids? (infarmal)
There are 14.8 million children in the UK ... (mon
words that go together: A huge/fage number
A huigearge problem
3 grammatical agreement: | likeiomjoy travelling
1 likcdempese b travel
4 connatation: determingd. (positive) obstinate. (negative) |
/

ormal)

~

Wark in pairs, Check you know the meaning of these
words/phrases. Then replace the words in bold in the text
with the correct form of the wordsiphrases in the box,

beforced to enjoy urhan passersby vehides  suddenty
standstil exasperating allow  gace at

Persomally. | like lving in a ciry. 1 Tike the bustle and sounds
of ity life and 1 love people-watching, In fact, | often sit in
cales just *watching ‘peaple in the streer. | dont even mind
all the cars. 1 know its infuriating when you're driving along
and Hears unexpectedly comse 1o a *stop for no apparent
reason. Then you Thave to wait for ages before anything
moves, But lers face i, it can be equally Sinfuriating when
you're driving in the country and you unexpectedly have to
stop 10 let a herd of sheep pass by, Then ten minuses later
you have to stop again 1o et a herd of cows past!

o Cross out the wrong word in these sentences.

1 Thars a bigfuge/sgpe mistake.

1 love watchingigazing at TV

1 enjoylikeiove 1o learm languages.

Good evening, sir. I'd like 10 introduce you 1o

my mate/friend

5 | was very cross{furious/angry.

6 He's s courageous/reckless. 1t such a good
influence on the children

Listening and Grammar

©

o

#) Look at photas 1=+ af props from Star Trck,
4 19608 TV science-fiction series. Whal is today’s
equivalent of the technology in the photos?

b} (59 Listen 1o four extracts from a Star Trek
documentary and check your answers.

Listen again. Choose the correct answer.

1 Cooper made the firss call io a colleague/

somecne warking for another company.

The first cell phones were roughly 10450 times

a5 heavy as modern phones.

Dr Rayman is an astronsut/s scientist imvolved in

the exploration of space.

Vovager 1 is about 1o leave the solar systemyretum

to earth

Surgery used for diagnostic purpases befare the

19705 was/wasa T safe.

& Dr Adler is working on/has produced equipment

an destroy cancerows cells withow surgery.

7 In the late 1980, Steve Perlman was working
fowtook his idea 1o Apple Computers Inc

8 QuickTime followed/preceded the Pod

A} W didn't know our ideas were going
to be successful. in the original series
nothing was based an scientific
research, We just made it all up. Little
did we know these gadgets were poing
b inspire a generation of young
warthlings. And some of these young
farts would g6 on 1o sperd their lives
trying to tum Star Trek fantasy

Years later we were to find cut that
marry of the 2 in Silicon
Valley had been Star Trek fans as kids,
AN these geeks in the 19605 decided
they were actuslly going to make
personal compautess ke those that
Spock used, and that included pocket
of palm computers. But it wouldn't
happen ovemight.

) We didn't realise that these bits of
cardboard and plastic being used on
sut were about to be transformed
into everyday * 3

@ Tick the correct sentence:

0 Work in groups. Group A

4B
Help with Grammar

@ ) Look a1 these sentences. In which one are we predicting
the result? In which one do we know the resuli?

1 W didn't know our ideas were going to be successful

2 W believe our ideas are going o be successful

b) Manch sentences 1 and 2 in 11a) 10 these meanings.

a) talking abowt the future seen from naw

8] talking shout the future seen from a point in the past

&) Look ar the verb forms in bold in speech bubbles A-D

in 10 amdd complete the table.
the future seen from pow
amyisfane going to + infiritive

the future seen from the past
| wasfwere going to + infinitive
wil + infiniteve |
am/isfare suppased to + infinitive |
amjfisfare about fa + infintive
amiis/are to + infinitive

d) Check in pls

hen correet the mistakes,

1 Kelly is going to come, but her car broke down,

1 bl v icdea e in will be this exhausting!

You've finished! Wasnt Dave supposed 1o give you a hand?
ouise when | remembered you were

comig,
T supposed 1o call my sisser before she beft, bt 1 forgor

& W are t in a hotel near the beach, but it closed down.
7 Thar day be muade a dectsion that he would regres sill the day
he died.

@ ) Complete these sentences with tme and false information

about yoursell. An least two sentences should be rroe.

1 Yesterday | was about 1o

Vesterday | was about to watch TV when there was # power cut.
Last summer | was going to ..., but

This time last year | haed o idea Id ..

My best friend and | were supposed 10 .

When 1 was lintle | always knew | was going 1o

Once, | made a promise 1o (mysell, erc.) that I'd always .

7 1 got up carly last (Monday, ete.) becase | was due 10

[Py

-

b) Wark in pairs. Take turns 1o say your scntences, Your
partner guesses which ones are te. Ask Tollow-up
questions about the true sentences,

page 109, Group B - pl12.
Group C -+ page 114, Follow the instructions.

stud

N

(He[p with Vocabulary \
sections encourage

the rules of form and
use of new vocabulary
themselves before
checking in the
interactive Language
Summary for the unit.

ents to work out

/

Controlled practice exercises check students have
understood the meaning and form of new language.
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More information

Lesson C in each unit provides students with
opportunities to work with different types of
authentic listening and reading texts, and then
to develop their speaking and writing skills. In
the even-numbered units these lessons focus on
integrated skills practice. In the odd-numbered
units they focus on functional language.

~

J

The Student’s Book

Real World sections focus on
the functional language students
need for day-to-day life.

/

p =
4C Making a splash

QUICK REVIEW s oo
Think of as many near synoryms as you can for each of these words:
FPRTE ; by. Work in pairs.

Tell each ather your synonyms.

) P RO
CLE AT WEATIROW P

o ) Look at the front pages of two different newspapers from the same day.

Then work in pairs and answer these questions.

1 In what ways are these two newspapers different? Think about the size and
content of ihe hemdlines, the page biyour and what the main stories are.

2 Which paper is a tablokd and which is a broadsheet?

3 Which type of newspaper do you think sells the most?

4 What kind of readership do you think the different newspapers appeal tw?

) (000 Listen to part of an interview with Andrew Cook, a sub-editor on a

national tabloid newspaper. Compare your answers in 1a) with what he says,

€] Listen again. Complete this informatbon with one or 1wo words.

1 Some broadsheets, like The Times, have changed their format and become .

2 In papers such as The Times, the language s more and the peesentation of
the news is mone

3 Tabloids try 1o comral how you and

4 The broadsheet papers have a circulation of up to

$ The abloids sell abowt COpes,

& Broadsheets often focus on stories.

7 Downmarker ablokds prefer stories abour film stars, royals and

& Andrew describes ‘his’ paper as in of the market

# The people who buy Andrew’s paper tend 1o be middle class

thousand.

stories

Vocabulary newspaper
language

Skills Reading: stories from
tabloid and broadsheet
niwspapers: Listening: an
interview with a sub-editor;
Speaking: creating a front-
Page news story;

WHting: 8 newspaper story
Real World persusding
Review near synonyms

d) Work in pairs, Compare
answers.

#) Read these exiracts from

the interview with Andrew.

What do the wordsiphrascs

in bold mean?

1 ... the so-called quality

press, atherwise known as

broadsheets

... the wublaid papers tend 10

shoat at you

.. something with a much

sort of brasher, instant

appeal

4 the downmarket so-called

wed-top tabloads
sometimes we'll decide

that the splash should be a

political story

& ... the heart of our
circulation

of vocabulary.

@ 2 Read the two different newspaper stories. What are the main differences in the kind
of language used? Think about a) the lengih of sentences and paragraphs, b) the cholce

HERO PILOT SAVES FLIGHT BAO38

C Real World

Heathrow|escape

| Give him a medal as

for 150 pdssengers

By MARTIN FRICKER & REBECCA EVARS
A HEROIC British Airways

i engines failed.

| 19 of the 136 people on board were hurt.

frying pan.”

FULL STORY: PAGES 4, §, 647

) 25 Listen 10 Andrew talking about

the banguage used in tabloids. Are these

statements true or false, according to him?

Find examples from story A.

1 Sentences in broadsheets are usually shorter
and chearer than in tabloids.

2 The language of tabloids tends to have
a dhramatic focl

3 Paragraphs are deliberately kept very short
in taldoads.

€) Andrew uses these phrases to describe the

language of tableid newspapers. What do you

think they mean?

1 snappler lnguage

2 crisp sentences

3 acrash, bang, wallop siyle

4 in tune with the audience

d) Discuss these questions.

Were you sarprised by anything Andrew
said?

Does your country have the same distinction
between the ‘quality’ and ‘downmarket” press?
What ki of newspapers have the biggest
circulation in your country?

big as a frying pan

pilot averted catastrophe
yesterday by gliding his jet into Heathrow after its |

Capt Peter Burkill kept Flight BADIS aisharne over
houses and schools before crash-landing in a field. Only

A witness said: “He deserves a medal as big as a

The jet swooped in a few feet abave cars heading for
. the airpert - including one earrying Gordon Brown.

and crew/as BA jet
crash-larlds before
runway

Mors than 150 pasfengers and crew eseaped
disaster yestarday aftgr a Britlsh Alrways jot crashs

o (I Listen 1o Andrew eplaining how a story gets chosen
for the front page of 2 tabjoid and answer these questions.

1 Who do the reparters hffve to convince 1o choose their stary?
2 How shoald the story HE written?
3 Who makes the final dfcision sbout the main story?

o Work in groups of threg Student A = pl10. Stsdent B -
PL13, Student € - pl4.

Real World
You've got 1o admit
il have thavght this story would make a betier splash

Dot you think more people are interested in ... 7

This & just the kind of story people want 1o read

Writing Extension

o Write your story as it might appear on the front page of
either a ‘middie-of-the-road” or ‘dovwnmarket” tabloid.

o/ EED Look at the song Summer in the City on pl06.
Fallow the instructions,

f ©

The Songs section on p106—p107
of the Student’s Book contains fun
activities based on popular songs
appropriate for Advanced students.

~

(Writing Extension
activities offer creative
writing practice based
on the theme of the
lesson. Each activity
encourages students to
write in a different genre,
for example, a report,

a short story or a personal

action plan.
P J
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The Student’s Book

(The Review sections at the end of every unit provide
revision of key language from the unit. These exercises
can be done in class or for homework and will help

\students prepare for the Progress Test for the unit.

The Preview sections revise and
consolidate grammar and vocabulary
students have probably studied before,
and help students prepare for the next
unit. These activities can be done in

class or for homework.

4 ReVi ew Language Summary 4, p127

0 Chovse the correct words. (TE0
1 readirecetve a low of coverage

holdfmake a press conlerence

seekfizive publicity

run/fread tabloids

runfissue a story

receive/tit the headlines

seekrue for lbel

v e

@ 9 Chovse the correct verb forms.
Sometimes both are coreat.

Mandy's on the verge of
ing/gaing to retire in five

years’ time

Sashh, the film willfis about fo

stan!

3 Clare s on the brink of havingfis
ce to have Ther baby in June

4 Their new company is sure

tovbaund to make & profin this

year,

The management is ulibsly

Eavprobably not gaing fo offer &

pay rise.

& Prices are falling/fare set to fafl in
the next month or so,

7 Hes on the point of applyinglabout
to.apply for a place at university.

"

-

) Work in pairs. Compare

answers.

0 ) Use these prompis 1o write
true or false sentences about
yoursell. [75)
1 I'mdueto
2 I'm unlikely 1o ...

3 I'm on the verge of ..
4
5

I'm abous 10
T'm likely to ...
& I'm bound 10

b) Work in pairs. Swap sentences.

Guess which are true.

@ o) Mauch wordsiphrases 1-7
with near synonyms al-g).
1 make someone a}

infuriate

like

allow

arban

friend

7 huge

4) force someane

b) let

o city

d) enjoy

Eip—

b} Work in pairs. Compare
ANSWETS,

0 8] Complete these sentences
with the correa form of
wordsiphrases 1-7 from 4a). £759
1 Lreally love _urban_ life,
2 Dave's gota =
problem with his bass
3 Good alternoon, Madam,
Someone lefi a message
for you. She sald she was
a of yours.
His behaviour me
at times. He’ so sellish.
51 10 listen 10
music when T'm driving,
& They me tell
them everything 1 knew
about what Jason had done.
T Dwas
wark carly,

b) Wark in pairs. Can you
complete sentences 1-7 in Sa)
with wordsiphrases ad-g) in
4a)7 1 not, why? (Think about
Formality, grammatical
agreement, e1e.)

1o leave

Progress Portfolio

© 9 Read the story: Then il in the
gaps with the correct form of the
phrases in brackets. 7]
Last Saturday Brigit and 1
! _were [0 meetup  (meet up)
in town and join the anti-war
demonstration, She 2 -
(supposed to call) from the station
bt she didn. | walted an hour
then 1 decided 1 *
(will o saay) any longer.
However, just as [ %
(about 1o leave) ancther [riemd
shouted my name. | didn’t know

e & (going 1o be)
there. Anyway, we decided we
L (will join) the

march. Then two minutes later |
saw my beather and his girlfricnd
1 had o idea they ©

(gaing 1o demanstrate) either. Ten
minutes after that, | saw Brigit.
Apparemly, she ®_ i
(just going to call} me when |
spotted her. There were iwo
million pecpde on that march. It
hard 1o believe that the five of us
. {wall bump) into
each other, but we did!

1) Work in pairs. Compare

answers,

8) Tick the things you can do
in English.

| can recognise and use phvases which
refer fo the futwre.

| can keep up with an animated discussion

I can identify near synomyms ina
complex .
| can tak about the future when seen from
& paint in the past
I can recegnise and discuss different stylss
of newspapers.

b) Whan do you need 10 stady again?

[- X

Accurate Writing

COMNECTING WORDS: contrast (2)
PUNCTUATION: capital letters and full stops

Choose the correct connecting word. Sometimes both answers

are possible. [[TIED pl2s.
1 This coat s so old, dey;
In spire offAlthough it was fr

% still my favourite.
. they went for a bike ride

3 Nanetheless/in spite of the fact that he was ill, he went inlo

work,

cakies

beter than lass year

deadline.

OIS 128

dese sam,

AN et you ow s (] dec ot wartevioo
sturtion ot § 30 am i've checked ot
Filwa, wusic gat, ebc there's lads on.
ds you Famey o brig dowm thi rivte
Ahames? i you da, we coudd get & bout
Ao Fhur detr of lomdom book fovmnd +o
shawing yous The sights.

ol he best,

prte

T'm not hungry: Nevertheless/However, | will have one of thase
He only got 50% in his exam, but nevevthelesshowever that's
Despite/Although being late, they allowed us into the theare
In spite ofAlthough the weather, we had a great time.
Despitesin spite of all their hard work, they failed 1o make the

1ok im not to phone. Neverthefess/Even though, he did

Add capital letters and full stops 1o this postcard, Circle the
full stops where their use depends on personal style.

a) Read this extract [rom a siudent’s written work. Then

cormect the wderlined mistakes. Sometimes there is more

than one possible aswer.

B} Find and correct seven mistakes with capital leners,

) Look at all the Tull stops. Which are a) essential? b) a
matter of personal siyle? ¢ generally considered incorrect?

Hove wou ever baem to New Yok, 7 I went o New Yorx,
WEA, for tha First time last decomber, The trip s a

birthday prosent from my Tarewt s, "ALL

emy being

Here ;h.le,.a.mu..tm;-mv te swnday, Thad an

mmaging 1
et fter Sk
In Fact, Tdesgate i

swowed, I we

day. T stuped wifh my fatner's £

Eclsr and D, harrs. Brgar, who bo

- L visited all the main sights, T

r Combral fark, ate. - thay were great.
te fhe Tk ey

wdlz - Frof, Amait

tenzh at Maw York

wnmversit i, Thaw aparteent s guite far from the sity
cantre, bt Ypomever, T walked info fown svere daw.

\

[

A

(Preview 5

o REFLEXIVE FRONCUNS (1)

What is the difference in meaning between
sentences a) and b)? How does the use of
the reflexive pronoun affect the meaning?
50 p130.
1 o) She's ieaching her 1o swim,
b} She's teaching hersell to swim,
2 #) The children are allowed 1o read 1o
themselves before they go o bed.
b} The children are allowed 10 read 1o
each ather before they go 1o bed
3 &) I'm having my house redecorated soon.
b} 1 ihink 1l redecorate my louse mysell.
4 a) Geoll went 1o the cinema by himsell.
b} Geoll went 1o the cinenma.

VERB + INFINITIVE WITH TO OR VERBHING (1)
Complese the sentences with the correct
farm of the verb in brackets. £750 pl29.
O Jamsary 151 of this year my girlfriend
persuaded me ' (cut down on) the
amaunt of television | was waiching, She said
shee would * (allow)me '
{chaose} one scap opera a week and
obviously | would need 4 (keep on)
b (watch) my football team on
Saturday afternoos. T had expected &
(find) this very difficult because | was & real
telly addice, bur surprisingly | mansged
T (break) the habit quite quickly. |
admit | missed & (sit down) in front of
my Exvourite programmes cvery cvening. but
having free evenings has encouraged me
*____ (see) my [riends more often and
helpedme @ (arganise) my time
better, | have stopped "' (think) about
the characters in my favourite programmes
and Lam irying ™ {1ake up) other
inferesis such as learning . (play} the
saxophane.

-

Based on the requirements of the
Common European Framework of
Reference for Languages (see p15),
the Progress Portfolios allow
students to monitor their own
language development by checking
what they can remember from the
unit. Students are then directed to
the CD-ROM for further practice

f areas they are unsure about.
Nl J

~

The Accurate Writing sections
help students by focusing on

punctuation, spelling and
discourse markers.

Reduced sample pages from face2face Advanced Student’s Book

© in this web service Cambridge University Press

www.cambridge.org



http://www.cambridge.org/9780521712804
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-71280-4 - Face2face: Advanced Teacher’s Book

Nick Robinson, Lindsay Warwick, Johanna Stirling, Craig Thaine and Helen Naylor with Gillie Cunningham and Jan Bell
Frontmatter

More information

The CD-ROM: Instructions €%

e Use the CD-ROM in your computer to practise
language from the Student’s Book.

(Look at the Language Summary reference for the Grammar
and Real World language you have learned in the lessons.
\You can also add your own notes.

F che2face Advanced ©®

ind the meaning
of any word in the 7 & My Activities
activities on the

CD-ROM using
the Cambridge Communicating Practise the
Dictionaries | Past or present?

language from
the Student’s

Time expressions Prepositions & phrases

Online website.

Learn the

phonemic symbols
and practise saying
the sounds.

How to make enemies Real friends

Book in over
200 different
activities.

Let's talk (1)

Explaining & paraphrasing | Let's talk (2)

i Friends are good for you Let's talk (3)

Y

Let's talk (4)

1 Class audio

R1.1 How to win friends

Read and listen

Check your

Vocabulary review

again to the
progress. Sayings & idioms . R1.2 People | confide in I’T%ain reCOrdin S
Past Simple & Present Perfect R1.4 Favourite sayings g
from the

Connecting words: addition / R1.5/1.6 Bluff
- Student’s Book,
Spelling: homophones .

Make your own
Tests from over
600 questions. CAMBRIDGE

Watch video clips which provide listening comprehension
practice based on the theme of the C lesson. You can also
record yourself speaking the conversations.

How to use My Portfolio
Grammar

( \ facerace Advanced ©®
@& 3 4 5 6 W My Activities
Click on the Grammar tab to - = ®
P Grammar 5 i
open the Grammar screen. It i - 2 . E When you are working on
. . . « 1.1 Past Simple dpP t = il = ) H
gives all the information from PE#E: imple and Presen i ﬂ::s‘tfnlrgl:’and Present Perfect ~ an acthlty, Yyou can click
the Language Summaries in the 1.2 Tyfle expressions witn || W [ oo on Grammar to get help.
Student’s Book s0 you don't i s e e
a) for asingle completed action in the past: How
need to have the Student’s Book /13 cltt senences: what 18 e e o o e i
and it dauses English outside class?
b) for a repeated action or habit in the past My

=2 Belatisc/tonses son had some lessons at that schoal

\to hand when you are working. J

. 2.2 Relative dauses with ¢) for astate in the past: I was always good at
prepositions languages.
) ® We also use the Past Simple with expressions
+ 2.3 Verb +ing and past such as the first/last time: The last time I bought
= a dictionary was when I was at school.

. ® We use the Present Perfect to talk about things
Click on the name of a that Gominc the purt ard e prsent,

. i vt aotse herd & We often use the Present Perfect Simple:

grammar area to find the e v 1) for expericnces: Have yau cver read  novel that

N . - was written in English
information you need. SR reE—"

f You can write your own
\grammar notes.

B for states or activities that started in the past
and continue in the present: I've had this

| MyTest |\ Progress ™ Phonemes ™ Real World ™ Word List™
My Portfolio

a»

CAMBRIDGE

Two screen grabs from face2face Advanced CD-ROM

)
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The CD-ROM

Phonemes

face2face awanced @) [ Click on the

Phonem
1 2 3 4 5 6 f 8 ] 10 W My Activities onemes tab to N
s open the Phonemic

Symbols screen.
It shows all the
sounds in English.

Phonemic SymbOIS Click on each sound.
Vowel sounds Compare the sound with the other highlighted sounds.

€o Io U9 L al | er—

chair where | near  wefre [ mature t boy ngisy | nine  gve | eight davfgo Qverll ou

You can click on
the sounds to
listen to and
compare them.

Consonant sounds

You can also record
your pronunciation
of the words and

sounds. Start your
recording by
clicking on ».

CAMBRIDGE ‘. CD

Progress
face2face adanced
1 2 3 4 5 ]
®
Click on the [ Progress
Progress tab to ~—__|Overall: 76% [
open the Progress
1 - Let's talk 85%
screen. It shows 1A Make a good impression 73%
your percentage 93% Communicating

62% Past or present?
scores for your 37% Time expressions
finished activities. 100% How to make enemies
1B Friends - the new family? 88%
66%  Cleft sentences: what clauses
100% Prepositions & phrases
100% Real friends
1C Favourite sayings 82%
87% Sayings
60% Explaining & paraphrasing
100% Friends are good for you
1 Review & Accurate Writing 100%
100%  Vocabulary review
2 - Remarkablel 68%

My Portfolio

You can also print
your scores.

ress | Phonemes  Real World ™ Word List ™ Grammar

2B Memorable places 80% y
80% Participle clauses (1) i
2 Review & Accurate Writing 57% & '-"..._>- g
S
o )

Two screen grabs from face2face Advanced CD-ROM
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My Test

Choose the
number of
questions you
want to do.

You can set a
time limit.

Click on Start.

@le)

1 3 W My Activities

4 face2face awanced

My Test

1 Let's talk

2 Remarkable!

3 Well-being

4 Civilised

5 It’s just a job!

6 Ask the public

7 Laying down the law

1 Click on the units for your test.

2 Choose the number of questions.
o 10

3 Click on ‘Use time limit’ for a
timed test.

/yﬂ Use time limit (3:20)
8 What's stopping you?
9 Cash

10 The key to success

4 Click on 'Start’ to begin.

| MyTet | Progress " Phonemes " Real World " Word it
' My Portfolie

CAMBRIDGE

How to practise new language

for the unit.

into the My
Activities box.

Click on an activity
on the main screen

Alternatively, make
your own lesson
by clicking on My
Activities. Choose
activities from the
main screen in any
unit and put them

Q®

W My Activities

face2face Advanced
2 3 4 5
"Brag activities here to create &

your own lesson.
Then click START or an activity.

Communicating @

It clauses

Prgwﬂﬁ)ns & phrases

Past or present?

Cleft sentences: what clauses (%)

Time expressions

How to make enemies

Let's talk (1)
b Let's talk (2)

Exj ing & paraphrasing

Friends are good for you Let’s talk (3)

Let’s talk (4)

1Review & 1 Class aud
. R1.1 How to win friends

| R1.2 People | confide in

Vocabulary review

( Sayings & idioms

Past Simple & Present Perfect R1.4 Favourite sayings

R1.5/1.6 Bluff

Connecting words: addition
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The CD-ROM

Click on the My
Test tab to open
the My Test screen.
You can choose
the grammar and
vocabulary that
you want to be
tested on.

You can set a
time limit.

Then click on Start
and open one of
the activities on
the main screen or
in the My Activities
box.
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faCQZface Advanced ©®\

1 2 3 4 5 [ & My Activities

Read the
instructions for
the activity.

1A Communicating
Listen and put the words/phrases in the gaps.

Move the
words/phrases to
the gaps.

=

When you have
finished, check

which answers you
got right/wrong.

My Portfolio

Click on » to hear
the recording of
the sentence.

T Phionemes - Real World ~_ Word List

You can do the
activity again and

correct your wrong
answers.

You can click for
help with how to
do the activity.

face2face Advanced ©®
1 2 3 4 b 8 W My Activities —
Yo

1A Communicating 6/8 @ Feedback Jour sore fon the
Listen and put the words/phrases in the gaps. activity and find
the Student’s Book
page numbers
that the language
comes from in

the Feedback box.

—

Communicating
You scored &/8 - 75%

Book: 1, page &
When you have

finished the

activity, you can

get your final score

by clicking on the

chequered flag

icon.

) 1. They're ([ bickering .
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®) 3. she’s ([ gossiping .
. They're \W
) 5. He's ([Witteringon .
() 6. They're m
) 7. she's (QUEUEEREHN -
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My Portfolio
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You can also see
the correct answers
by clicking on the

key icon.

MyTest ~ Progress [ Phonemes  Real World > Word List - Grammar
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The Common European Framework (CEF)

What is the Common European Framework (CEF)?

Since the early 1970s, a series of Council of Europe initiatives
has developed a description of the language knowledge

and skills that people need to live, work and survive in

any country or environment where the main language

of communication is different from their own language.
Waystage 1990*, Threshold 1990* and Vantage® detail the
knowledge and skills required at different levels of ability:.

The contents of these language specific documents served as
the basis for the more general Common European Framework
of Reference for Languages: Learning, teaching, assessment
(CEF)*, which was officially launched by the Council of
Europe in 2001 and includes sets of ‘can do’ statements or
‘competences’. A related document, The European Language
Portfolio, encourages learners to assess their progress by
matching their competence against the ‘can do’ statements.

The face2face series has been developed to include
comprehensive coverage of the requirements of the CEE The
table above right shows how face2face relates to the CEF and
the examinations which can be taken at each level through
University of Cambridge ESOL Examinations (Cambridge
ESOL), which is a member of ALTE (The Association of
Language Testers in Europe).

face2face Advanced and CEF level C1

The table on the right describes the general degree of skill
required at C1 of the CEE The ‘can do’ statements for C1 are
listed in the Common European Framework of Reference for
Languages: Learning, teaching, assessment.

face2face Advanced covers level C1. The Listening, Reading,
Speaking and Writing tables on pl6—-p19 show where the
required competences for level C1 are covered in face2face
Advanced.

More information about how face2face Advanced covers the

grammatical, lexical and other areas specified by the CEF can
be found on our website: www.cambridge.org/elt/face2face/cef

face2face CEF Related Council of
Student’s Book | level examinations Europe document
Starter Al Breakthrough
KET
Elementary H Key English Test Waystage
Pre-intermediate PET
el Preliminary English Test iRl
Upper Intermediate [l FCE
First Certificate in English Vantage
CAE
Advanced 1 Cambridge Advanced
Certificate J

In the spirit of The European Language Portfolio developed
from the CEE face2face provides a Progress Portfolio at the
end of every Student’s Book unit. Students are encouraged to
assess their ability to use the language they have learned so
far and to review any aspects by using the CD-ROM. In the
Workbook there is a 30-page Reading and Writing Portfolio
section linked to the CEF and a comprehensive list of ‘can
do’ statements in the Reading and Writing Progress Portfolio,
which allows students to track their own progress.

Listening | I can understand extended speech even when it is not
clearly structured and relationships are only implied
and not signalled explicitly. I can understand
television programmes and films without too much

effort.

Reading I can understand long and complex factual and
literary texts, appreciating distinctions of style. I can
understand specialised articles and longer technical

instructions, even when they do not relate to my field.

OZ~UZprHunmmoza

Spoken
Interaction

I can express myself fluently and spontaneously
without much obvious searching for expressions.

I can use language flexibly and effectively for social
and professional purposes. I can formulate ideas and
opinions with precision and relate my contribution
skilfully to those of other speakers.

QZ—~Rpmowv

I can present clear, detailed descriptions of complex
subjects integrating sub-themes, developing particular
points and rounding off with an appropriate
conclusion.

Spoken
Production

Writing I can express myself in clear, well-structured text,
expressing points of view at some length. I can write
about complex subjects in a letter, an essay or a report,
underlining what I consider to be the salient issues.

I can select a style appropriate to the reader in mind.

OZ—=~=Z

T Waystage 1990 J A van Ek and J L M Trim, Council of Europe, Cambridge University Press ISBN 978-0-521-56707-7

2 Threshold 1990 ] A van Ek and J L M Trim, Council of Europe, Cambridge University Press ISBN 978-0-521-56706-0

3 Vantage (2001) J A van Ek and J L M Trim, Council of Europe, Cambridge University Press ISBN 978-0-521-56705-3

4 Common European Framework of Reference for Languages: Learning, teaching, assessment (2001) Council of Europe Modern Languages Division,
Strasbourg, Cambridge University Press ISBN 978-0-521-80313-7 © Council of Europe
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Listening
g A language user at level C1 can: 1 2 3
follow extended speech on abstract and complex topics beyond his/her own field 1c 2A 2B 2C 3A
follow extended speech which is not clearly structured and when the message
. . 0 1B 3A 3B
is not given explicitly
recognise a wide range of idiomatic expressions and colloquialisms, appreciating 1A 1C oA 3A 3B
shifts in register
easily follow complex interactions in group discussions and debates, even when
- o 1A 1C 2B 3B
the topic is complex and unfamiliar
easily follow most lectures, discussions and debates 2C
understand complex technical information
understand a wide range of recorded and broadcast audio material, including some 1C 2A
which uses non-standard language, and identify finer points of detail such as
|mPl|C|t attitudes and I’elationships between SpeakerS This Competence is Practised throughout
Reading
/A language user at level C1 can: 1 2 3
understand in detail lengthy or complex texts, whether or not they relate to his/her 1A 1B 2A WBZA 3A WBP3
own area of speciality, provided he/she can reread difficult sections WBP1 WBP2
understand any correspondence given the occasional use of a dictionary WBP2 WB3B
identify finer points of detail including attitudes and implied as well as stated 1A 1B B
opinions WBP1
understand in detail lengthy, complex instructions or procedures
. . . 1A 1B 2A 2B
scan quickly through long or complex texts, locating relevant details WBP1 WBP2 3A WBP3
quickly identify the content and relevance of texts on a wide range of topics, 2A 2C 3B
\deciding whether closer study is worthwhile

1A = face2face Advanced Student’s Book unit 1 lesson A
WB1A = face2face Advanced Workbook unit 1 lesson A
WBP1 = face2face Advanced Workbook Reading and Writing Portfolio 1
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4 5 6 7 8 9 10 )
4B 4C S5A 5B 6A 6B 6C 7A 7B 8A 8B 9B 9C 10A 10B
4A 5B 6A 6B 7B 8A 8C 10C
5B 5C 6A 6B 7C 8C 10C
5C 6A 9A
4A 4B 4C 5C 6C 7A 9B 9C
4B 6C 7A
4B 6C 7A 7C 8B 9B 10A
the course on the interactive CD-ROM.
/
4 5 6 7 8 9 10 \
4A 4B 4C WB4B| 5A 5B WBSA 6A 6B WB6B 9A 9B WB9B 10A 10B 10C
A 7B WBP A 8B WBP
WB4C WBP4 WB5B WBP5 WB6C 7A 7B WBP7 8A 88 WBP8 WBP9 WB10C WBP10
WBP6 WBP8 WBOA
4B 4C WBA4C 6A WB6C 8A 8B 8C 10B WB10C
WBP4 >A WBPS WBP6 7A WEBP7 WBP8 9A 9B WBP10
WBP9
4A 4B WBP4 S5A WBP5S 6A 68 6C 7A 7B WBP9 10A WBP10
WBP6
4C WB4C 5B
/]

@
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Speaking

/A language user at level C1 can: 1 2 3
contribute to complex interactions betwgen third parties in group discussions 1B oA 2B 3A 3B
even on abstract, complex unfamiliar topics
argue convincingly, responding to questions and answering complex counter

. 1B 2A 3A 3B
arguments fluently, spontaneously and appropriately
give clear, detailed descriptions and presentations of complex subjects 1C 2A 2B
backtrack when he/she encounters a difficulty, and reformulate what he/she
. . . 1C

wants to say without interrupting the flow of speech
use language flexibly and effectively for social purposes, including emotional, 3C
allusive and joking usage
give elaborate descriptions and narratives, developing particular points and oC
rounding off with an appropriate conclusion
handle interjections well, responding spontaneously and almost effortlessly
participate fully in an interview, as either interviewer or interviewee 1A
select from a wide range of discourse functions in order to get the floor,
or to gain time and keep the floor whilst thinking
vary intonation and place sentence stress correctly in order to express finer 1B 3C
shades of meaning
ask follow-up questions for clarification 1A 1B 2B 3A
adjust what he/she says to the situation and the recipient and adopt a level
of formality appropriate to the circumstances
plan what is to be said and the means to say it, considering the effect on This competence is practised in all the
the recipients 1C 2C 3C
relate his/her own contribution to those of other speakers This competence is practised throughout
produce well-structured speech, using organisational patterns, connectors B

\._and cohesive devices

Writing

/A language user at level C1 can: 1 2 3
write clear, detailed, well-structured and developed descriptions and imaginative

. . L0 2C WBP2

texts in an assured, personal, natural style appropriate to the reader in mind
write clegr, Well—strgctured expositions of complex subjects, highlighting the WBP1 WBP3
relevant important issues
expand and support points of view at some length with subsidiary points, reasons WEBP1 WBP? WBP3
and relevant examples
express hlm/herself with clarity and precision, relating to the addressee flexibly WBP2 WBP3
and effectively
express him/herself with clarity and precision in personal correspondence

use consistent and helpful layout, paragraphing and punctuation, and accurate spelling

This competence is practised in all the

plan what is to be written and the means to express it, considering the reader

This competence is practised in all the

use language effectively, including emotional, allusive and joking usage

\take detailed notes during a lecture

2C

1A = face2face Advanced Student’s Book unit 1 lesson A
WB1A = face2face Advanced Workbook unit 1 lesson A
WBP1 = face2face Advanced Workbook Reading and Writing Portfolio 1
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4 5 6 7 8 9 10 N
4A 5B 6A 6B 7A 7B 8B 8C 9A 9B 10B 10C
4A 4C 5A 5B 7A 7B 8C 9C 10C
4B 6A 7A 7B 8A 8B 8C 9A 9C 10A 10C
5C
5A 5C 6C 7C
4C 6B 6C 108B
5C
7C 8C
5C
7C
4A 4B 5A 5B 5C 6A 7A 7C 8A 8B 9B 10A
7C 9C
Get ready ... Get it right! activities.
4C 5C 6C 7C 9C 10C
the Student’s Book.
4B 6C 9C
/
4 5 6 7 8 9 10 )
6C WBP8 WBP10
4C WBP4 WBP5 WBP7 8C WBP9 10C
WBP4 WBP7
4C WBP4 WBP5 WBP6
WBP6
Accurate Writing exercises in the Student’s Book and Workbook.
Workbook Reading and Writing Portfolio writing exercises.
WBP6 WBP8

©
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Teaching Tips for Advanced Classes

Since we believe that one of the main aims of teaching
Advanced students should be to prepare them to go out into
the ‘real world’ and continue language learning on their own,
the emphasis at this level needs to be on developing the skills
and strategies which will help them to become autonomous.
Being exposed to a wide range of authentic language and
developing the strategies to cope with it must be priorities

if students are to develop the confidence to read and listen
outside the classroom. Issues of motivation are also very
important at this level; one of the best ways of motivating
students is for them to perceive that they are making progress
in the productive skills of speaking and writing. By focusing
on both linguistic accuracy and communication strategies
and by giving students the opportunity to accept
responsibility for monitoring their own language, this
progress should soon be evident.

Listening

Students are exposed to both scripted and unscripted
recordings, which are spoken at natural speed and in a range
of accents. At this level, the main aim is to help students to
develop confidence in listening for a communicative purpose,
rather than expecting them to understand every word.

¢ Before asking students to listen to a recording, establish
the context, the characters and what information you want
them to listen for. This will help to prepare them for what
they are about to hear.

* Give students time to read the comprehension questions
in the Student’s Book. Deal with any problems or new
language in these questions before playing the recording.

¢ Be sensitive to the difficulties that students might be
having. Authentic recordings may appear faster and more
difficult to follow at first, and may have a vocabulary load
that is heavier than usual, particularly if colloquial
language is used. The key here is to be relaxed and
supportive and not to expect too much at first. Since there
is an authentic recording in nearly every lesson, students
will soon begin to get accustomed to them.

¢ Be flexible about how many times you play the recording.
You may want to play it two or even three times. However,
sometimes you may not need to play it more than once if
the students have comprehended sufficiently well from the
first listening.

« If you play a recording for a second or third time, you can
ask students to read the Recording Scripts at the back of the
Student’s Book while they listen. This helps them to ‘tune
in’ to spoken English and connect what they hear with
what they read.

¢ When students need to listen and write their answers, you
can stop the recording at the appropriate moment, in order
to give them time to write them down.

¢ Use the activities for the Songs on p106-p107 of the
Student’s Book at the points suggested in the course.

* Use the Help with Listening photocopiable worksheets in
this Teacher’s Book, which focus on how fluent speakers of
English structure their discourse in a variety of genres.

Speaking

Although students at Advanced level may feel confident when
speaking, they are often reluctant to take risks, which means
they tend to keep on using the same grammar and vocabulary,
rather than experimenting with a wider range of language.

If they are to become truly Advanced-level speakers, students
need to be encouraged to venture out of their ‘comfort zone’.

¢ Make full use of all the communicative speaking activities
in the Student’s Book, which include the personal response
questions after the reading and listening texts, the Get ready
... Get it right! sections in the A and B lessons, and the
fluency activities in all the C lessons.

e If students are to feel they can experiment and focus on the
message they want to convey, rather than the accuracy of
every word, the atmosphere in the class must be such that
they feel relaxed and prepared to take risks without feeling
that they will be laughed at or have every word corrected.
Establish at the beginning of every speaking activity
whether the aim is primarily accuracy or fluency.

¢ Depending on the main aim of the speaking activity, you
may choose to focus your feedback on how well students
have communicated, how accurate they have been, or both.

* Make it clear to students that the C lessons in the even-
numbered units focus on integrated skills practice. This
means that the reading and listening texts provide the
stimulus for students to speak about their reactions to
what they hear and read, and the emphasis is very much
on fluency rather than accuracy.

¢ If you want your students to become genuinely
independent, it is extremely important to encourage them
to monitor themselves by asking them to reflect on how
successful they were in getting their message across. You
can do this by giving them a checklist of points against
which they can assess their own or other students’
performance. This may include questions such as: Did you
use a range of verb forms?, When you didnt know how to say
something, did you try to explain in other words?, Did you
include other students in the discussion?

* Try to ensure that students work with a number of
different partners during a class. If it is difficult for
students to swap places in class, you can ask them to work
with students in front of or behind them as well as on
either side of them. However, since group dynamics are
crucial to how well an activity will work, it is important to
avoid putting students who do not get on well together in
the same group if possible. It can sometimes be beneficial
to put students with a similar personality type together, so
that quieter students do not become overpowered by more
dominant personalities. Many teachers find it useful to
plan the composition of groups and pairs as much as
possible before beginning the activity.

¢ Remember that students often find speaking activities much
easier if they are personalised, as they don’t need to think of
ideas as well as language. You may like to adapt some
activities so that they are relevant to your particular class.

¢ Go around the class and discreetly monitor students while
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they are speaking in their pairs or groups. At this stage
you can provide extra language or ideas as required and
correct any language or pronunciation which is impeding
communication.

¢ Avoid becoming too involved in speaking activities
yourself unless you see students have misunderstood your
instructions or you are asked for help. As soon as you join
a group, students often stop talking to each other and talk
to you instead.

e Write banned words up in the top corner of the board. Tell
the students they are not allowed to use these words
during the day’s lesson. For example, write good, bad and
nice on the board to encourage students to use adjectives
such as wonderful, amazing, excellent, fine, etc.

¢ Alternatively, write use these words today on the board and
acknowledge any students who use them. For example,
write up adverbs such as extremely, distinctly, highly,
unusually and perfectly. This technique can act as a form of
revision for a lesson you have recently done with the class.

Correction

At this level students are likely to have fossilised errors which
may be difficult to erase. It is still worth pointing them out

to the student so that at least he/she is aware that they are
mistakes and can make an effort to use the correct form if
he/she chooses to. However, if these mistakes are impeding
communication, you should definitely encourage the student
to correct the mistake or offer an alternative way of saying
the same thing. A good way of doing this is to make a general
point at the end of the activity, rather than ‘pointing the
finger’ at a particular student.

¢ When you hear a mistake, it is often useful to correct it
immediately and ask the student to say the word or phrase
again in the correct form. This is particularly effective if
the mistake relates to the language you have been working
on in the lesson.

¢ Alternatively, when you point out a mistake to a student
you can encourage him/her to correct it before giving the
correct version.

¢ Another approach to correction during a freer speaking
activity or whole-class discussion is to simply reformulate
what has been said:

STUDENT We discussed about the advantages of being
single.

TEACHER  So, you discussed the advantages. Did you also
discuss the disadvantages?

This less intrusive approach to correction often results in

the student repeating the correct version and answering

your question.

STUDENT  Yes, we discussed the advantages and
disadvantages.

¢ Alternatively, you could note down any mistakes you hear
during a fluency activity. Then at the end of the lesson,
write the mistakes on the board and ask students to
correct them in pairs. Making this into a game or
competitive activity can be very motivating.

 Another type of feedback — particularly useful in the C
lessons, where the focus is not so much on accuracy — is

to discuss how students could have improved in terms of
appropriacy, or range of language. The students can then
try doing part of the activity again, while another student
listens to see if any of the suggestions are implemented.

¢ On the board, write a target area you want the students
not to make mistakes in during the lesson. For example,
prepositions. Then throughout the lesson pay particular
attention to mistakes in this target area. This focuses
students on an area, and can act as revision, for example,
of verbs plus prepositions.

* Record or video your class doing communicative activities
and then use this for feedback on communicative
competence, accuracy or both.

Reading

It is important at Advanced level that students read as widely
as possible in order to increase their range of vocabulary and
consolidate language work. In addition, reading will enable
them to develop the skills which they will need to continue
reading authentic English texts outside the classroom.

* After a post-reading exercise, focus on how students
arrived at the answer, not just what the answer was. It is
useful for students to work in pairs or groups and justify
their reasons for choosing their answers so that they can
learn from each other and use these strategies in future.

¢ Encourage students to give their personal response to a
text whenever possible. This is a good opportunity to
encourage further speaking practice. However, if students
are initially reluctant to do this, you could allow them to
discuss this in their first language, since the focus is on
comprehension rather than fluency.

¢ Give students a time limit to read a text for gist, so they
get used to not worrying about every word.

* Encourage students to read the text from the lesson again
at home and to record any vocabulary that they find useful
in a vocabulary notebook. This is another very important
way of encouraging independent learning.

¢ Encourage students to read outside the classroom. For
example, you can set up a reading group for the class
where the whole group reads the same book, or they tell
each other about the book they have read. Stress that these
need not be ‘serious’ books. Magazines and crime or
romantic novels are an excellent source of up-to-date
language.

¢ For homework, ask students to read an article from an
online English newspaper, e.g. the Guardian. Then in the
next lesson, ask one or two students to summarise a news
item that they found interesting.

Writing

The Accurate Writing sections in Units 1-9 (and the Accurate
Writing exercises in the Workbook) are intended to
complement the skills work in the Reading and Writing
Portfolio of the Workbook. They specifically focus on
discourse markers, spelling and punctuation. Although
students at this level will have already met most of the rules
for discourse markers, spelling and punctuation, the aim here
is to focus on their accurate use. A ‘drip feed” approach has
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been adopted as the students are not expected to assimilate
all the rules at once. So, for example, a unit may focus on

preposition (e.g. run the risk of doing something).
Encourage them to extend their vocabulary by including

discourse markers of addition plus one aspect of either
spelling or punctuation.

With more able classes, go directly to the exercise which
asks students to correct a piece of work, rather than doing
the practice exercises first. The correction exercise could
then be used as a diagnostic tool, after which mistakes can
be discussed and students subsequently referred to the
Language Summary.

In any other writing students may do in class or for
homework, try to encourage them to check, correct and
improve their own work, focusing particularly on the areas
covered in this section of the book and in the Help with
Writing sections in the Reading and Writing Portfolio. You
may want to establish some kind of code, for example:

sp (spelling) p (punctuation) vt (verb tense)
so that students are able to correct their work more easily.

Another technique is to ask students to exchange their
work and try to correct each other’s writing. This kind of
assessment, as well as self-correction, helps to make
learners more independent, as long as the correction is
done sensitively.

Obviously, there are occasions when it would be
inappropriate to give feedback on accuracy — that is, if
students are writing something personal, such as a diary
entry or a poem. In this case you may prefer to write a
personal response to what they have written, rather than
comments on how it was expressed.

Vocabulary

It is obviously very important at this level to extend students’

opposites or near synonyms where appropriate.

Make sure students are aware of collocations in English
(e.g. heavy traffic) by pointing them out when they occur
and encouraging students to record them as one phrase.

Encourage students to extend their vocabulary at every
available opportunity, for example, in the reading and
listening lessons, not just when they are ‘doing vocabulary’
in the lesson. It is equally important that they use the new
vocabulary as much as possible in both their writing and
speaking activities if they are going to be able to remember
it and access it when they need it.

Encourage students to work out new meanings for
themselves as much as possible, either by using the
context or by looking at the word itself.

Encourage students to use monolingual or bilingual
dictionaries as much as possible, and show them how to
use them — that is, how to find whether a noun is
countable or uncountable, where the stressed syllable is,
how to find out whether a word is inappropriately formal
or informal, etc.

Review and recycle vocabulary at every opportunity in
class, using the Reviews, the Language Summaries and the
Class Activities.

Use the Vocabulary Plus worksheets to introduce and
practise vocabulary which is not included in the Student’s
Book. They can be used for self-study in class or as
homework, or as the basis of a classroom lesson.

Grammar
At this level, although students may have covered a lot of the

range of language and for them to become increasingly aware
of different levels of formality in different situations. and appropriately. They also need to extend their range by
Encourage students to use the vocabulary they have learned using more complex structures in appropriate situations.

in class but also any language they may have acquired outside .

basic grammar, they still need practice in using it accurately

the classroom from reading, listening to songs, etc.

Give students time to work through the exercises in the
Help with Vocabulary sections on their own or in pairs.
This gives students the opportunity to try to work out the
rules themselves before checking them in the Language
Summaries. You can then check students have understood
the main points with the whole class.

Point out the stress marks () on all new words and
phrases in the vocabulary boxes in the lessons and the
Language Summaries. These show the main stress only on
words and phrases.

When you write a new vocabulary item on the board,
make sure students know which syllable is stressed and
which part of speech it is. Students then make a note of
the new vocabulary item.

Encourage students to buy a notebook in which they can
note down new vocabulary both inside and outside the
classroom. Suggest different techniques for noting down
vocabulary, for example, word maps, illustration, examples
and definitions. Point out that writing down words or
phrases in isolation is often not very helpful,

and that they should, for example, include the dependent

Work through the Preview exercise(s) first and do any
revision necessary before starting on the related area(s)
in the following unit. Preview exercise(s) can be done as
a filler’, or set for homework before doing the ‘new’ area
of grammar.

Give students time to work through the exercises in the
Help with Grammar sections on their own or in pairs.

This gives students the opportunity to try to work out the
grammar rules, if that is appropriate, before checking their
answers in the Language Summaries. You can then check
students have understood the main points with the whole
class, as shown in the Teaching Notes for each lesson.

If your students don't already know grammatical terms
(e.g. cleft sentences, past participle), it would be useful
to teach them when the opportunity arises. This helps
students become more independent and allows them to
use grammar reference books more effectively.

If you know the students’ first language, highlight
grammatical differences between their language and
English. This raises their awareness of potential problems
if they try to translate. It is also useful to highlight
grammatical similarities to show students when a structure
in English is the same as in their own language.
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Encourage students to notice how language is used when
they are reading and listening, not just in dedicated
‘grammar lessons’. Expect them to use a range of verb
forms, modals, etc. in speaking and writing activities and
refer back to work done in these areas. Point out that being
an advanced learner means using all they have learned and
self-monitoring and self-correcting at all times.

Pronunciation

Be aware that some students do not wish to sound like a
native speaker of English and they are happy to retain their
accent. As long as the student is comprehensible, this
preference should be respected. To determine how much
correction of pronunciation you should use with individual
students it is wise to ascertain at the beginning of the course
how ‘English’ they want to sound.

Helping students with sounds

Consider teaching your students the phonemic symbols.
This allows students to look up the pronunciation of the
words and record difficult pronunciation themselves in
their notebooks. It is often easier to take a ‘little and often’
approach to teaching these symbols, rather than trying to
teach them all in one lesson.

Encourage students to use the phonemes section of the
CD-ROM at home. This will help them to learn the
symbols and allow them to practise the sounds.

Highlight the phonemic transcriptions in the Language
Summaries. Note that transcriptions are given only for
vocabulary that is particularly problematic.

Write the phonemic transcription for difficult words on
the board and ask students to work out the pronunciation.

For any individual sounds which your students are having
problems with (e.g. /08/) try demonstrating the shape of the
mouth (but not actually saying the sound) as sometimes
students can't say certain sounds simply because they don’t
know the mouth position required.

Draw students’ attention to the English sounds which are
the same in their own language(s) as well as highlighting
the ones that are different.

Helping students with stress and intonation

Emphasise that intonation and pitch level are important
to meaning in English and often indicate the mood or
attitude of the speaker. For example, whereas a high fall
can often indicate enthusiasm (e.g. great), a low fall may
appear ironic or sarcastic (e.g. greap).

People can often recognise a language by its intonation
and rhythm (the ‘music’ of the language) even if they don't
actually understand the language. In monolingual classes
in particular, you can exploit this by comparing English to
the students’ native language. Play a short section (four to
six lines) from a C lesson recording focusing on functional
language. Ask the students to translate that into their
language and, if possible, record them. Then play back and
compare the two versions and ask students to identify
similarities and differences. If you can’t record the students,
ask two students to say the conversation in their language
and then play the recorded version for comparison.

Teaching Tips for Advanced Classes

Drilling

At Advanced level there is probably less need to drill words,
phrases or sentences unless students are having particular
problems. However, check a few students around the class to
get an indication of how good their pronunciation is. This will
help you assess whether you need to work on their
pronunciation.

If you decide to model a phrase or sentence, make sure that
you speak at normal speed using natural stress, contractions
and weak forms. Repeat the target language two or three
times (you can beat the main stress with your hand), before
asking the students to say it. Then again check a few
students to see if there has been an improvement.

If you drill students, correct them when they make a
mistake, since the aim of any drill is accuracy. However,
avoid making the students feel uncomfortable and don’t
spend too long with one student.

When you write words or sentences on the board, mark
the stress in the correct place or ask the students to tell
you which syllables or words are stressed.

Praise students for good/comprehensible pronunciation
and acknowledge weaker students’ improvement, even if
their pronunciation is not perfect.

Reviewing and Recycling

Use the Quick Reviews at the beginning of the lessons.
They are easy to set up and should take no more than five
to eight minutes. They are a good way of getting the class
to speak immediately as well as reviewing what students
learned in previous lessons.

Exploit the Review sections at the end of the units. They
can be done in class when students have finished the unit,
or set for homework. Alternatively, individual exercises can
be used as quick fillers at the beginning or end of a lesson,
as the Review exercises are organised in lesson order.

After a mid-lesson break, ask students to write down in
one minute all the words or phrases they can remember
from the first part of the lesson. These quick What have
we just learned? activities are very important for helping
students transfer information from their short-term
memory to their long-term memory.

Start a class vocabulary box. You or the students write each
new vocabulary item on a separate card and put the cards in
the box. The cards can be used for revision in later classes.

Encourage students to use the face2face CD-ROM to look
again at each lesson at home. Also encourage students to
review new language by reading the Language Summary
for the lesson.

Set homework after every class. The face2face Advanced
Workbook has a section for each lesson in the Student’s
Book, which reviews all the key language taught in that
lesson.
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