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4  Kid’s Box Teacher’s Book 2

Map of the course
Unit Key language Key vocabulary Pronunciation Revision

1 
Hello again!

Hello. I’m … We’re … My 
name’s … Goodbye. What’s 
his/her name? How old are 
you? to be, Who’s he/she? 
Can you spell your name, 
please? Adam ant, 
A sad cat in a black bag
The alphabet

The phoneme 
/�/

numbers 1–10, colours (blue, grey, pink, red, 
white, purple, yellow, black, brown, orange, green), 
prepositions, food, What’s your name? apple, car, 
ball, hand, jacket, train, favourite, toys, Here are … , 
I’ve only got … , Sorry.

2 
Back to 
school

Is this a (book)? Yes/No. 
Numbers 11–20, eleven–
twenty, plural nouns, What’s 
this? It’s a (book). What are 
these? They’re (books). There 
is / There are … There isn’t / 
There aren’t … How many 
(rulers) are there? statement 
and question word order

board, bookcase, cupboard, 
desk, ruler, teacher, 
whiteboard, wall, Ingrid 
insect, six big pink fi sh in 
the kitchen

The phoneme 
/i/

classroom objects (eraser, pen, pencil, chair, table, 
bag, book), food, prepositions, What’s this? 
Who’s this? What colour’s this? Where’s the 
(cupboard)? my, long, it, computer, picture, orange, 
banana, ball, jacket, cake, bus, tiger, sing, train, 
giraffe, bird, swim, guitar, picture, skirt

3 
Play time!

Plural nouns, this, these, 
Whose (kite) is this? Whose 
(robots) are these? Whose 
is it? It’s/They’re his/hers/
(Suzy’s). that/those

camera, watch, kite, robot, 
lorry, computer game, Wendy 
whale, Where’s the woman 
with the white watch?

The phoneme 
/w/

food, prepositions, toys, adjectives, clothes, face 
and body, game, lorry, monster, boat, ugly, Can you 
spell … ? What’s your favourite toy? There’s … There 
are … , kitchen, can, can’t, table, basketball, fl y, walk, 
talk, Sorry. Repeat, please? Can you say that again? 
superhero

4 
At home

It’s/They’re yours/mine. 
Which (T-shirt)? Whose 
are those?

mat, lamp, clock, phone, sofa, 
mirror, Ellie elephant

The phoneme 
/e/

food, prepositions, toys, adjectives, clothes, face and 
body, house, Can I have … ? can/can’t, There’s a … , 
Where … ? one, mouse, and, Yes, there is. / No, there 
isn’t. Whose (jacket/s) is this / are these? his, hers, that, 
those, one, ones, pets, or, close your eyes, count to (ten), 
Well done.

Our world 
Review 
Units 1–4

Canada, Canadian, snow, 
igloo, world

prepositions, adjectives, house, family, photo, 
friends, fi shing

5 
Meet my 
family

Possessive ’s, present 
continuous for present 
actions: I/he/she/it/they 
statements and negatives, 
spelling of present continuous, 
e.g. hitting, sleeping

family, cousin, mummy, 
daddy, grandma, grandpa, 
baby

The phoneme 
/ð/

food, prepositions, toys, adjectives, clothes, face and 
body, house, family, activities, have got, question 
words, present continuous for present actions, 
over there, take turns

6 
Dinner time

Present continuous for 
present actions: We’re having 
breakfast with our mum, 
polite requests: Can I have 
some (fruit juice), please? 
Here you are.

bread, water, milk, juice, 
chicken, eggs, chips, rice, 
potatoes, carrots, pears, 
lemons, meat, brown bread, 
Charlie, Chad

The phoneme 
/tʃ/
Consonant 
clusters, e.g. 
-lk, -ggs, ps

food, prepositions, adjectives, house, family, activities, 
have got, question words, present continuous for 
present actions, favourite, Let’s … , I’m sorry, thank you, 
please, yours, mine, his, hers, theirs

7 
At the farm

So do I. I love (goats).
I don’t.

farm, cow, duck, goat, lizard, 
sheep, spider, zoo, tree, 
give, frog, moo, baa, quack, 
croak, cluck, farmer, fl owers, 
watermelon, pineapple, 
coconuts, lime, onions, 
Shirley, show, shop, tail  

The phoneme 
/ʃ/

food, prepositions, adjectives, clothes, face and body, 
house, activities, animals, have got, question words, 
present continuous for present actions, Let’s … , love, 
like, some, How many? can/can’t, this/these
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Map of the course  5

Unit Key language Key vocabulary Pronunciation Revision

8 
My town

Noun plurals regular and 
common irregular, e.g. 
children, women, men, 
between, behind, in front

park, shop, street, hospital, 
café, fl at, town, music, 
Ollie octopus

The phoneme 
/ɒ/

food, prepositions, toys, adjectives, clothes, face and 
body, house, family, activities, animals, have got, 
question words, present continuous for present actions, 
Oh, sorry. Can you see … ?, over there. Be quiet. So do I. 
monster, superhero, funny, help

Our world 
Review 
Units 5–8 

Australia, Internet, correcting 
his exercises, doctor, Todd, 
lesson, talk to, class

prepositions, adjectives, house, family, activities, 
animals, town, have got, question words, present 
continuous for present actions, can/can’t 

9 
Our clothes

Present continuous for 
present actions: 
You’re/They’re wearing … , 
questions and responses 
using have got

dress, handbag, glasses, 
hat, shirt, jeans, watch, 
sunglasses, gold, mask, 
Jackie, jaguar, John

The phoneme 
/d�/

food, prepositions, adjectives, clothes, face and body, 
house, family, activities, animals, town, 
have got, question words, present continuous for 
present actions, can/can’t, So do I.

10 
Our hobbies

I like … , I love … , I don’t 
like … + ing (statements and 
questions), Yes, I do / 
he/she does. No, I don’t / 
he/she doesn’t.

hobby/hobbies, painting, 
sports, play hockey, table 
tennis, baseball, badminton, 
take a photo, soccer, team, 
player, touch, goalkeeper, 
cooking, gardening, driving, 
reading about, likes, dislikes, 
Ronny, Rachel, rabbit

The phoneme 
/r/

prepositions, adjectives, clothes, family, activities, 
have got, question words, present continuous for 
present actions, favourite, can/can’t, with, Come 
and play.

11 
My birthday!

Look at them/her/him/us/
me/you. Would you like 
some/a … ? Yes, I’d love 
some/one. I’d like a/some … 
What would you like to 
drink/eat? 

sausage, lemonade, Happy 
birthday, fries/chips, 
Umberto, bug, understand

The phoneme 
/ø/

food, prepositions, toys, adjectives, clothes, face and 
body, house, family, activities, animals, hobbies, have 
got, question words, present continuous for present 
actions, can/can’t, favourite

12 
On holiday!

Where do you want to go on 
holiday? I want to go (to the 
mountains). Do you want to 
go to a big city?

mountain, sea, sand, beach, 
sun, shell, on holiday, pick up, 
yak, Yolanda

The phoneme 
/j/

food, prepositions, toys, adjectives, clothes, house, 
activities, animals, town, hobbies, have got, question 
words, present continuous for present actions, 
can/can’t, love/like + ing, So do I. Let’s …

Our world 
Review 
Units 9–12

food, prepositions, toys, adjectives, clothes, face and 
body, house, family, activities, animals, town, clothes, 
hobbies, birthday, holiday, have got, question words, 
present continuous for present actions, can/can’t, 
love/like + ing
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6  Kid’s Box Teacher’s Book 2

CD 3, 29  Pupil’s Book. Starters 
practice test. Page 82. Listening. 
Part 1.
Now look at the picture. Listen and look. 
There is one example.
Put the sock in the cupboard.
Sorry?
Please put the sock in the cupboard.
All right.
Can you see the line? This is an example. 
Now you listen and draw lines.
1 Can you see the T-shirt?
 Yes, I can see it.
 Put the T-shirt under the table.
 OK. I’m putting it under the table now.
2 Now the elephant. Put it in the box.
 In the box?
 That’s right. Put the elephant there.
 OK.
3 Look at the giraffe.
 Yes. Can I put it in the boy’s hand?
 Yes. Put the giraffe in the boy’s hand.
 Good.
4 Can you put the jeans next to the girl, 
   on the bed?
 Put the jeans where?
 Next to the girl.
 All right.
5 Right. What now?
 Well, can you see the hippo?
 Yes. I like the hippo. Can I put it between 
   the mat and the chair?
 Yes. Please put it between the mat and 
   the chair. Good! Well done!

CD 3, 30  Now listen again. 
[Repeat tapescript]

CD 3, 31  Pupil’s Book. Starters 
practice test. Pages 83 and 84. 
Listening. Part 2.
Look at the picture. Listen and write a 
name or a number. There are two 
examples.
Hello! This is your new classroom. What’s 
  your name?
My name’s Tony.
And how do you spell that?
T-O-N-Y.
Good! Now, how old are you, Tony?
I’m nine.
Sorry, how old?
Nine.
Can you see the answers? Now you listen 
and write a name or a number.
1 You’re in class four now, Tony.
 Class four?
 That’s right.
 So, are you our new teacher?
 Yes, I am.

Starters Practice Test audio script

2 Can I ask you a question, please?
 All right.
 What’s your name?
 I’m Mrs White.
 Oh. How do you spell White?
 It’s W-H-I-T-E.
3 Where do you live, Tony?
 We live in Park Street.
 And can you spell Park?
 Yes. It’s P-A-R-K.
 Good. I know that street. I live there, too!
4 What number is your house?
 It’s number eight.
 Pardon? Is it eight?
 Yes, that’s right.
5 How many people live in your house, 
   Tony?
 There are six of us.
 Six?
 Yes. There’s me, Mum, Dad, my brother, 
   my sister and Grandma. That’s my 
   family!

CD 3, 32  Now listen again. 
[Repeat tapescript]

CD 3, 33  Pupil’s Book. Starters 
practice test. Pages 85 and 86. 
Listening. Part 3.
Look at the pictures. Now listen and look. 
There is one example.  
What can Sam have?
Can I have an ice cream, Mum?
No, not now, Sam.
Oh. Well, can I have a cake?
No. You can have a carrot. Here you are!
Can you see the tick? Now you listen and 
tick the box.
1 What does Anna want?
Look, Anna. You can wear these trousers 
  today.
Oh, no! They’re old. I don’t like them.
OK, then. Let’s fi nd a clean skirt for you.
No, Mum. I want my new dress!
2 What’s Ben drawing?
What are you drawing, Ben? Is it a sheep?
No, it isn’t. Try again!
Oh, dear! Um, is it a cow?
No! It’s a funny old goat!
3 What’s Mum doing?
Where’s Alex? Is he playing on the computer?
No. He’s watching TV.
Is Mum with him? 
No. Mum’s listening to the radio.
4 What’s Mr Gray’s favourite game?
Have you got a hobby, Mr Gray?
Well, Lucy, I like a lot of sports.
So do I. I love tennis and badminton.
I like them too, but basketball is my 
  favourite game.

5 Which girl is Kim?
Is your friend Kim in this photo?
Yes, she is. She’s got long brown hair and 
  blue eyes.
Is this her?
No! That girl’s got short hair and blue eyes. 
  This is Kim.

CD 3, 34  Now listen again. 
[Repeat tapescript]

CD 3, 35  Pupil’s Book. Starters 
practice test. Page 87. Listening. 
Part 4.
Look at the picture. Listen and look. 
There is one example.
Here’s a nice picture for you. Would you 
  like to colour it?
Yes. I like colouring.
OK. Find the ball in the sea, and colour it 
  red.
Red?
That’s right. Colour the ball in the sea red.
Can you see the red ball in the sea? This 
is an example. Now you listen and colour.
1 Can you see the ball next to the woman?
 Yes, I can.
 Well, colour it yellow.  
 OK. The ball next to the woman. 
   I’m colouring it yellow now.
2 Look at the girl.  
 I can see her! She’s funny! She’s got a 
   big ball on her head!
 That’s right.
 Can I colour the ball on the girl’s head 
   purple? 
 Yes. Make it purple. That looks good. 
   Well done!
3 Now fi nd the ball on the boat.
 OK. I can see it.
 Let’s make it pink.
 Pink? The ball on the boat?
 That’s right.
 OK. I’m doing that now.
4 Look, the man’s got a ball.  
 Yes. He’s throwing it.
 Right. Now, colour that ball orange.
 OK. The man’s throwing an orange ball.
5 There’s a ball behind the boy.
 That’s right. It’s on the beach, behind 
   the boy.
 Good. Now, what’s your favourite colour?
 Green.
 OK. Make that ball green, then.
 Great! I like this picture now!

CD 3, 36  Now listen again. 
[Repeat tapescript]
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Classroom language audio script  7

CD 3, 41

5. Crafts and projects
Find your felt tips.
Have you got some paper?
Have you got some glue?
Fold here.
Cut out the picture.
Cut here.
Stick the pictures on the card.

CD 3, 42

6. Classroom management
Sit down, please.
Stand up, please.
Come here, please.
Work in pairs.
Hands up!
Open your books.
Close your books.
Have you got a pen?
Have you got a pencil?
Have you got an eraser?
Have you got a sharpener?
Have you got a ruler?

CD 3, 43

7. Praise
Good.
Very nice.
Well done.
That’s lovely.
That’s very good.
I’m pleased with you today.
Much better.

CD 3, 44

8. Taking turns
Take it in turns.
It’s your turn.
Wait a moment. It isn’t your turn.
One at a time.

CD 3, 45

9. Discipline
Quietly, please
Sssshhhh.
There’s a lot of noise today.
Be quiet, please.

CD 3, 37

1. Greetings
Hello.
Good morning.
Good afternoon.
Goodbye.
See you tomorrow.

CD 3, 38

2. Classroom activities
Open your Pupil’s Book.
Close your Activity Book.
Look at page 1.
Look at the picture.
Look at the fl ashcard.
Look at the board.
What can you see?
Look at me.
Look at your partner.
Listen to the CD.
Listen to me.
Listen to your partner.

CD 3, 39

3. Songs and chants
Let’s sing a song.
Let’s say a chant.
Clap your hands.
Click your fi ngers.
Stamp your feet. 
Make a circle. 
Watch me, please.
Do the actions.
All together.

CD 3, 40

4. Stories
Let’s listen to a story.
Listen to the next part.
Who wants to act out the story?
Who wants to be Maskman?
Can you remember the story?
What happens?

Classroom language audio script
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8  Kid’s Box Teacher’s Book 2

Kid’s Box introduces pupils to the pleasures of learning English 
and enables them to consistently improve their level throughout 
the six books in the series. All six levels develop pupils’ abilities 
in the four skills, listening, speaking, reading and writing, as 
well as challenging them cognitively and helping them to feel a 
real sense of achievement in learning. As experienced teachers 
ourselves, we are aware of the demands and diffi culties involved 
in managing a diverse and mixed ability classroom. ‘If a doctor, 
lawyer or dentist had 40 people in his offi ce at one time, 
all of whom had different needs, and some of whom didn’t 
want to be there and were causing trouble, and the doctor, 
lawyer or dentist, without assistance, had to treat them all 
with professional excellence for nine months, then he might 
have some conception of the classroom teacher’s job’, Donald 
D. Quinn. Teaching younger learners can be at once the most 
rewarding and the most soul destroying of pursuits. Sometimes 
we can have very bad days, but it’s the good days that give us 
an exhilarating sense of achievement, a sense of being part of 
a child’s future development. 

Plutarch reminds us that ‘The mind is not a vessel to be 
fi lled, but a fi re to be ignited’ and this concept of learning 
underpins Kid’s Box. Pupils learn when they are interested and 
involved: when they want to fi nd something out, when they are 
playing a game, when they are listening to a story, when they 
are doing craft activities. Learning is an active process in every 
way and Kid’s Box makes sure that pupils are physically and 
mentally active and that they are encouraged to make sense of the 
language themselves. ‘The art of teaching is the art of assisting 
discovery’, Mark Van Doren.

The language syllabus has been carefully selected and graded 
to suit the age and level of the pupils. Language is introduced 
in context and in manageable chunks, giving pupils plenty of 
opportunities to practise and become familiar with the meanings 
and the sounds. Language is recycled throughout the units and 
pupils can practise the language in different contexts. They can 
also personalise it. Recycling is particularly important for young 
learners, who tend to forget quite quickly and who do not have 
the study skills of older learners. For this reason, there is constant 
revision and recycling throughout the units and course.

The units are based around the Star family and their friends 
and toys. Characters give pupils a way of contextualising the 
language and help them to make it meaningful and purposeful. 
The characters develop throughout the books so as to sustain the 
pupils’ interest and motivation.

Cambridge ESOL Young Learner English 
(YLE) Tests
In Kid’s Box we have followed the syllabus for the YLE tests so 
that each cycle of two levels corresponds to one of the tests. Thus 
the material covered in the fi rst cycle coincides with that which 
is required for the Starters test, cycle 2 with the Movers test, 
and cycle 3 with Flyers. Kid’s Box covers all the relevant language 
structures, presents and practises the vocabulary, and includes 
examples of the task-types from the tests. Where certain topics 
have a vocabulary list which is too comprehensive to include all 
of the lexical items in the Pupil’s Book, additional activities have 
been offered in the Teacher’s Resource Pack.

Each YLE test consists of three papers: Listening, Reading 
and Writing, and Speaking. These tests are child-friendly and 
motivating and have been specially written for primary learners. 

Introduction
They are taken by pupils all over the world, have international 
recognition and are backed by the reputation and research of 
Cambridge ESOL. They provide a gentle introduction to public 
exams and research shows that children fi nd the tests highly 
motivating. The tests can act as a stepping stone to other 
Cambridge ESOL exams, as the highest level test, Flyers, is roughly 
equivalent in language level to KET (Key English Test). The YLE 
tests are an incentive; however, they should at no stage be seen 
as obligatory. 

A sample Starters Practice Test appears at the end of the Pupil’s 
Book. (See Teacher’s Book pages 6 and 91 for audio script and key.)

For further information on the component papers for each test, 
visit: www.cambridgeesol.org/yle

Common European Framework of Reference 
for Languages – Learning, Teaching, 
Assessment 
Kid’s Box has been written taking into account the proposals 
included in the Common European Framework (CEF). The CEF 
is a reference framework designed for language teachers and 
material developers so as to be able to defi ne different levels of 
competences and performance. These objectives coincide with 
those of the Cambridge ESOL Young Learner English Tests:

Flyers  (at around Level A2 of the CEF)
Movers  (at Level A1)
Starters  (below Level A1)

The framework places emphasis on values such as pupil autonomy, 
proposing a task-based methodology with functional evaluation 
criteria. Although large parts of the CEF are more relevant to older 
learners and have not been designed specifi cally for the primary 
classroom, it includes two particularly useful parts which are the 
Common Reference Levels and the English Language Portfolio.

The Common Reference Levels offer a description of what 
a language learner ‘can do’ at different stages of the learning 
process. These levels can be consulted separately, but they have 
been mirrored here in the Self-evaluation sections. 

The English Language Portfolio (ELP) is designed as a 
compendium of skills acquired and work done which incorporates 
the ‘can do’ checklists for self-assessment. This is important for 
pupil motivation and can also be shown to parents to inform them 
of the syllabus and objectives set for their children. 

Course components
Each of the six levels of Kid’s Box consists of a Pupil’s Book, 
an Activity Book, Pupil’s Book and Activity Book Audio CDs, a 
Teacher’s Book, a Teacher’s Resource Pack and CD, and a Language 
Portfolio. There are Flashcards for Levels 1 and 2. 

Pupil’s Book
This 96-page full-colour book consists of twelve units. Each unit is 
six pages in length, with each page providing suffi cient material for 
one lesson. After each fourth unit there is a Revision Unit entitled 
‘Our world’ which reviews the language from the four previous 
units through stimulating and interesting materials focusing on the 
world beyond the classroom. Lessons include a variety of interesting 
and motivating activities, for example, pair work, role plays, craft 
activities, guessing games, songs, chants and a story. The series’ 
strong cast of characters appears throughout the book and their 
antics are played out in a picture story at the end of each unit. 
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Activity Book
This 80-page book is designed to give pupils further practice 
with the new language and to help them consolidate their 
understanding. The pupils will have fun doing the activities and 
you will fi nd that they stimulate their creativity too. At the early 
levels there is colouring and matching. As the pupils gain more 
confi dence in reading and writing, more activities to practise 
these skills are included. The Activity Book materials are designed 
to be integrated into the lessons and there is guidance in the 
Teacher’s Book as to how this works.

Pupil’s Book and Activity Book Audio CDs
The Audio CDs contain all of the listening material you will need 
for the Pupil’s Book and Activity Book, including all of the songs 
and stories. The songs are available in both sung and karaoke 
versions which pupils can follow on the Audio CD.

Teacher’s Resource Pack and CD
The Teacher’s Resource Pack contains a wealth of activities to 
help with mixed ability classes. There are two reinforcement and 
two extension worksheets for every unit as well as song and story 
worksheets to further exploit the songs and stories. The Resource 
Pack also includes extra YLE-type tests with listening content on 
the bonus Audio CD. It also features word cards to reinforce the 
target vocabulary.

Language Portfolio 
In accordance with CEF guidelines, there is a language portfolio 
of individual competences to lead the pupils to self-evaluation and 
to record the learning experience of each pupil throughout the 
primary school years.

Interactive DVD
As you navigate your way through the Star family house on 
our interactive DVD, you will fi nd animated versions of the 
stories in Suzy’s room, the songs with animation and video in 
Mr Star’s room, video documentaries in the living room, craft 
activities and indoor games in the play room, interactive games in 
Simon’s room, a quiz in Stella’s room and playground games and 
traditional rhymes in the garden.

Teacher’s Book
This 120-page book provides teaching notes for each lesson, which 
include tapescripts for all listening activities and answer keys for all 
activities, an overview of the syllabus for each level, extra activities, 
photocopiable pages and useful classroom language.

Teaching notes 
The teaching notes provide step-by-step guidelines for each 
page/lesson. Lesson objectives are clearly described and the 
materials needed for each lesson are specifi ed. Each lesson starts 
with a Warmer and fi nishes with an Ending the lesson activity. 
Activities from the Activity Book are integrated with the Pupil’s 
Book activities to provide a balanced range of appropriate 
activities. There are two Extra activities provided in the back of 
the Teacher’s Book for each lesson for times when you need more 
material. These Extra activities only appear in the Teacher’s Book 
and there are suggestions in the teaching notes as to when each 
activity should be used in the lesson. They are not designed only 
for the end of the lesson. Activities which are similar to the task-
types in YLE have the icon YLE.

Photocopiable pages
There is a photocopiable page for each unit in the back of the 
Teacher’s Book. These pages provide you with a range of manual 
activities to use with pupils: for example, there are cards, games 

and worksheets. There are full instructions in the teaching notes 
on how to prepare the materials and when and how to use them 
in class. In each of the six levels there are references to activities 
in the successful Cambridge Copy Collection. 

Stickers
There are six coloured stickers for each unit. These stickers have 
pictures of the six key vocabulary items in each unit. Pupils stick 
them in the Picture dictionary section of their Activity Books and 
write the word underneath. This material steadily accumulates 
into an attractive and useful picture dictionary which they can use 
for reference and revision. 

Flashcards
There are 101 fl ashcards to accompany Kid’s Box 2. These 
colourful fl ashcards illustrate the key vocabulary items of each 
unit on one side and have the word on the other. They are large 
enough for all pupils to see and there are numerous ideas of how 
to use them in the teaching notes for each lesson. They can be 
stuck on a magnetic board with magnets, or be stuck up with 
sticky tack.

What does Kid’s Box offer? 
‘To awaken interest and kindle enthusiasm is the sure way 
to teach easily and successfully’, Tyron Edwards. Once pupils 
are interested, and ready and eager to learn, then the job of 
teaching them becomes so much easier. The materials in Kid’s Box 
have been designed to do just that. Here’s how and why it works:
● Humour through the characters and the stories

‘The important thing is not so much that every child 
should be taught, as that every child should be given 
the wish to learn’, John Lubbock.
One of the tenets central to the writing of Kid’s Box has been 
to make the course as motivating as possible for young 
learners. For the younger pupils, motivation is vital if the 
language acquisition process is to be successful. We have tried 
to include an element of humour in the presentations and, 
more particularly, in the story which rounds off each of the 
units. This story is designed to revise what pupils have been 
studying and galvanise them to study more because they want 
to follow the adventures of the characters. It also serves as an 
incentive and a reward at the end of each unit. 

● Creativity and learning through action and activity
‘It is the supreme art of the teacher to awaken joy in 
creative expression and knowledge’, Albert Einstein.
Drawing, colouring, ‘make and do’, songs, games and 
chants are all activities which might initially appear to have 
suspiciously little teaching value with regards to language 
acquisition. However, these activity types form an integral part 
of the learning process by enabling pupils to be creative and 
to help them anchor knowledge more effectively. 

● Connecting to the world outside the classroom
‘A child educated only at school is an uneducated child’, 
George Santayana.
The ‘Our world’ sections bring the outside world into the 
classroom so that pupils learn about the world around them as 
they learn English. This helps them understand that English is 
more than a classroom subject and lets them realise ways 
in which English can be used as a tool for knowledge. 
‘I like a teacher who gives you something to take home 
to think about besides homework’, Lilly Tomlin (Edith Ann).
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● Discovery and the development of learner autonomy
‘Knowledge is of two kinds. We know a subject ourselves, 
or we know where we can fi nd information upon it’, 
Samuel Johnson.
For pupils to be able to learn effectively and to continue to 
learn, they need to be encouraged and enabled to fi nd things 
out for themselves. Kid’s Box includes self-correction activities, 
vocabulary self-check lists and other activities to develop 
learner autonomy. The series promotes this approach so that 
later pupils will be able to carry out independent research 
outside the classroom. 
‘The object of teaching a child is to enable him to get along 
without his teacher’, Elbert Hubbard. 

● Promoting tolerance and respect
‘The highest result of Education is tolerance’, Helen Keller.
The material and activities in the book help pupils to 
appreciate cultural diversity, respect differences and develop 
human values. 
Respect for and protection of the natural environment goes 
hand in hand with the respecting of other human beings. 
This theme runs throughout the whole of Kid’s Box. 
‘Teaching a child not to step on a caterpillar is as valuable 
to the child as it is to the caterpillar’, Bradley Miller.

● Teacher as guide and facilitator
‘Teachers should guide without dictating, and participate 
without dominating’, C.B. Neblette.
Communicative activities, such as pairwork, group work and 
role play, give pupils the opportunity to work independently of 
the teacher. In these types of activities, the teacher’s role is as 
a guide and facilitator. We should stand back a little from the 
activity and monitor and assist when necessary. 

● Meaningful practice through songs, games, chants, pair 
work, etc.
‘I hear and I forget, I see and I remember. I do and I 
understand’, Chinese proverb.
Young learners need a lot of meaningful, contextualised 
practice if they are to become successful language learners. In 
Kid’s Box there is plenty of ‘hands on’ practice. It’s only through 
repeated practice that skills, awareness and understanding can 
be developed. Nobody ever learnt to swim out of the water! 

Learning styles / Multiple Intelligences
‘If a child can’t learn the way we teach, maybe we should 
teach the way they learn’, Ignacio Estrada.
We now understand that people learn in different ways. We don’t 
talk about ‘intelligence’ any more. We talk about ‘intelligences’. 
In the classroom, we need to take account of the different 
intelligences when we are teaching. The activities in Kid’s Box are 
designed to stimulate different intelligences. This means there will 
always be something to appeal to every learner.
Current thinking identifi es seven main intelligences:
● Linguistic intelligence: sensitivity to the written and spoken 

word and the ability to learn languages. 
It is therefore a core element of any language course, and 
in Kid’s Box this is exploited in combination with the other 
intelligences.

● Interpersonal intelligence: effective communication with others.
Communication activities have been incorporated from 
Level 1. It is a vital aspect of language learning and is 

essential in making younger learners aware that a language 
is a tool for communication and not just another school 
subject. Communication activities help interpersonal skills, 
encouraging children to work together and develop important 
communication strategies.

● Intrapersonal intelligence: expression of inner thoughts and 
feelings.
There are various refl ective activities in the course, for 
example, My star card, which help pupils become more aware 
of themselves and discover their own world.

● Musical intelligence: appreciation of rhythm and music.
This intelligence runs almost parallel to linguistic intelligence, 
as Howard Gardner points out. Each unit of Kid’s Box includes 
at least one song as well as occasional raps, rhymes and 
chants. 

● Bodily-kinaesthetic intelligence: coordination and connection 
with the whole body.
This is extremely important for the developing minds and 
bodies of younger learners, as there is a signifi cant relation 
between mental and physical activity. In Kid’s Box there are 
plenty of action songs and rhymes, which can help develop 
bodily-kinaesthetic intelligence at the same time as offering 
a change of rhythm and activity to the ever restless young 
learner.

● Logical-mathematical intelligence: problem solving and 
logical thought.
There is a range of different activity types for this type of 
intelligence in Kid’s Box. These activities help develop logical 
reasoning, problem solving and the detection of patterns. 
Although they are not always fully exploited in the English 
language classroom, we feel they are vital, and extremely 
motivating if pitched correctly.

● Visual-spatial intelligence: expression and understanding 
through the visual world.
This intelligence is one of the key ways that children learn. 
They are very aware of the world around them and often 
think in pictures and images. This makes them creative and 
stimulates their imagination. In Kid’s Box there are a range of 
ways in which pupils’ visual-spatial intelligence is supported 
and developed, for example, the full colour illustrations in the 
Pupil’s Books, the fl ashcards and the colouring activities.

Tips for teachers 
Preparation
● The most important thing with any kind of task is to make 

sure that pupils have been well prepared beforehand, that they 
know all the words they will need and that they understand 
the purpose of the activity. Equipping pupils properly with the 
linguistic tools to enable them to carry out the task or activity 
successfully will ensure that it is challenging and enjoyable for 
everyone. Without the necessary preparation, pupils may have 
a negative learning experience which will cause them to lose 
confi dence and become frustrated with an activity that, quite 
simply, they have not got the capacity to do.

● Before starting an activity, demonstrate it. For pairwork 
activities, choose an individual pupil to help you. Do the fi rst 
question of the pairwork task with the pupil for the class 
to get an idea. You can follow this up with an open pair 
demonstration, choosing two pupils from the class to do 
another question and answer for the whole class. 
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● When you divide the class into pairs or groups, point to each 
pupil and say, for example, A–B, A–B, A–B and so on, so they 
are in no doubt what their role is. You can follow this up with 
As, put up your hands. Bs, put up your hands as a further 
check. Try to give simple, clear instructions in English. Say, 
for example, As ask the question and Bs answer the question: 
A–B, A–B, A–B. Then Bs ask the question and As answer the 
question: B–A, B–A, B–A.

● Always bring a few extra copies of the photocopiable 
worksheets to avoid tears if any pupils do it wrong and want to 
start again.

Classroom dynamics
● Try to move around the classroom while explaining or doing 

the activities, circulating among the pupils. In this way you 
project an air of confi dence, of being in command and of being 
accessible to pupils. Moving around the classroom also enables 
you more effectively to supervise and monitor pupils who may 
need more attention at times. Movement in the classroom 
tends to hold pupils’ attention better and makes the class more 
lively and dynamic. ‘A good teacher, like a good entertainer, 
fi rst must hold his audience’s attention, then he can teach 
his lesson’, John Henrik Clarke.

● In the same way that it is a good idea for teachers to move 
around, it is also advisable to move the pupils around 
occasionally. By periodically changing seating arrangements, 
you can help group dynamics and break up potentially 
disruptive pupils. For example, weaker pupils could be put 
next to stronger ones, and more hard-working pupils next 
to disruptive ones. Pupils might benefi t from working with 
learners they may not usually associate with.

● When forming pairs or groups, we suggest that, whenever 
possible, pupils just move their chairs. For group work, they 
can bring chairs around one or two tables, allowing them 
an easy environment for discussion and written work. For 
pairwork, they can position their two chairs to face each 
other. This allows a more realistic eye-to-eye communication 
situation. This change of seating prepares them for the oral 
work they are about to begin.

Noise
● Some activities, especially those that involve pupils speaking 

and moving around in the classroom, will generate a lot of 
excitement. When pupils are excited, they can become noisy 
and may even use their fi rst language to talk about or discuss 
some aspect of the activity. Although it can be diffi cult to 
get used to it at fi rst, noise in the classroom is tolerable if 
it is related directly to the activity and is an expression of 
interest or enthusiasm for the task in hand. Regardless of 
which language they use, if pupils are suffi ciently stimulated 
by an activity to want to talk about it, then this can only be 
interpreted as a positive response. You should ensure, however, 
that only English is used for the completion of tasks and when 
you are checking answers with pupils at the end of an activity.

Teaching and learning
● Encourage pupils to use their own resources to try to solve a 

task. Try to guide pupils towards fi nding the right answers, 
rather than supplying them yourself, even if this means 
allowing them to make mistakes. ‘I cannot teach anybody 
anything, I can only make them think’, Socrates.

● Making mistakes is a vital part of the learning process, so when 
pupils are asked to invent their own sentences, stories, chants, 
etc. we should not expect these to be perfect. Sometimes 

accuracy should be forfeited for the sake of creativity and 
enthusiastic participation – and learning! ‘Mistakes are the 
portals of discovery’, James Joyce.

● Activities that pupils traditionally fi nd engaging include: 
moving about, singing, playing games, doing puzzles and 
colouring in. Wherever possible, use these as effective teaching 
tools. In this way, young learners can use language to practise 
English, and work very hard, without being conscious of it. 
They might think We’ve played all lesson. We know they have 
– and that they have learnt English too!

● When teaching language to pupils, it is important that they 
learn it within a context which makes sense to them. By 
setting them in meaningful contexts, the diverse disciplines of 
language learning such as grammar, reading, pronunciation 
and communication can be taught with a dynamic and child-
friendly approach – and you will fi nd that pupils will not have 
problems learning them. This approach makes the language 
more memorable for pupils and feeds children’s own passions 
and interests. 

● The Extra activities for each lesson can be used when you feel 
that pupils need more practice with some of the language, or 
when you think you will fi nish the lesson material before the 
end of the lesson. 

● Try to avoid the immediate repetition of an activity simply 
because it has worked well in class and your pupils have 
enjoyed it. If you do this, the novelty will quickly wear off and 
pupils will become bored. Save it for a later occasion and they 
will come back to it with fresh enthusiasm.

● When pupils are doing listening activities, it is usual for them 
to listen to the material twice. After the fi rst listening, it is a 
good idea for pupils to check their answers with each other. 
This makes them feel more confi dent if they have the same 
answers, and is less intimidating if they don’t. This approach 
also gives them a purpose for listening the second time: to 
confi rm or to check again. When checking answers with the 
whole class, try to include as many pupils as you can and 
encourage them to say longer phrases rather than single words. 

● Pupils are sometimes shy to speak out. They say the answer 
quietly to the teacher and then the teacher repeats it for the 
class. This is effective – but it does not help the pupils develop 
their speaking or listening skills. Whenever possible, you 
should encourage pupils to speak loudly and clearly and, if the 
rest of the class didn’t hear what the pupil said, you should ask 
the pupil to repeat, rather than repeat it yourself.

● ‘A teacher is a person who never says anything once’, 
Howard Nemerov. 
Recycling is an important part of the learning process. Don’t 
expect pupils to remember everything from a lesson in the 
next one. They will only absorb what attracts or interests them, 
and what they are ready to learn. Kid’s Box builds in regular 
recycling and, as the pupils get older, they will come to realise 
that they can investigate something further by themselves if it 
really interests them. 

● Be fl exible within teaching. It is important to take time to listen 
to pupils and to connect with them. You should try to familiarise 
yourself with their likes and dislikes and identify both their 
learning and their emotional needs. If you can do this, then you 
will be better able to support them in their learning. 
‘Creative activity could be described as a type of learning 
process where teacher and pupil are located in the same 
individual’, Arthur Koestler.
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Assessment and evaluation
● With pupils of this age, it is best to use continuous assessment. 

This means we monitor their progress in the classroom and 
use this information to help us with our teaching. For example, 
we may fi nd that we need to review language previously 
taught, or that we can add more challenging activities because 
pupils are ready for these.

● Children do not develop at the same rate and they do not 
learn in the same way. So we need to assess each pupil as an 
individual and not compare them with the other pupils in the 
class. We should look for progress and development in every 
pupil.

● With young children, we should assess and monitor their 
social and emotional development, as well as their learning of 
English. This means we should praise effort, and encourage 
them to share and to work in pairs and groups, as well as 
giving them feedback on their English. 

Discipline
● By channelling pupils’ innate energy to the good, we can often 

avoid unruliness and indiscipline. A lot of discipline problems 
arise when pupils are underchallenged and bored, or when 
activities are too repetitive. The Kid’s Box series has been 
written by experienced teachers who at all times have borne in 
mind the needs and requirements of pupils and have included 
a variety of activities for pupils to enjoy.

● However, it is important that you establish a context of 
discipline in your class. Make sure pupils know what is 
acceptable and what is not and make sure you treat all pupils 
in the same way. Pupils are very aware when we are not ‘fair’. 
Clear and fair discipline parameters create a ‘safe’ classroom 
environment in which pupils can work confi dently and freely. 
This makes for an ordered, busy classroom, rather than an 
anarchic one. 

● One of the most challenging aspects of teaching young 
learners is holding their interest in the classroom. Pupils have 
limitless energy, combined with an extremely limited attention 
span. We have to juggle these factors to try to avoid boredom, 
restlessness and demotivation, all of which lead to problems 
with discipline.

 ‘No horse gets anywhere until he is harnessed. No stream 
or gas drives anything until it is confi ned. No Niagara 
is ever turned into light and power until it is tunnelled. 
No life ever grows great until it is focused, dedicated, 
disciplined’, Harry Emerson Fosdick.

Songs, rhymes and chants
● For the activities based around songs, rhymes and chants, it 

is not always necessary for pupils to understand every word 
outside the key words being practised. In these activities, 
we are more interested in pupils understanding the gist, and 
we are using the rhyme as a means with which to practise 
language, rhythm and pronunciation. The visuals that 
accompany the rhymes, songs and chants, and the actions 
included in some, should provide pupils with suffi cient 
information to be able to understand the overall concept. It is 
important then, at this stage, not to spend precious class time 
on lengthy and complicated explanations of specifi c words.

● Get pupils to stand up when performing the songs, rhymes 
or chants. It can make a tremendous difference to their 
performance and enjoyment.

● It can be extremely motivating for children to watch their own 
performances on video. Note: If you video or photograph the 
children, make sure you ask permission from parents fi rst. 

● Songs, rhymes and chants can be presented in different ways to 
make them more interesting and challenging. These techniques 
are especially useful if you want to go back to previously used 
material for revision or further exploitation and want to avoid 
your pupils’ reaction of We’ve already done this!
– Whisper the rhyme or phrase while clicking your fi ngers. 

Repeat the rhyme, getting gradually louder each time, and 
then reverse the process.

– Say a rhyme or chant whilst clapping hands and tapping 
your foot in time to the rhythm.

– Divide the class into groups and ask them to repeat the 
rhyme or chant in rounds. To do this, the fi rst group starts 
to say the rhyme and then, at a suitable point, usually one or 
two lines into it, the second group starts to say the rhyme 
from the beginning. 

– Ask your class if anybody wants to do a solo or a duet. The 
very fact that they are giving a public performance induces 
most pupils to surpass themselves. It also adds a bit of 
spice to the proceedings, as it gets their adrenalin fl owing. 
If pupils are reluctant to participate in this, however, they 
should not be forced to do so.

– With your class audio or video recorder, record the class 
saying the rhyme collectively and/or individually. Let your 
pupils listen to themselves. If they feel that they could 
improve on a second attempt, record them again. When 
pupils have sung or said the rhyme or chant into the 
recorder, be sure to give them a round of applause and 
encourage the rest of the class to do the same.

Competition
● An element of competition can make many pupils try harder. 

However, while a competition can be a good incentive for an 
otherwise lazy pupil, it can sometimes be demotivating for 
a less able but ordinarily hard-working one. Before playing a 
competitive game, it may be useful to explain to pupils that 
this is only a means of learning. Although they may not win 
the game, all pupils are ‘winners’ if they know more English 
at the end than they knew at the beginning. Help pupils to 
understand that when they play a game they can practise and 
learn more English, so they each win a prize and that prize is 
knowledge. Nonetheless, it is always a good idea to balance 
competitive games with cooperative ones and to include 
other activities so that you can reward and praise individuals 
according to their own needs and performance.

● Competitions can also lead to a lot of noise and over-enthusiasm 
in the classroom. Any discipline problems can, however, be 
managed by keeping a running total of points on the board and 
deducting points for shouting out the answer or rowdiness.

Display
● Pupils fi nd it extremely motivating to have their work displayed 

and will generally work hard to produce work to the best of 
their ability if they know it is going to be seen by others. So 
try to arrange to display pupils’ work around the classroom or 
school whenever possible. Don’t forget to include work by all 
the pupils (not in every display, but over a period of time) and 
to change the displays regularly.

Craft activities: storage of material
● It is useful to keep supplies for craft activities, for example, 

scissors, glue, wool, crayons, in a large box in the classroom. 
Then when it is time for craft activities, you can put the box on 
a table and pupils can come and collect what they need. 
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● Make sure pupils always clear up at the end of craft activities, 
that they put the scissors, etc. back in the box and that they 
put rubbish in the rubbish bin. 

● You will need to supply each pupil with an envelope for 
photocopiable activities, such as playing cards. At the end of 
the activity, pupils write their name on their envelope and put 
their cards inside. With younger pupils, it is best if you look 
after the envelopes until the next time you want to use the 
materials.

A fi nal word
We’ve had a lot of fun writing this course and sincerely hope that 
you and your pupils have as much fun using it. 

Caroline Nixon and Michael Tomlinson, Murcia 2008.
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