
How Students Come to Be, Know, and Do

Studies of learning are too frequently conceptualized only in terms of
knowledge development. Yet it is vital to pay close attention to the social
and emotional aspects of learning in order to understand why and how
it occurs. How Students Come to Be, Know, and Do builds a theoretical
argument for and a methodological approach to studying learning in
a holistic way. The authors provide examples of urban fourth graders
from diverse cultural and linguistic backgrounds studying science as a
way to illustrate how this model contributes to a more complete and
complex understanding of learning in school settings. What makes this
book unique is its insistence that to fully understand human learning
we have to consider the affective-volitional processes of learning along
with the more familiar emphasis on knowledge and skills. Developing
interest, persisting in the face of difficulty, actively listening to others’
ideas, accepting and responding to feedback, and challenging ideas are
crucial dimensions of students’ experiences that are often ignored.
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Series Foreword

This series for Cambridge University Press is widely known as an
international forum for studies of situated learning and cognition.
Innovative contributions are being made by anthropology; by cog-
nitive, developmental, and cultural psychology; by computer sci-
ence; by education; and by social theory. These contributions are
providing the basis for new ways of understanding the social, his-
torical, and contextual nature of learning, thinking, and practice
that emerges from human activity. The empirical settings of these
research inquiries range from the classroom to the workplace, to the
high-technology office, and to learning in the streets and in other
communities of practice. The situated nature of learning and remem-
bering through activity is a central fact. It may appear obvious that
human minds develop in social situations and extend their sphere
of activity and communicative competencies. But cognitive theories
of knowledge representation and learning alone have not provided
sufficient insight into these relationships. This series was born of the
conviction that new exciting interdisciplinary syntheses are under-
way as scholars and practitioners from diverse fields seek to develop
theory and empirical investigations adequate for characterizing the
complex relations of social and mental life, and for understanding
successful learning wherever it occurs. The series invites contribu-
tions that advance our understanding of these seminal issues.

Roy Pea
Christian Heath
Lucy A. Suchman
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